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Aviva Ufaz 19N naran
ufaz@macam.ac.il
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CONSTITUTIVE SYMBOLS AND IMAGES IN PIONEERS LITERATURE

Aviva Ufaz 19N naran
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ARE ANGELS “FLESH AND BLOOD”?
A STUDY IN THE PENTATEUCHAL TARGUMS*

Yaacov Azuelos oNnN apys
yazuelos@zahav.net.il

The objective of this article is to examine the manner of the Aramaic Targums on the
Pentateuch as they translate the words “angel/angels” which appear in the Pentateuch.
An examination of all the translations of “angel” shows that, unlike the Bible, they
differentiate between two types of angels:

The first relates to a human, flesh and blood angel messenger. This appears in the
Torah seven times, and is translated by Targum Onkelos and Targum Pseudo-Jonathan
as “izgada”, and by Targum Neophyti I as “shlichin”. The one exception to this appears
in Genesis 32:7, where the word is translated as “mallelya/mallelhaya” - an expression
stemming from the root “ALL”, meaning spying. This signifies a meaningful change -
content based, not merely technical. Through this change the translator wishes to draw
the reader’s attention to a change which has occurred in the angels sent by Jacob to
soften his brother’s Esau’s heart in preparation for the meeting between them. These
angels, when they left Jacob’s house, were “angels” as in “messengers”, whose role is to
do their master’s bidding, yet when they returned, their mission was understood as a
spying mission for their master.

The second type of angel related to God’s messenger which is not flesh and blood, and
is translated by all as “malacha”. This appears in the Torah 33 times, 26 of which are
translated literally as “malacha”, while 7 are expanded upon in translation by adding
details about the angel, despite the fact that in some cases these angels are identified by
name, such as Michael and Gabriel, the angels sent to Sodom, and Metatron, the angel
that shows itself to Abraham in the Sacrifice of Isaac story.

These expansions which appear in the Aramaic Targums on the Pentateuch, except the
Targum Onkelos, which remains steadfast in its literal translation of “angel”, sometimes
include its title, such as “angel of mercy”, its job description, such as “angel of service”,

or “angel of accompaniment”, a combination of a job description and a quantitative

1 (2007). Vth Congress of 10TS - International Organization for Targumic Studies of the
Old Testament. Ljubljana, Slovenya, July 2007.
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description or an addition of the angel’s name, like the angel Zaganzael, which appears
before Moses in the burning bush.

These expansions are usually based on a well known Midrash tradition or on as yet

unfamiliar layers of the Midrash, and possibly on a different Biblical version than the
one we have.
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"ONE ANGEL DOES NOT RUN TWO ERRANDS" (BERESHIT RABBA, 50,2)
— A DISCUSSION OF THE POWER LIMITATIONS OF ANGELS IN
ARAMAIC TRANSLATIONS (TARGUMIM) OF THE TORAH

Yaacov Azuelos o9NiN apys
yazuelos@zahav.net.il

The Aramaic translations of the Torah reflect a system of beliefs and opinions regarding
religious thought and beliefs. Among the main topics of the belief and opinion system
which the translations relate to we find God's image and titles, the reward doctrine, the
importance of prayer, the angels' world, etc. This article examines one issue of the
angels' doctrine found in Aramaic translations of the Torah — the limitations placed on
the angels' power. The angels above enjoy God's proximity. This proximity may lead us
to think that the angels' power is enormous and unlimited. The Aramaic translations of
the Torah relate to this topic, pointing to the angels' limited powers in order to remove
any unique divine characteristics by emphasizing the fact that the angels are merely
God's emissaries with no independent powers of their own. These limitations of the
angels' powers in Aramaic translations of the Torah are expressed in the following
manner:
1. The angels have no power in four major domains: rain, livelihood, life, and
infertility.
2. The fathers of the Jewish nation can overpower the angels when they attempt to
harm Israel.
3. Emphasis of the fact that God prefers Israel to the angels.
One angel cannot have more than one mission.
They are limited in the use they can make of information provided to them as part
of their role.
6. Limitations on the power of the Angel of Death.
To sum up, limiting the angels' powers stems from the translators' fear of the beginning
of angel worship, as their target audience included not only educated, sophisticate Jews,
but also the general public who might follow this erroneous worship
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“ADOPTING HIS METER AND RHYME, WE BERATED HIM AND
EXCOMMUNICATED HIM, TIME AFTER TIME” — CATEGORIES AND
APPLICATIONS OF PARODY IN ‘THE BOOK OF TAHKEMONI’
BY JUDAH AL-HARIZI

Ayelet Oettinger 420N NN
ayelet.oettinger@gmail.com
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PMAVN ,NPTINON IRVINT MY YIY SNTTINNNY MORWN .(1225-1165) SINON DTN
17 7292 VIVYY INI0NY NPTING 1N INYA ADW IPINOKR YD 71NN LN YIDOIWN NN
NN TNPY XM ,DMNND DTN INYIN THPPVD NP NYAN 1NIVRY NPT (PY)
N7P0D) WINPIY ITHIN PP 1), 01N ,DMNIND ,DPYINR DIRYNL INYT NYIN2 12NHNH

190"2 DIPMIY» IPTNSN MDY — "2 PIIN IR IY 7 PPYD DPYR 1NN .(2006)

“Adopting his meter and rhyme, we berated him and ) »vIn5x AT 15 "MNONN
excommunicated him, time after time” — Categories and Applications of Parody in
TN synd 14-n mdyn vunpn (The Book of Tahkemoni by Judah al-Harizi
.2006 ,LOVIN-ITV DYV 1PN NVIOIDNIND
Z Israel Davidson, Parody in Jewish Literature. New-York, 1966. (First published: 1907
Columbia), p. 1.

20 (X"vun-n"own) 0IX 720 'MI019N DY PN


mailto:ayelet.oettinger@gmail.com

DNON-NN Y51 YNRNWN SINON 1Y DRMNTD 17T 1D PANNN NNPY2 NI 9 (N TRyn
PYVIMTOOIN TPTINY #TPIID” TPO1HIO PTIND ,NINXIN THIINIV PN : 1Y DINN
2NHNN DVIYY  NMSHRA WIDOWN NINSINT DITIN /905NN 19071 NPT PHN TInn
MIADN DY D372 XY DY PN IUNR DIXNIN’T NI YDININ PMIDD NNNON PwId M9
PN ,NAY) 7IPOYP-ODINN NNNPNA NPIZNN DMNYY 109N TN ,NPOYPN N TID0N NN
,TPOIPN NPIIYN MDA DINPOY PN IWR DNIN/T YY NNIPII NN NIN J2 D .(NNDON ,pwn
TN PN 0N YINY 0NNV DIVHD NNID ,THIIYN MDD DMIPH NN IRYD XY TN
INYIAP NN VI WD T} NI (NINPTID — DX YPY ; FONHN — NNNIN SPY) NNPIDIND
NYOD MINONN AWN 18- NINRNDN YNNN 1Y NANIY NI TN G PRY D PNITT DY
Y PIVAIP DY MNYD TMININD NPT ION NTNT »M2TY (XVIT :ow) 7 pnn vopod
OV ,DW) 7PDoP MO0 2955 NI HPI9P PN 2995 PYI NN MDD

MIVH 7INNONN 19071 TPTNN YWD MNNNY MIVKN ,DMNDN 025NN 9PN MION
NYOVWND MTYIA QR RPN NHPNTY DINN 2WN) 990N T DPNT MONMNNN NN NI/
PN OIVINIRY T2 MTY NN 7PTINDL VIV TR ,TPIIYN TMNDN DY NN NHNPHN M0
N9YTY NXIANY N3 7HONN 99D ¥ YV, DN .1INN YIWINI YT N NPINNN MDY NYN
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THE BOOK OF MIS’LEY SU‘ALIM (“FOX FABLES”) BY RABBI
BERECHIAH HA-NAKDAN, AND ITS AFFINITY TO CONTEMPORARY
HEBREW MAQAMA LITERATURE’ !

Ayelet Oettinger 420x NN
ayelet.oettinger@gmail.com
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SYTHN DVYNT XDP NN ,IY ITHPANNR-TPMI0 NN ONONNN DMDWN H1DN NYUNIN
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* PoA¥aY MTHINIM
,NPYN AN THTIA0N NIV NIANND-NNHNPHRN MIID NONN ,TIOD ,NNY NNPN NN
Ty ,N27 N NNMN NYY NPININN .1PIAYN NPPODIIVIAN DY MIPIYN NN NPND NIOM
IINTD DNRPHRN IYDY D DI TPNDI YT YT, DNYYY NI2YN DWY N2 WHnvn
I NN DY NANIN NNXIN DY AT NN PN RD 1NPHNI AUR MDY 0NN OWO NN
DIANAY TYIWNINY , TN YIND HY DNDN D) XIN INDY NYINY NPT MNON P XY Tndy

1 (2006). The Book of Mis’ley Su‘alim (“fox fables”) by Rabbi Berechiah Ha-Nakdan,
and its Affinity to Contemporary Hebrew Maqama Literature’, Medieval Hebrew
Poetry Colloquium, Sponsored by Brandeis University, The Real Colegio
Complutense, and the Center for Jewish Studies at Harvard University. Harvard
University, Cambridge, Massachusetts, August 2006.

APUN DYVIP 072N DR NNTIN ,DODNW U | JTPIN MNIID) 12 17372 1

;Joseph Jacobs, The Fables of Jewish Aesop, London 1899: 174-177 :nmxy1o nxm
Cecil Roth, A History of the Jews in England ( Oxford: Clarendon Press, 1949): 10-37
Haim ;144-120 : 1976 7527 : 09V, 022277-%923 )17 V2 D> 7177 7172157 .00 ;200
Schwarzbaum, The Mishle Shu'alim (fox fables) of Rabbi Berechiah Ha-Nakdan — A
study in comparative folklore and fable lore. Kiron 1979
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A RELIC OF A MANUSCRIPT OF RABBI SHLOMO YITZAKI'S
COMMENTARIES OF THE BOOK OF EXODUS
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MULTICULTURALISM AND NATIONAL INTEGRATION
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MAKING THE MYTH REAL: THE GENRE OF HEBREW ITINERARIES TO
THE HOLY LAND IN THE 12 ™ -13™ CENTURY !

Ayelet Oettinger 9»’0x YN
ayelet.oettinger@gmail.com

Keywords: Genre, Itineraries (Hebrew), Middle Ages, Myth, Pilgrimage to the Holy
Land, Travel-Literature, Benjamin of Tudela, Petahya of Regensburg

Medieval itineraries of pilgrimage to the Holy Land conveyed the collective conscience
of the society for which they were written rather than the impressions of the individual
author. The first Hebrew itineraries were written in the 12th century, probably
following the contemporary Christian genre. Yet, despite the evident influence, the
Jewish writers succeeded in adopting the Christian genre to the particular needs of their
reading audience.

The paper explores the characteristics of the Hebrew genre, and how they served the
purpose of making the myths real. The corpus of Hebrew itineraries in the 12th-13th
century documents the pilgrimage of six Jewish travelers, all bearing resemblance
regarding the choice of language, style, structure, contextual choices and moral.
Prominent, are three thematic principles:

1. The writers described impossible routes, based on ancient regional lists of holy
places in Israel, as if indeed representing their own journey. The detailed, seemingly
realistic, list of places, served as a method of creating affinity between the biblical,
religious past, and the realistic present. With their bodies the travelers united past and
present, and enabled their readers not only to become a part of their pilgrimage, but also
to touch the sacred past.

2. The writers referred to Israel in their travelogues as ‘the Holy-Land’ — a place of
sacred pilgrimage, paying heed only to what suited this purpose. They seldom described
people, geography, flora or fauna, nor mentioned even initial and authentic testimonies

! (2007). Folklore, Electronic Journal of Folklore 36, 51-76.
http://www.folklore.ee/folklore/vol36/oettinger.pdf. Based on the lecture: Myths
versus Reality: Itineraries of Medieval Travelers to the Holy Land. The 14th
International Society for Folk Narrative Research Congress. Tartu, Estonia, July
2007.
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of their own personal experience: excitement, feelings, difficulties and hopes. They
allowed themselves to be ‘tourists’, enjoying the foreign, extrinsic and wondrous, for
their own sake, only in other places of their voyage.

3. The depicted reality is restricted to finding relics and tombs of saints and wise men,
identifying and describing them as accurately as possible. Another prominent feature is
telling legends on the miraculous abilities of the deceased to overpower nature, to
preserve their tombs against the ravages of time and to punish the irreverent. These
legends probably reflected the collective conscience of the Jewish society at the time.
The fact that all travelogue writers cited them abundantly might indicate a need to
recount this general cognition. It seems that the stories enabled both listeners and
relaters to deal with the difficult reality in Israel those days. The fact that the dead had
power to guard their tombs, gave hope, and symbolized their ability to guard the Holy-
Land as a whole.

These three principles do not exist in Christian and Arabic travelogues of the same
period. This strengthens the possibility that from its beginning, the genre of Hebrew
travelogues was literary, conveying set characteristics meant to transfer myth as reality.
None of the writers meant to give an account of his own private journey to Israel, or to
instruct others where to go. Their emphasis was not on depicting and lamenting the
destruction in the land at their time, but rather on suggesting its revival. The faith in the
power of the tombs implied a passion to reconstruct the present. The writers aimed to
strengthen their readers, to provide them with hope and defense — even if only
psychologically — against their persecutors and difficult times. This, even if the things
were not said directly, but were merely hinted at, through folktales.
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Relations (Kentucky: The University Press of Kentucky, 1992): 94-111.
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Satire in general and Estates Satire in particular, has been the most prevalent modus of
writing in European-Christian literature of the 13" century. Hebrew literature of that era,
on the other hand, barely made use of satire, being still influenced by Arabic literature
which was written for aesthetic, rather than for didactic purposes. Yehudah ’Al-Harizi’s
“Book of Tahkemoni” is considered to be the defining model of the classical Hebrew
magama influenced by Arabic literature. However, ’Al-Harizi announced in the “Book
of Tahkemoni”, from the start, that it had didactic aims. The essence of the didactic
tendency in the “Book of Tahkemoni” is expressed, as in the Christian literature of that
era, through satire, mainly social one, which intended to expose the flaws in
representatives from different classes in society, categorized according to status, gender
and profession.

In this essay | hope to illustrate the resemblance between the social satire found in
Yehudah ’Al-Harizi’s “Book of Tahkemoni”, and in European-Christian ‘Estates
Satire’. The similarities will be examined through the discussion of six mutual
components. From the comparison, it might be assumed that *Al-Harizi was familiar
with Christian Estates Satire, yet did not blindly copy or nullify the influences of one
literature whilst adhering to the other. Rather, ’Al-Harizi took from both styles, while
retaining the liberty to modify and to combine them. The integration of Christian motifs
and aims with an Arab structure and rhetoric enables us to see the “Book of
Tahkemoni” as a work of mudéjar art.

1 (2008). In: A. Guetta and M. ltzhaki (Eds.), A message Upon the Garden — Studies in
Medieval Jewish Poetry, Studies in Jewish History and Culture, 18, 85-96. Leiden and
Boston: E. J. Brill.
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Neima Barzel Y93 nnsys
neima_b@staff.oranim.ac.il
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JEWISH RITUAL ARTIFACTS AS METAPHOR
FOR EROS AND BODY RE-PRESENTATION

Yael Guilat nyvs» vy
yael _g@staff.oranim.ac.il
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ARTISTS REWRITING THE MYTH: ALEXANDER ZAID’S STATUE AND
ITS REFLECTION IN RECENT WORKS OF ART*

Yael Guilat nyvs» by
yael_g@staff.oranim.ac.il

The only equestrian statue erected since the beginning of Jewish settlement in Palestine
until this day is the one dedicated to Alexander Zaid, who was murdered in 1938. Zaid
was a founding member of the first Zionist paramilitary organizations such as Bar Giora
and Ha-Shomer. He embodied the image of the fearless “new Jew,” close to nature, a
shepherd, an agriculturist, and amateur archeologist, but he has been remembered as one
who sacrificed his life in defense of the Jewish people. During his life, and even more
after his death, he became a symbol, a kind of popular legend and finally a myth. It is
maybe for this reason that since the 1980s, several Israeli artists have depicted the
image of Zaid’s statue in their works as part of a general reaction to Zionist art and
ideology and, particularly, to “invented” Zionist myths. This article re-examines both
the previous interpretations of the monument and the social practice of inventing
modern national myths. It considers the iconographical, cultural and ideological sources
of the monument and the relations between them, focusing on the visual aspects of
Zaid’s myth and popular memorial cult, on the one hand, and on recent artistic

expressions that relate to them, on the other.

144-119 8 ,9NAW» .(2005) *
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BETWEEN PAINTING AND POETRY, SACRED AND SECULAR REALMS:
YEHUDAH AMICHAI AND MICHAEL SGAN-COHEN*

Yael Guilat nyys» vy
yael_g@staff.oranim.ac.il

To employing the metaphor of culture as an archeological mound whose layers are not
arranged in a linear fashion of cause and effect,? | attempt to examine the relationship
between the works of Michael Sgan-Cohen historian- art, critic and artist and the poet
Yehuda Amichai. The two artists do not share a generational bond. While Sgan-Cohen
(1944-1999), Israeli-born, part of the generation of the new State of Israel, developed as
an artist in New York in the 1970s. Under the influence of conceptual art and pop art,
Amichai (1924-2000), one of most famous poets of the modern Israeli poetry, German-
born immigrant, part of the "Palmach generation”, embodies the modern poet full of
existential doubts, and a kind of "iconoclasm of sacred origins". However, both artists
used in their works the Hebrew language, the language of Israeli and Jewish culture, as
both the signifier and the signified of their actions. This offers a type of "form-content",
full of semantic fields, where the combination and contradiction between sacred and
secular is present both in the structure and in the images, as a basis for disagreement, for
constant negotiations of rejection and acceptance, of question and answer, of "open and
closed" (Amichai's, 1989), of raising and lowering, of agreement and refusal. There are,
indeed, differences between the two artists. In different times and places, both Amichai
and Sgan-Cohen drew from Jewish sources and tried to shake the "fossilized and
authoritative language from which they had grown and which they were challenging",’
in order to reaffirm the covenant with the word and invent a middle ground between
sacred and secular spaces with which they could “converse with the God within them".*
This conversation took place through the figures of the prophets, through quotes and
allusions, through sites and pictorial maps, and mainly through the Hebrew language

1(2006). In: Christine B.Verzar and G. Fishhof (Ed.), Languages and their Meanings, the
Festschrift for Nurit Kenaan-Kedar (pp. 295-305). Tel Aviv University, Tel Aviv.

2 Michel Foucault, L'Archeologie du Savoir, Paris 1969

® Yosef Milman, The Breaking of the Tablets, Ideological and Poetic Culture in the New
Hebrew Literature. Tel Aviv 2004, p.p. 67 (in Hebrew).

* 1dem.
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and Hebrew painting. This ongoing and unsolved "conversation" reflects several themes
which were on the minds of both artists and how they reflect in their works will be the
foci of this article.
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BETWEEN LULU AND PENINA:
THE YEMENITE WOMAN, HER JEWELRY, AND HER
EMBROIDERY IN THE NEW HEBREW CULTURE*

Yael Guilat nyoon by
yael_g@staff.oranim.ac.il

Even in its early stages, the Hebrew culture in Eretz Israel molded the

image of the Yemenite Jews according to the duality in its perception of

Eastern Jews: as exotic types on the one hand, but as bearers of a primitive,
materialistic, low-level culture on the other. Their borderline “otherness” had a role to
play in the overarching national purpose of “creating a new Jewish man in the ancestral
Land of Israel.” The characters of Yemenite Jews populate poems, stories, novels,
plays, and songs written by male and female writers from the first, second, and third
aliyot (waves of Jewish immigration). As early as the beginning of the twentieth
century, we meet images of Yemenite Jews that reflect the invented “Yemeniteness” of
these figures, both in plastic art and in the domains of the national folk art that was also
being invented.

The way in which the new Hebrew culture constructed the Yemenite

woman’s gendered cultural identity, marked as it was by her clothes,

jewelry, and embroidery, highlights its instrumentality. The jewelry and

embroidery that were received as Yemenite-Israeli were foreign to the

Yemenites themselves, and their reception did not aid the process by which the women
were supposed to “cross beyond ethnic identity and include national identity within it.”
The appropriation process activated towards an object that was never seen as a subject
created complex dynamics of inclusion and exclusion, resulting in the estrangement of
the product within the community with which it had previously been identified.

! (2006). An exchange of gazes between imagination, gender and the revival of the
nation. Nashim, 11, 198-223
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WHERE WERE YOU WHEN IT HAPPENED? ABOUT WOMEN'S ART,
GENDER DISCOURSE AND ART CRITICISM IN HAEREZ DAILY
NEWSPAPER DURING THE NINETIES®

Yael Guilat nybn by
yael_g@staff.oranim.ac.il

The article deals with the role of art criticism in HaErez daily newspaper in the
development of gender discourse during the early nineties. The discussion about
women's art had been appeared in Israel during the last decades of the twentieth century.
As far as this time although female artists were presence in the field of art both artists
and critics ignored the gender aspects of the women's work. In the nineties many
exhibitions of women artists dealt with feminine subject and have been presented with
related critical texts. This "shift" in art field also had been accompanied by the increased
appearance of women art critics and a new generation of women critics joined to the
very respectful (and masculine) team of writers in HaErez newspaper.

One could expect that the changes in the art field and the new opportunities in art
criticism would challenge the discussion and writing about women's art towards
developing of new kind of language as Helene Cixous writes ..." women will confirm
women in a place other than that which is reserved in and by the symbolic, that is, in a
place other than silence". According to this hypothesis | have taken HaErez as a case
study that allows us to examine whether under these conditions HaErez art critics took
upon itself a leading role to empower the feminine presence with the feminine voice, a
improving role in the incipient art gender discourse, or alternatively it has developed
step by step with the dynamics of the art field.

DYWNN NIV IPYNIZ MINRD NNP>2) TN 31THIN MW : TPVY I 1M1 9K .(2006) *
221-195,9 584w
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LANDSCAPE AS TERRITORY:
MAPPING AND MAPS IN CONTEMPORARY ART IN ISRAEL *

YAEL GUILAT 5y by
yael_g@staff.oranim.ac.il

During the first half of the 1920's, and most intensively in the 1950's, landscape became
one of the central motifs in Israeli art. The landscapes of the motherland brought up the
realization of the Zionist national dream again and again, and landscape, color and light
went through a process of nationalization and became filled with the symbolism of the
Zionist project. Even when the landscape was only suggested, moving towards abstract-
autonomous painting, it was a very local semi-abstraction seeking the Mediterranean
light as a source of ancient national authentication, one of the signs of Jewish
mysticism. Palestinian painting, relating to the same area of land they call Palestine,
spelled out the landscape in terms of a motherland, creating a national iconography
based on the imagery of local nature, village life, and the personification of the
landscape as a big mother: the nation.

In these processes we find a tragic parallel reflecting the territorial fight through the
cultural-visual representation of the landscape. In opposition to these representations
which embody modernistic perceptions of the relations of people-nation-art, from the
1970's, and even more so lately, there has been a growing decline in the presence of the
landscape motif and the art works in which it appears, and these have been moving
away from the perception of national symbolism. At the same time, questions of identity
and territory have been given a complex representation across semantic systems through
representations of maps and border markings in work done in different areas:
performances, environments, photography, video-art, textile work, collage, digital art
and paintings.

The map, a clearly positivistic product of the process of controlling knowledge, policing
and territorializing space, was taken over by Jewish and Arab artists living in Israel. My
lecture will present the major works representing this move as well as the theoretical

! (2006). Proceedings of the International Conference on Arts in Society - Arts of
Engagement (p. 43). The University of Edinburgh, Scotland.
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tools making their interpretation possible. Among others, I will discuss works by Zack
Zano, Michael Sgan-Cohen, Blue Simon Finero, Gal Weinstein, Miriam Brock, Farid
Abu-Shakra, Meir Gal, David Rib, Salach El-Atrash, and others.
"These new maps" gave visualization to split national and cultural identities, refusing to
match themselves to imaginary spaces. These maps have disorganized the symbolic
system and uncovered mapping as a representation of the taking over of space. They
present in different ways the mapping and body branding system present during the
process of identity construction. The mapping motif in contemporary art usually offers
not one ultimately correct map, but walking trails on the border, a stitching together and
unpicking of common areas, a grandiose laying out of wall to wall carpets, embroidered
tablecloths of villages that have disappeared, maps of erasings, of blind spots... These
are maps that have been enlisted into the fight against mapping, a fight which
recognizes the territorial rules of representation, the local history of landscape and
territory representations, and out of all these doubts mapping in general, including its
alternative mode. Does the drawing of the correct map represent correct reality? Is there
a correct map? Writer Jorge Luis Borges (Etcetera, 1966), in his cartography fable,
brings this question to an extreme position which cancels the question itself. Even the
one-on-one representation is nothing but a representation falling apart when it touches
life, eaten and broken down by reality. Between reality (political, cultural, emotional)
and the best map there is nothing but a faulty symbol-symbolized relationship. And
what does that say about the art-artist relationship in Israel? A relationship that is
marked by conflicting historical maps and conflicting realities? Can the artist win the
fight against the cartographer?

My view of this process became clearer as part of my work in the art department of
Oranim Academic College with several artists such as Farid Abu-Shakra, Gal Weistein
and Mirvat Issa, whose work this issues is present in. Therefore, their presence in the
conference through a performance (Farid Abu-Shakra) and video art (Mirvat Issa), may
bring together the theoretical-interpretive part of my lecture-article and an artistic
experience.

The performance "Carrying" includes an ambivalent figure of an executioner of victim
preparing himself to walk and carry car license plates (whose colors represent the
territory of the state of Israel and territories taken after 1967 which are today part of the
Palestinian Authority), out of an unclear position on the Green Line (the ceasefire line
of 1949) drawn on the ground. "Some people carry behind them a train of identities.
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Farid Abu-Shakra, an Israeli Arab, turned the identity issue into a visual symbol." (Tali
Tamir, 2003). In the video work “Internalization of the Senses" (2005) which
documents a performance filmed in the Acre market, the artist, with a bare chest, tries to
walk on the 'Green Line" with his hands full of license plates. His walking among the
crows turns him into a leader as well as someone being led.
Mirvat Issa's video art (2005), together with her partner Adi Ben-Horin, relates to the
individual and collective memory of the two. It deals with a blind spot in a map which
has been covered by a new marking. Issa is a daughter of a family from Biram village,
which was chased away from its land in 1948. Ben-Horin is a second generation of
Kibbutz Baram, which settles its land in 1949, near the ruins of the deserted village.
Both artists dig in the cemetery, and we witness a historical rashumon: different voices
tell in different languages different stories of the same events which changed the maps
of their lives.
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ABOUT PAST, TRADITION AND MEMORY:
"NUMI NUMI" - THE LULLABY VIDEO ART PROJECT OF SHULI
NACHSHON AS A CASE STUDY *

Yael Guilat nybs by
yael_g@staff.oranim.ac.il

Losing tradition implies losing the thread to the past but not necessarily abandoning it.
Remembering the past and its possible displaying in visual art are the foci of my
presentation.

Memory for me is a skeleton - the structure on which we organize and elaborate our life
experiences. The act of remembering and the possibility of displaying it in the field of
art are the foci of this paper, in addition to the examination of the relationship between
memory and heritage in contemporary art, especially in emigration countries such as
Israel. Shuli Nachshon's video installation was selected as a case study: "Numi Numi"-
the lullaby project (since 2000 so far). In this video wall project, memory does not
represent a reconstituted sequence of a linear past, but an incomplete entity, temporality
open to multiple rewritings. Like other video artists who are facing collective memories
through their autobiographies, such as Chantal Ackerman and Vera Frenkel, Shuli
Nachshon bent her personal longings to collective questions about past, tradition and
art. In cultural terms, when tradition is lost or forgotten, transmission of the past is also
lost. Losing tradition implies losing the thread to the past, but not necessarily
abandoning it. Is it possible that in the new situation, the past (and its recovered
memory) should offer us a sense of responsibility to Memory, inviting us to take an
active role in the process of building our identities? Is the eternal need to recover
memory (both personal and collective) nothing but a hidden desire to resist death, a fear
of losing identity, a tense exercise ranging from memorizing to forgetting? In 1992
Shuli Nachshon was looking for “sound” for a documentary movie. She decided to
choose a lullaby which her grandparents used to sing to her and her seven siblings, and
which her mother, in turn, sang to her children: “ALE-SALEH” a Moroccan-Arabic-
Hebrew song. Its recovered memory became the skeleton of "Numi Numi".

! Proceedings of 2007 International Symposium: The Arts in Society (p. 30), NYU,
February 2007.
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ADORNING MUSLIM WOMEN'S BODY:
A DISCOURSE IN GENDER AND SEXUALITY *

Hadas Hirsch wvn o1n
hadas_h@staff.oranim.ac.il

Varieties of adornment of human body are mostly seen by eyes such as jewelry, hair
style, make up, teeth, deformation of body parts and tattoo, but other kinds of
adornments that are based on other senses such as hearing the voice of jewelry and
smelling perfumes must be added to the extended definition. Adornment of all kinds is
neither masculine nor feminine by virtue of its nature, but is the result of cultural norms
and context, since beyond anatomical differences there is no set of components and
unified standards that give substance to the concepts of “true” masculinity and
femininity. Therefore, the items of adornment are an instrument for construction the role
of the sexes, and gender-cultural differences shape the additions to the physical body
suited to each sex.

Adulthood is period of life when women are at the peak of their sexual maturity which
means birth and sexual attraction. Here the graph of gender distinctions reaches its
highest point, as differences between the sexes by means of adornment become most
pronounced.

From the discussion on the adornment of adults in Muslim societies it appears that
Muslim jurists distinguished between customs that are desirable or recommended and
customs that should be opposed perhaps because they are of foreign origin and the fact
that the transformation they make is permanent. The third\ intermediate category is
customs that may be tolerated and not clearly forbidden; most of them were attributed to
women, such as make up and jewelry.

Muslim jurists defined appropriate way of adornment for both sexes but, while men
were prescribed as those who can fulfill Islam, the basic assumption was that women
were incapable of fulfilling the decrees of the holy law. The legal solution was to allow
some aspects of women's adornment but only after a process of submission to gender
differentiation.

! International Conference "Jews and Moslems in the World of Islamic". University of
Maryland, Maryland, August 2007.
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THE RHETORIC OF SLOGANS IN ISRAELI DAILY NEWSPAPERS
BETWEEN 1948-1960: LINGUISTIC-STYLISTIC CHARACTERISTICS
WITHIN A SOCIO-CULTURAL CONTEXT

Irit Zeevi »ans m9sy
irit_z@staff.oranim.ac.il
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NNDON YV 70N 1A (layout) ©1972 NnDION HY NN I9IN : NYND MIVND M DNNY
NDYDN HY DMMD-DNY DIMANND NNON (MININNY NNPDION WD P2 WPn)

NDY NMIDIAN NYTIN 712N DY MNIDIN PITY I1AXIY KD NNTHIN NPNIV N DXVOOPLN N
WwHYA P — PNION IDANY TMIPN DY N TRV ,NNMIDIAN NHDYO IyTina Nvoann
217D 12 WY PNYID NNNINN HYA STPNNN YN XD INT NNRDYON .NHDIO NYANN NMINIDINN
72NN 995N »IMYY NDNMIND NNPDIDN TPXI DX DMIPHA .2IVXN NIIN P PONIY IYNNN
NNDION .VIAN MWD VNN YIDWIN 12¥N MDD N MIXID I M3 DY ; (190D TN2)
DMN NTHRYN THPTIN NDNN NN DPNTH DNINN AR DINT N¥NNA (D1 HNPNY TNNI)
NN (10D NNYI) NHONNN SN NI ,MIPN NNDION WY D N¥MDI 1D 1IN DIPNI

DIV TPV NOIDIDNND NNUPNY IPHRIYIA NTIRA YY 10-7 XNIWN 9337 .(2006)
.2006 99K
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7272 PR DY) DNMN NIRIDY NI NTPHND ,NIANN DY NN 211D NIIIND NHDIONY PINY
NP MIMDN NN ANY NHRDION NPT NN (AN NNOND NHDION P2 PY WP Yo
MDY YW MNP VI PN

The advertising slogan, the heart of commercial advertising, is very common today, and
has become part of our culture. In order to create it, advertising people use creative
techniques, and in many cases base their work on beliefs and values common during
particular periods of time. The slogan is part of a socio-cultural context, and relates to a
particular period and a particular society. It can be defined as a "mini-text", compressed
from a dictionary point of view. Its main aim is to impress the addressees, mostly
through targeting their emotions and creating a memorable structure. Most
contemporary slogans are ambiguous and vague.

The study deals with the advertising slogan in daily newspapers during the first decade
of the state of Israel — the "dialogue" between the slogan and society is influenced by
the reality of the period. After the War of Independence security matters fulfilled a
crucial role. In addition, Israel at that time adopted an ideology of Zionism, pioneering,
etc., and was a modest society, recruited towards its main goals. These years personify a
combination of the most serious problems facing the new nation. These processes
became the basis for the design of the slogan in its early years.

The objectives of the study: a description of the characteristics of the advertising slogan
in daily newspapers in the years 1948-1960, from which emerge the following
objectives: the layout of the slogan, the message characteristics (the connection between
language and reality), a description of the linguistic-stylistic characteristics of the
slogan.

The texts show that during the period in question there were no acceptable conventions
regarding the structure of an advertisement, and the slogan was not prominent,
appearing in only about a third of all advertisements, unlike today, when the slogan
seems essential. Slogans at the time were concise utterances with a pause of some kind,
usually with a poetic device such as rhyme or tone. The slogan often seems 'recruited' to
the needs of society (unlike today). In addition, we can see signs of the passage from
recruited use to individual use. The slogan, unlike today, warmly embraces religious
holidays and Jewish tradition, and places them in the center. We also found that the
language of the slogan is standard, clear and unsophisticated (unlike today). In addition,
the slogan often mentions the company's name, focuses on the products and glorifies
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them. Graphically, the slogan was mostly marked and put in a place of importance at the
edges of the advertisement.
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Lrmmroq9n x93 nIwn 19925 NNPNDNI — 7PANN NN TaNY N/
"NOT TO LOSE THE NORTH" - THE SECOND LEBANON WAR
AT THE ADVERTISEMENT MIRROR

Irit Zeevi »axs ;mvsy
irit_z@staff.oranim.ac.il

21N YINOYW WYY ,119IWN 12T NHNSH NNPNA TPHPN MINTPYN 19 NIMIDID 1M1 IPNNN
PPYINI MNOINT AR MDD MMIDIAY ININN DY DOIANN .DMINN PIVY DYWS NNNSHN
mMPON OYPP DYY NNNoNI WINdY DXWIY DMIDIND T 9IVND IpNNn NIVHN YNov
NPON NN NPNI MMDID MIMIN MWD MTAVH MNIN PNIYY DN DOMPY
DN IDINNA VX YD MNA PMYAYNY THPDNAD NNPN PTHIND ININ NN YOI DINdNY
oMY

1981 14.08.2006-1 ;31.08.2006 Y 13.07.2006-1 SNN THPINRIYIT MNTPYN — 9PHNN 9I9NP
DY NVDY — QMNMYN DITN WTHIND NO TY NANNN NNNNM NNNINN DY NNPO NN
995 DTN — HMIDID MINT 72YN) VIMININK MDY INIRDY IR DY DTN
WY MMDIINN 2%-D VYN ,NNNINPN MIDINL INYDD YIDY VWYY INTIN NNPNI NIMDID
MY DYDY DY ON T NNPNI) NIMDIS 80 DYTNHN HYDID 515N TOI .NMOL MION
MANIN MWD DY YO NMIAY MNIWI NI 19 1N ; MNIDID YW LI DN PN ,NNON
(DWN DONIPYI MNAN YMIN DYV NHPNDHIN DN IPOYY

1IN2) DMIVNI DN YD DON) YVPHID-IYI NMN M NIN 211NN MIIN : IPHND MVIY
OMN519INa

M52 AN WY DY TAYN TNIYA 1NIY NNNDN PN MMIDIY MINY) - 0MIPY OINSIN
W DNYTN DY YIA¥ 19Y, 00 DINYPYI NIIX MININ PIPY DYDY DNV DIYNNHNDI DHVLPIVI
YPIPYN 1012 M1 PN 1PN ONA TINNDI PAND YAWIND NTIN YIAND )ININ .OMINNK DIYNNN
MDA 2D NN .DIDIDN DIWH NMINVDI NN MPAOV 1DN) D DY ,DXNDI9MNN YV
PNPYD DANMININ NN ORIV 172NN IDTY DR DTIYNI DN 3I»IYD NN INTIN NMIPNI
NMYA APV DX NNPIDIAN NI NN TIMIAY NDW 1D (NN 19D TINIL) MPYY DIPHI
NTHRYN T NMPNI NMDIN PYIL NINAND .OMIMIN DI9MNDY HINND NI INIIRD GNYY 291
NOTHN OY MNTIN NYAND TITD ,NNID (1992 HIPHIN NNV 192 VDY NYIY KON PRY
DY DY NIRT MO TV N3 OY T 7MNNYHDY MINDISN DINYIY N¥DI DN .NYPHN NNyw1
.DNNPD

2007 N0 NN 10N ,N9aN NOY IPNY IYNIWN NTIRN YW *Wrwn D197 .(2007) *
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"HUGGING THE NORTH" — ADVERTISING AND PATRIOTISM IN THE
SECOND LEBANON WAR*

Irit Zeevi »ant sy
irit_z@staff.oranim.ac.il

Analysis of advertisements appearing in the daily press in the month of the Second
Lebanon War and making use of war-related content to sell products exposes wide
usage of patriotism as a special means of marketing different commodities and services,
as well as pushing out other means. Sympathy for inhabitants of the North and the wish
to support them were at the center of the advertisers' marketing message, for which
purpose use was made of diverse and creative advertising techniques. In this article |
wish to examine trends and special social content appearing in the analysis of
advertisements in the written Israeli press during the Second Lebanon War, and expose
how advertisers made use of the war for promotion of products and services during that
period of time. The reason for discussing only that time period is the wish to define a
specific period whose dramatic influences are expressed today in different domains of
life, and will probably be felt a long time in the future. | feel this aspect may contribute
to the exposure of Israeli society's values during this special period.

Analysis of advertisements during this period demonstrates wide usage of patriotism as
a rhetorical device used for marketing different commodities and services, as well as
pushing out other devices. The wish to sympathize with the inhabitants of the North and
support them became a central element in the advertisers' marketing message, for which
purpose use was made of diverse and creative advertising techniques. It seems that
advertising during this period was recruited for public interest, placing the values of
Israeli society, as well as its beliefs and problems, at the center (as opposed to more
peaceful times). Contrary to our expectations, advertising mostly addressed the civilian
home front and not the IDF and its soldiers. Examination of the language of
advertisements during this period demonstrates that it does not make use of foreign
phrases (unlike common practice today), probably as a way of identifying with the
country in its hour of need. In addition, it was found that advertisements sometimes

11-7 5MWA ©3N .1IVN WY NNONDHNI DHPVPIV) INMDI — 7NAXN NN D*PANN” .(2007) *
.2007 X719 ,10Y712 NMNAN NVIOININD NHNYPNT HORIYIN NTIND Y
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‘converse’ with each other, thus in actual fact carrying on a dialogue with the readers as
well.
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15925900 anINa ANMIPN Y N2NN HY — LOPV-I1DINY VOPLN
FROM TEXT TO HYPER-TEXT -
READING AND WRITING IN CYBERSPACE

Mira Tenzer 980 09
mira_t@staff.oranim.ac.il

PYRIN TINYA DXNNN NN — 7MLV 12N HY2 NIN ,DITIN LOPL YWINN PNIDY ND
— NIPY 2AmMON 122 1IN0 XY NIN PYN DOPNN DIND NIN INIPN DIZ0M [, )NINKI OO
?992) YOOI O) PTHN,NDITYY YDNMAND VNN NNRIPN IDIND ,LOPLN NAVYY YINN NN
DYOM NONNNN MTPI Y M 1w NN (Landow 1992b - 2 voisn /npPoNId” Y >¥avn
Napa)Val

SY INNYIN N, TPWYNT : NDITIND NAININ NAYN 1 THYINI NNV NPVITVINRD NIVN

S¥ NPINYHN NN HVIANN T ,7DOPI1YY MYNNNA DI DNYPN DOVPMIIN — VOPL-IDN
NIN NNV MIANI P KXY MMV NN IRNND NYIN DY 7NN 1Y .INAIPN D190
,9UNY) NVYIPM NNIPN IDINT ,YTINN NIXN ,N2ININ NN DY DYV INNM NPYIN NN
WITY IR UNIND AN R NP 987 .(Man, 2002; Hang, 2002 ; Lowe, and Hall, 1998
JWAN DINN TPINIPY MPRY 125202 DPNPHRN IMYHDYN NN TIND #"MNTPNNY WD .2mdH
Landow, Yxx) Foucault -y Barthes oyon»nnw »5 ,7ning»s 0971100 1900 YN D) oN»NNY
DTN NIN IMIND P IR OVITVIND LOPLINNY DTN LOPL P INWN PNYTD X (1992a
LOPL .2AMD2 WX ONPHY ,DOPNPN 0NN DY DNDWY 7DXMNND NNXPY TN NYIN
PAINI MYN XYY D) MYNIND JMNNL NPDORIKION Y7 ,INIPN D 1N ,NDNIN SVITOPN
SNV NPVNPN DYANY RNPN DX NN MINYD 90N .KNPN DY INIOUM IMNITHOL N
SV NNV VI MNP NIYNINHN N220N .(Hang, 2002 : 5vn5) Y711RN NTNXR DY NPNNP
DOVPMINND O) NIN DN PI WY PR TODPVITN 1AW PINITIOVINN DD NP
PP DM INK NDH NN NNAP DIONNA - ("PTHIDN) DMVIDY DPNP ,OPHNI
NXNPO 2AMON P2 v NN by

MDY (NDMIN) 7NDNNY P2 PRINY ,TPIRIVDPV-19NN ,NPVITOVYRN NDADN NVIY NN
10NNVXN NHY IN ,ODPL-IDN? NVXAN INIIY Y35 WY DT) PNINA DIDIND 1IIYY 127D
VYTN 125202 T NWYN TPMN MINWN NI ODIN

W0 [, TIOND TPRTPRN NN - DINK /N 1Y I3 SWIwn BRI 933 .(2007) *
.2007 ,ANI129
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MNNNM 7NN WY DOWTN DY Y1) KIDN YNNI DIND NN NPVITOINND NININ
.(School of Literature, Communication & Culture, 2006 : Swnb) 0¥ 051N Sy NNNVINN
1732 H9INMY Y9 OIN NPNT TN NIM OMNN J9INT MHNYN VITVINI NNPN DY 1PN
NINNL NN E-poetry — nwa 70IN-0Y7 — TPRNNN NP I2YTH DX P — NHNY
SPYR-NNPY N 7AN-NNP” D) NPNY RNPY IWINND DITOVIND DO 0NN IN ,INT
NP AVINN DY MYNWHRN NN 12N7919Y D200 DIN PON2 MIYARM 710

M ,NPON DX TIANY I 1NV DTN NNK DY D) NPMYHRYHN MOV W NOR D0 PNV
DDSTIN TPINIV0 NPIY NIIYN NN MYNWHRN NINRT MNT PN

NAYO NNV, TPVIIVPNN NAYN OMARNIY NYIN DY INTDNNI PIDYN INNINN
D) 1955 MNDNTH .IND I90HNI MNY MY DNVXA NN DINIIN DNV 19D, NPINIVDPLN
PVITVYN NN HPYIN MOIND
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1QM, 4Q491-4Q496 1NIMIPA MNNIVIOXRN NHINYNN MDA 'Mmsann
PRAYERS IN ESCHATOLOGICAL WAR LITERATURE FROM QUMRAN:
1QM, 4Q491-496

Rony Yishay s »»4

TINNIY TPNNVIORN NNPNOHNA 007 (4Q496-4Q491) noy>aan NIYNNN TN YaANd NWY

DYIN .INYRIN NN (LQM) NHNSHN NS HY DIPMYI 172 DN YT DY IITHM DX
Y2 NNNZNRN NP PAY TPYIIN NN T 32N P2 INOIWY PTRITH IARNYD IPNNN
N2 NYPN INK XYNA POW T 215 DY ,00PNIYA 12710 XOW N9 NNYRIN NIYHN

5S¢ (1QM) NnNSNN NN YW DINPXINM DTN DIYOPNIY PN IIPNN NDPDN .TNIIVIONN
DOYLP NN SYVP : DIV DIMND NI P DR (4Q496-4Q491) Nayninn TN >and
L1951 Y25 a5 NNNYHNN NININND DN

MDY 121N MINT IV TY1ITN NIYNN YANI2) NNNDHPN DTN MTIAPN MDAN YIDY I
711N NOVN DY NLYN NININ DY MDD TIND

nwY 4Q492 1 >N anoav oymmMYN TITYY NDANN DY NDMN NRNYN MIXIN )TN INRNDI
.8-1 V" ML) 16-7 2 NV NNNDNN NN DMINNN T NN HY DYDPIAPHT DXNDIN

NYINA NDANN DY NONN TR ,NNT NIN NIPANT YNDN NVIYY HY 19INNY DN DINSNNIN
121 ,05INNN DXNDNN MW DPNY DIPIN 12 ¥ AN AN XINY PN, 0¥ NNY 27 NNNDNN
MY DN NNY DN AN ONINON TIY 12 v

NYNNI NP NNRN : 27P DIV DIMON TITY NDIN DY NIRDI XNV INMIAOY NN MIPONN
MINON TIDY DY NDN NN DO NN MINKM ,4Q492 1 1-8 1N 21523 8-1 v NPNYHN
DXWIANN DXNDN 1 MDN DTN YIVNY IND W .16-7 27 NNNDNN NIMNNA INHN

.DMVY T 2N OMDA DNIWN DMININ DNY MNPNY PRI, DOWTIPM

21521 (1QM) NNNSHN NI NYANN NHPNDNN NNIN Y NIIND NNIDI OMIT INK TINNI
NDNNVY TN YMNAD DXT 73-5Y DX2IN NNNINN YNINON DIV ONNRNMY 1Y NIVINN TN
NN DN DAY MPANN YWY NNNDNN MIINON DY SORNIDN YINN 197 (T MDMNN) NNT 19N
NN ITHY NONX NI NT DMK IPINYN XDV T DY WIANND 0T DMININD DIYOPN
DYY NYIZP MIAM DMWY DXAXND MYIAP MPAN N2 PNV NHPNDNN MIAD DY N9IY MIMID
NMDNI WHRNYN NDX9NY IN NNNDH INND DINY DMIYPNA 12NN PPV ,NNNIND NN
4Q496-) Y1271 NIYHNN ToN YANIY KON MPDNN 199 1397 NNNN NNV MHIMISON

147- 10Y) AT 1271 MR BXIPNN 1= MY (DY) 20 /) IWR-11 D TIN1 .(2007) *
I TOM : DY) INIMP MM DIDID HYan NN NOIDIDIN : 19N (129
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NNNYIN NDNHN YW DIPMY DX MNIIVIONRN NHNDNN NIN DNYY 215990 Xwnnw (4Q491
.12 DN 120V 9D NNWRIN MIYHNN (1QM)
The six Cave 4 manuscripts (4Q491-4Q496) that describe the eschatological war have
been identified by Maurice Baillet as copies of the Cave 1 War Scroll (1QM). But a
detailed comparison of 1QM and these Cave 4 manuscripts fails to substantiate this
identification. In fact, each manuscript deals with a different matter related to the
eschatological war, and the only overlap between these texts appears in prayers and war
descriptions. The present article compares one set of parallel prayers, namely the prayer
to fortify the warriors from 4Q492 1, with two versions of the same prayer found in
1QM XXIl, 7-16, and XIX, 1-8. Although the three share the same basic text, the prayer
appearing in 1QM XXII is marked by unique material, small theological additions, and,
occasionally, different vocabulary. The analysis shows that two versions of the same
prayer are at hand: one appears in 1QM XIX, 1-8 and in 4Q492 1; the other, more
expanded version, is incorporated into 1QM XXIlI, 7-16.
Significantly, these variations appear in a prayer, a type of literary unit which is by
nature traditional and thus may have been incorporated into the War literature as an
already existing unit. A similar phenomenon is observable in the descriptions of the
eschatological war, all of which, both in 1QM and the Cave 4 texts, reveal the same
basic pattern. In light of these conclusions the six Cave 4 manuscripts should be
considered not copies of 1QM, but a reworking of various sources incorporated in the
War literature from Qumran.

2215 70Y21-1 M2 - MINND DONN 12 T2 YN MIININ PIPNN !
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RE-ENCHANTMENT AND THE BOUNDARIES OF DISENCHANTMENT -
THE BALANCE OF POWERS BETWEEN MYTHICAL AND CRITICAL
THINKING IN THE MODERN AND POSTMODERN WORLDS*

Avner Cohen 995 933N
avner_c@staff.oranim.ac.il

Enlightenment saw disenchantment as the cancellation of mythical thought and its
replacement by critical thought. This change was perceived as a process of progress and
identified with modernism. These attitudes have been shown in the present era as
controversial. Many scholars disagree with enlightenment's positive evaluation of
disenchantment, and many more disagree with the matching it assumes between
disenchantment and modernism. In this lecture I shall try to clarify why enlightenment
saw disenchantment as replacement of mythical thought by critical thought, why it
identified modernism with this change, and why this identification is (mostly)
considered today to be false. | shall then argue that, using terms acceptable to
enlightenment, disenchantment as seen since the beginning of modernism was limited
by parallel processes of re-enchantment. That is, mythical thought was not dismissed by
critical thought, but only changed its form and content. Finally, I shall discuss the
question of why, according to the terms of enlightenment, re-enchantment in its modern
or postmodern form may be accompanied by phenomena of reification and alienation,
and why the fight against these phenomena does not necessitate the minimizing of
disenchantment but rather its widening and deepening (that is, the development of

critical thought and vaporization of mythical thought).

! (2008). 11th International Conference of ISSEI - International Society for the Study of
European Ideas. Language Center, University of Helsinki, Helsinki, July-August,
2008.
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L 1m559ann X DYNNS NPIVUNN - 97N DIYNIYS D3NN
ISRAELI EMIGRANTS ABROAD -
JEWISH CONTINUITY OR ASSIMILATION?

Lilach Lev Ari »x-2Y 990%
lilah_l@staff.oranim.ac.il

DYNN NYNI TINM2 ;NN MSINI DMINNNN ORI ST Yy M npa poy Nt Ipnn
YTIPN OYN NPIVNND DXNNN DXHNNND DTNV DTN IDNI NONYN NPT NN MONINI
NN MPNNND NNMD NSO ITMININND NTYI NP ONNN DN DN IPR MXaNI
LOIPRIENY YW NN, MXIONT DXIRIY DMNNN DY YT OPPN NPIVNN NN

IPNNT DY MNAWN HHYId 595 TIT2 ,9IN0 YIPN AUR DINIY 199D MMYNIN NT7a
HNIYID YTONY) I8N T 32) DIPIT ,DYVYN DYDY NSV 35 INDMIY DN PN DN
DYINIYIN DM NN (2N DY) 1MIYN NI 1) (971N BN DA IN PN 12NN TR
DYINIYY 23 TV ,IPLDYVLD YT DINTM (126) DMNINYD YN DV Hn BOPYN - O
.38 YNINN 91 ,00W) 58% -) DM12) 42% PN DMINYY DXDWNN 2772 0N DX DN 1IN
MR (10%) N NN 42% ,MINNI APNNN DY 1IN 48% ,NIN DXDYN TINN
ONIW YD (76%) DIPNIN 2N NN MINN

-NON NONPN MNP YIIR DY DMWY PUMN MW DY DIWIAND DMIDINN IPNNN ONRNNIN
P2 IRNYN IRV DN DINIWN NDONPY TIMIPNRN DTN NYNPN ,TIMPpRn N
NAVON ,DYPYSN — MY NT IR MM T DONIYD ,DININD ,NUNIN NTIN DONIY
JPTIN-ROT NN MYHVLN DI TOTIN NPIWNRN HY MNY MM HY NN

DNYWN DX )IYRIN NTNN DRIV DY ONTY 290 1PN KON NOMNIPN DY DXONMN
DY N OIPYTN OMIVP DY DXPYN ,DNMIYY ,PYIN NTH NN 72 .0»H0D DMWP DY 1Pyl
NO NYYNPN DY DPYTN DPNIIN DION DINMPN DIPYNNN 23% ,HWND TOTIM-NKIN NI1AND
NMIYY) DOPYTN DMDIDI DIDN® NDIY DIDMPN 33% ; (NWRIN NTN 29PN 8% -5 TII) PTIN
PNNYNI) DTN XD 02N DY DNYY ORI MYY NX D1 30% -) (NYNIN NTN 2P 26%
LMWUNRY NT 2P 702 5%-D

DYN NT IPNN DOYRIYN NI, NPMIPHN APTINN MINPN DY PO MIWP NN Y10
NYRIN VTN D2 DXDWNN TPXNNHD NOYNY DTN NDINPA DDV DPRY LYNI) DIINYN
1970 .NMIDN DTN DIHYS DN I MY YA PN TN NDIIPL MANYN IDIN DY 1TYN

D NN IMENANN IN N IPIUNN-INA DIINIYY DIV 1IPHNR MT .(2008) 1
071997 1990 1 12N 12 NVIDIDIN
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DYPYNN DIRWINND 61% W YT /I8N T, DY PYSN 2792 INY VYL PTINPN NDNIPIN
MNOYHY WX .12 DY DPNY O DIPNI THNN NPNPD DIINNYN DN D 1IN
NPTIN N MNOYA ,PYNRIN NTN YW NORD ,IND D3N DNYWWA OO DI PYNN D00
ANNXNN241% -1 77%)

DONIV) OYID LYND) MINANNY DTN DN ,DONIYI DI IWUN ,)DIYNXIN NTD M2 OINN
DIV NMMPHRY MTIN NPIVNNY M DMNNN OPN D) TR (DONRIY Y55 7171 — ©ONY
NN MYNIN DOUNIY DOVNY GIVIN IWPNN D7TIND IR TPORIY NPOWNND XON HN3
P20 02 DOHRIWT NDONP DY WPN TN NDNIPY GNY TIMIPRN MNM-NON NP
DOYMYNYN DIVP Ta9N 30 10D .1PYNINI DMPNN DINIWIN 2992 1Y) INNNYI VI DNNY
PNYD CTND DIDON N DNPYAMN DMIWPN MOIVN Y95 TN NN HNIY DNV DN DY
DTN NV P APNING-DIT0 NPNIIN DAIYP MY DIDMPH YNONN IPNNI DIINIWIN
NPNIIN AW HY DY DD TN NNY DIMYPM THHa DYIaAN DUNXIY ,qoNa
TONRIVIN THPNXAPN MTH52 HTINN I9% .(ONNXIYL DN NN DIYP YD ON) NPMITM
MDOLVPHD NN D) TN ,NIINI OONN NI NDIYY [, PYINRI OMINNNN 2992 INY NMDN
D»P DXPYSN 2992 PIYNRIN NTN 232D 9P¥A DY) D1TIDI-PNID DNMANND MY MXAPY
901N HYA 9Py, DOIRIY DI NP MMIPN VWD DV 1IN 17177 IRV SWP
59N NN MAWNND NI WIND ¥

TPONI-TPTINT MNTN NPHY NN OOMYNYN DAY DM 1D NW IPNHRNN ,DI10H
DNP DY DY PYRI T MY Ty .DMINIAND DXPYSN P2 TN XON 1IN MYHLINMN
MIINN NDY MYNNNI HXIY DY DINWY PITNN TWPN MYSNNI P2 ORIV Mo
-NOT) NI2AN2 MYNVLID DY PN TONNI DINYN) MW NTY HIIM NT7 NIY N, TIIRIWID
PN DIDID - URIVIN DMNT DY DNYWI NYURIN TN 22 ,DOINIY TIva )0 10D 10T
MMNINT NNV 2NN DIRNMD NYRIN VTN ININYY DXPYNN 9N HTIM-TONIY NPOVNNY
DN HY NYRND DD MING G IDINY DMINNX ONYY THITIN MDD NPNHY

NPT MDDPLY MITD DPYXN DY IWPN PIND ¥ 1 0 MY IPNNKD NIV D MIpONn
IPY2 HRIWVD ONPOT AR PDND WY 7Y 920 IR TN NPOVNN DY NNYD NI DY HIna
DN DNV ORI -TPTINN MNTN NN WD DXPYN MDY NDY NN .IXIN NND DTTWD
PYSN NTN 2992 ONIWD NBND .M NPWA THITIN-ROD TIDMPRN NIANND TN WHO»
NN PIND D PYNN AN TTIVY NI DY 1T MNDI HXIZ w1 135 795 1M NIDI DIIPA W IIWAN
LONTIIND TPON NN DIPY YRV wpn
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THE AMERICAN DREAM - FOR MEN ONLY?
GENDER, IMMIGRATION AND THE ASSIMILATION OF ISRAELIS
IN THE UNITED STATES *

Lilach Lev Ari »In-aY 7909
lilah_l@staff.oranim.ac.il

DN TONN ,1PIIN MXIND DMYN NPORIYN DIIRIY 29P2 9N DTaN2 YT 1Y 19D
DYNN TIVN 220 VNN DY NYAUN NYTN DWIZY DM SYNRD PN NPIDNY .12 DNVYY
Y57 YON NX I P2 NOPYN NPITINN DIYN NN TYND ,MMIIN P2 INNYNI DHPNIIND
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! (2008). El Paso, TX: LFB Scholarly Publishing LLC (184 pp.).
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BETWEEN AUTHENTICITY AND ETHNICITY: HERITAGE TOURISM AND
RE-ETHNIFICATION AMONG DIASPORA JEWISH YOUTH *
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Lilach Lev Ari & David Mittelberg
lilah_l@staff.oranim.ac.il david_m@staff.oranim.ac.il

Keywords: Authenticity, diaspora, ethnic identity, heritage tourism, homeland,
peoplehood.

Heritage tourism takes on a new meaning when conceived and implemented in the
framework of a diaspora- homeland context. Trip organizers utilize heritage tourism
that identifies the signifiers of national collective identity or Peoplehood and construct
an experience of authenticity that supports a newly reconstructed narrative of personal
and collective identity that bridges the diaspora and homeland identities. This paper
inquires into the differential consequences of heritage tourism on the ethnic identity of
diaspora travelers from North America and the former Soviet Union to their homeland,
specifically contrasting Jewish tourists from different diaspora localities making an
otherwise almost identical birthright israel trip. For both groups, Jewish ethnic identity
was strengthened particularly their emotional attachment to Israel. However, the
difference between the two groups was found in the actual factors that explain this post
trip attachment to Israel. The experiential component was more prominent among
participants from the former Soviet Union, while among North American student
participants, Jewish background as well as their higher pre-trip motivations provide
explanation for their high post trip scores of attachment to Israel. Israel thus serves as
the liminal domain of diaspora tourists, where existential authenticity and pre trip
ethnicity as latent as the latter may be, intertwine experientially to generate an
expansion of the frame of individual identity of diaspora tourists in their homeland.
2 NIND DY DUION NYOWNA DININNN HY ANIYN MNIT 2185y

! (2008). Journal of Heritage Tourism, 3(2), 79-103.
NIV MTIR 5Y MINIDT 29D 5y DDINN LNOPYT NTIAY NN TIYI IPNLN .(2006) 2
ANDOY NVIR 91D NMMIN 1IN SN NVIDIDININ,(1961-1945) NIND NIND INYOY
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THE INFLUENCE OF THE ISRAELI EXPERIENCE ON THE SHAPING OF
SURVIVORS’ MEMORIES OF THE HOLOCAUST

Anat Livne na*Y my 471
anat_l@staff.oranim.ac.il
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FROM "NIFAAL"™ TO "PUAL" - ON THE CONVERGENCE OF PASSIVE
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A WALL, AFENCE, AN OBSTACLE OR A SEAM ZONE AREA -
A POLITICAL-GEOGRAPHICAL REVIEW
OF THE CONSTRUCTION OF THE DIVIDING FENCE
BETWEEN ISRAEL AND THE PALESTINIAN AUTHORITY !

Arnon Medzini »1m 1IN
arnon_m@staff.oranim.ac.il

The idea of constructing the division fence between Israel and the Palestinian Authority
in Judea and Samaria came up following the damage wrought by the second Intifada
which started in October 2000.

The construction of the fence became a means of stopping repeated acts of terrorism
which demonstrated to the citizens of Israel how vulnerable they were to terrorism. The
fence was supposed to stop the entry of suicide bombers across the Green Line, stop
criminals on their way to Israel and prevent the passage of thousands of Palestinian
workers and illegal residents from Palestinian Authority areas into Israel.

Despite the fact that the Israeli government adopted the idea of constructing a fence only
as a result of heavy public and political pressure, an agreed-upon topic was turned into a
controversial one. The controversy was created when it became evident that the route the
Israeli government had approved did not follow the route of the Green Line.

Thus, the plan changed from a purely security-based obstacle enjoying a national
consensus into the construction of a lengthy and cumbersome dividing fence, which does
not properly separate the two populations, along a route which is completely
contradictory of the principles behind the original security-based viewpoint.

The construction of the dividing fence raises several questions of principle which the
lecture will address:

How is it that a strategic project which is going to change the country, the international
border and the relationship between the two peoples in an extremely meaningful manner,
does not raise more interest in Israel?

What is the meaning of the construction of the dividing fence to the population of the
Palestinian Authority?

1 (2007). Border Geographies: The 2007 Meeting of the AAG (Association of American
Geographers), San Francisco, CA, USA, April 2007.
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Does the fence provide the proper solution to the Israeli-Palestinian dispute?

Will international bodies allow Israel to complete the project?

What will neighborly relations look like and be along the fence following its
completion?

In order to answer these questions the lecture will focus on several aspects of the
disengagement: the Palestinian aspect, the international aspect, the demographic aspect,
the security aspect, the human aspect, the Israeli society aspect, the economic aspect
(both Israeli and Palestinian) and the ecological aspect.
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CAN A MASSIVE SEPARATION WALL CREATE BETTER NEIGHBORING
RELATIONS? 12

Arnon Medzini %113 19N
arnon_m@staff.oranim.ac.il

The separation between Israel and the Palestinians did not become a meaningful topic of
discussion from the Six Day War till the mid 90’s. The main reasons for this seem to be:
1. Very few disturbances and terrorist attacks, at least until the first Intifada in 1987.

2. The “open gates” policy introduced by Dayan after the war, a policy which united the
Israeli and Palestinian populations into one geographical unit, and was opposed to
the separation approach.

3. The many connections formed between the two communities: labor in agriculture and
construction, markets surrounding the seam zone, a unification of the water and
electricity infrastructure and lively bilateral commerce.

The idea of constructing the division fence between Israel and the Palestinian Authority

in Judea and Samaria came up following the damage wrought by the second Intifada

which started in October 2000.

The construction of the fence became a means of stopping repeated acts of terrorism

which demonstrated to the citizens of Israel how vulnerable they were to terrorism. The

fence was supposed to stop the entry of suicide bombers across the Green Line, stop
criminals on their way to Israel and prevent the passage of thousands of Palestinian
workers and illegal residents from Palestinian Authority areas into Israel.

The construction of the dividing fence raises several questions of principle which the
lecture will address:

How is it that a strategic project which is going to change the country, the international
border and the relationship between the two peoples in an extremely meaningful
manner, does not raise more interest in Israel?

1 (2007). Border Geographies: The 2007 Meeting of the AAG (Association of American
Geographers), San Francisco, CA, USA, April, 2007.

% The case study of Israel separation wall in the west bank.
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What is the meaning of the construction of the dividing fence to the population of the
Palestinian Authority?

Does the fence provide the proper solution to the Israeli-Palestinian dispute?

Will international bodies allow Israel to complete the project?

What will neighborly relations look like and be along the fence following its
completion?
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BARTA'A — THE TRAGIC CASE OF THE TWICE-DIVIDED VILLAGE*

Arnon Medzini %113 199N
arnon_m@staff.oranim.ac.il

Barta'a village is situated on both sides of the Green Line in the Wadi Ara region. The
village numbers about 8,500 Muslim Arab inhabitants.

The village was first divided into two parts with a valley in between following the
border marking in the ceasefire agreement between Israel and Jordan in 1949. The
western half was placed within the borders of Israel, with its inhabitants becoming
Israeli citizens, and the eastern half within the state of Jordan, with its inhabitants
becoming Jordanian. As all the inhabitants belong to one large family, the division
separated families and relatives connected to each other through ties of marriage,
culture, and economy.

In 1967, following the Six-Day War, the village was "reunited”. When the entire Arab
world was mourning the defeat to Israel, the inhabitants of Barta'a were happy due to
the reunification of families made possible after 18 years.

In 1988, following the El-Aktza Intifada, the village of Barta'a became an important
commercial center for the entire area, due to the ban placed for security reasons on
Israelis entering the Western Bank, particularly the city of Jenin, which used to serve as
the main commercial center. Many business people from the Western Bank moved their
businesses to Eastern Barta'a, as it was part of the Palestinian Authority and close to the
target population. However, the period of economic prosperity did not last long, due to
the re-division of the village by the Separation Fence separating Israel and the
Palestinian authority in 2003.

The construction of the fence hurt the village inhabitants' lives quite badly. The
inhabitants of the eastern part of the village cannot enter Israel without obtaining a
special permit. The villagers are separated from the lands, and the accessibility of
educational, health, and cultural institutions is limited. Ever since then the village
inhabitants have been fighting against the Separation Fence re-dividing their village.

1 (2007). International Conference: Cities and Borders, (Border Cities, Divided Cities,
Borders in Cities.) China: Macau, August, 2007.
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The aim of the lecture is to examine the ways in which the new border re-dividing the
village has influenced the inhabitants' lives, and their motivation to try to change the
route of the political border in order to minimize the damage.
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A CONNECTION BETWEEN THE LITANI AND THE JORDAN?
RESEARCH AND IMPLICATIONS ACROSS HOSTILE BORDERS

99N PN 29 1IN
Arnon Medzini & Aaron T. Wolf*
arnon_m@staff.oranim.ac.il

The Euphrates River rises north of Erzerum in Turkey, where the highest mountains are
more than 3000 meters above sea level. The sources are situated between the Black Sea
and Lake Van and the river is formed by the confluence of two tributaries, the Murad-
Sue, which originates in the many springs in the area of Ala-Dag and flows from the
south, and the Kara-Sue, which begins in the Kargapazari Mountains, north of Erzerum
and flows from the north to meet at a point near the village of Keban. The Murad-Sue
river is 650 km long and the Kara-Sue river is 450 km long. These tributaries contribute
75 per cent of the Euphrates water. From 1,000m, above sea level in north Anatolia, the
river is then known as the Euphrates.?

Ten kilometers downstream from the confluence, there is a narrow gorge where the
Keban Dam has been constructed. Downstream from the Keban Dam many tributaries
and wadis join the river, increasing its discharge. The most important tributary is the
Tokhma Sue which drains the Taurus mountains and joins the Euphrates near the town
of Malorteya. Below the village of Keban, the Euphrates flows down the steep slopes on
the southern margin of the mountains of the Kurdestan and Armenian areas and enters
the region of the eastern plains of Syria. The total length of the Euphrates in Turkey is
455 km, from the point of confluence of the Kara-Sue and Murad-Sue until it enters
Syria at the town of Trablus.

! Department of Geosciences, Oregon State University.
Z Al-Hadithi 1979, 45.
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KIBBUTZIM AND MONASTERIES:
IDEOLOGY, THEOLOGY AND PRACTICE*

Henry Near 4% 0
hnear@b-emek.org.il

Keywords: kibbutzim; monasteries; Gemeinschatft.

This paper is one of a series which aims to present a general account of the philosophy
of communalism, as it has evolved among the members of close-knit communities such
as kibbutzim, communes, monasteries and the like. It compares central elements in
kibbutz ideology with what is on the face of it a similar institution -- the monastery --
concentrating, in particular, on the theology of monasticism.

In the kibbutz, the concept of community as such — “communion” or “Gemeinschaft” --
is a central element both in attracting people to live the communal life and in sustaining
the social fabric of the community. In the classical monastic literature, however, this
element seems to be lacking: | have discovered a number of passages in monastic
theology reminiscent of the literary and ideological literature of the kibbutz; but these
are definitely exceptional, and are not presented as a major part of the rationale of
monastic life: the monastery seems to be primarily an infrastructure within which the
individual can concentrate on prayer and study, rather than a vibrant community in
which the being together of the members is seen — and felt — as having value in itself.
On the other hand, many of those with personal experience of monastic life contend that
Gemeinschaft is one of its hallmarks. This paper will present my findings so far, hazard
some suggestions as to the reasons for this contrast between theology and life as it is
lived, and compare this situation with that in the kibbutz, past and present.

! (2005). The Conference of European Utopian Studies Society, New Lanark, Scotland,
July 2005.
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THE KIBBUTZ UTOPIA TODAY (AND TOMORROW?):
A REPORT FROM THE FRONT*

Henry Near 4% 0
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Keywords: contemporary kibbutz; social changes; kibbutz history

Viewed from a distance, the current state of the kibbutz movement seems simple: an
utopian experiment which attracted the hopes and expectations of many, and played an
important part in the development of the State of Israel, was seized by a widespread
crisis no less surprising and devastating than the fall of Communism, and is well on the
way to complete disintegration within a generation or two. Seen from close up,
however, the picture is much more complex, even bewildering: it includes
“conservative’ kibbutzim, whose structure and values have scarcely changed since the
‘golden age’ of the kibbutz; others which have gone far on the road to privatization, and
some of which have even become moshavim (cooperative smallholders’ settlements);
other groups which are attempting to maintain the pristine values of the kibbutz, while
abandoning many of its traditional characteristics; and several other variants.

The aim of this paper is to give an up-to-date picture of this situation, linked to a
historical analysis of the factors which brought it about, and an attempt at an educated
guess as to what the future will bring.

! (2006). The Conference of Italian Utopian Studies Society, Florence, Italy, May 2006.
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THE INDUSTRIALIZATION OF THE KIBBUTZ: UTOPIA AND PRACTICE!
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Keywords: kibbutz; agrarian ethos; post-utopianism

The kibbutz is an outstanding example of a post-utopian society: an experiment based
on a utopian concept, which has developed in ways which its founders, who were
spurred on by a quite clearly defined concept of an ideal society, would not have
approved of, and in some cases simply not conceived of. Kibbutz theory never related to
science as such. But its practical applications — technology and industry — have been
components of kibbutz theory and practice from a very early stage. The “agrarian ethos'
— the belief that agriculture and rural life formed a main component of any ideal society
— was part of every variety of kibbutz ideology, from the beginnings of the kibbutz in
the first decade of the twentieth century. But during the twenties one of the main
kibbutz movements developed a theory according to which the ideal kibbutz would
comprise “agriculture, industry and handicrafts'. This led to struggles between various
groups of kibbutzim, centred on the question of what was the ideal way of kibbutz
living, which eventually split into different movements. From the mid-forties, however,
industry spread to all the kibbutz movements, and from the fifties onwards it began to
be recognized as an essential component of the kibbutz economy. Today there is
virtually no kibbutz without its factory, and many have several; and many kibbutz
members work in sophisticated industrial concerns, some within the kibbutz, others
outside it.

This lecture outlined the historical development of this process, and the ideological,
educational and economic struggles and dilemmas which accompanied, and still
accompany it. It will ask whether the present state of the kibbutz is compatible with the
utopian ideal; and, in particular, what is the present and future state of the agrarian
ethos.

! (2007). Annual Conference of International Communal Studies Association,
Damanhur, Italy, June 2007.
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STILL IN SEARCH OF GEMEINSCHAFT!

Henry Near 4% 0
hnear@b-emek.org.il

Keywords: kibbutz and communes; Gemeinschaft; Hutterites

In previously published articles | have discussed the nature of the’communal
experience’ (Gemeinschaft) and its place in the philosophical outlook of various
communal societies : using the kibbutz as a central model, | have compared it to the
Christian monastery, and claimed that, though the structure of these two forms of
communal life is very similar, the place of community in their thought system is very
different: whereas in the kibbutz it is paramount, in the monastery it is rarely considered
to be an essential component of the monastic ideal.

In this paper | intend to continue my comparative quest, and discuss the place of
Gemeinschaft in a number of intentional societies — particularly the Hutterites of North
America -- and in a variety of religious and political movements. | shall also ask
whether it is legitimate to view it as a primary source of ethical values, and consider the
way it has affected the historical development of utopian movements.

! (2007). The European Utopian Studies Society Conference. University of Plymouth,
Plymouth, UK, July 2007.
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The Centre for Humanistic Education [CHE] within Ghetto Fighters’ House Museum
engages high-school students from the Israeli Arab and Jewish sectors in a dialogue
connecting between the Holocaust, personal and social morals and implications for
present Israeli society.

CHE process encounters two separate groups belonging to Israeli citizenry: Jews and
Arabs.

Contact between Jews and Arabs in Israel is largely limited to functional necessities —
work and commerce. Socially, culturally, mentally and politically — these are two
separate societies.

Historical traumas are present in any Jewish-Arab encounter.

For the Arabs, the defeat in the 1948 war to the Jews and the founding of Israel is called
Nakba — disaster. It entailed the destruction of their homes and villages; the exile of
their majority to neighbouring countries; and the fall of those who remained to a status
of “A terrified minority, a crowd with no leader, which overnight turned from landlord
to stepson.” (Halabi, 2000).

Almost 60 years later the Arab minority is still in a state of inferiority in most walks of
life, still the stepson.

The Holocaust is a formative traumatic experience for Israeli Jews. The successful,
albeit costly, result of the 1948 war is the realization of the generations-long dream: a
Jewish state.

1 (2005). “Places of Memory and Reconciliation” — International conference on Peace-

Education, School of Peace at Monte Sole, Bologna, Italy, April 2005.
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It is not rare that sitting in the same room in CHE seminars are descendants of the
generation of 1948, from both sides of the tragedy: Holocaust survivors who came to
Israel and built a Kibbutz on the lands of what was an Arab village.

At the background, sometimes at the forefront, of these past traumas and present
sentiments, lies the active Israeli-Palestinian conflict.

This conflict sustains a socio-political process developing since the 1967 war in the
collective identity of Israeli Arabs: their unequivocal identification with their
Palestinian nationality and the Palestinian cause. This entails a differentiation between
citizenship and nationality. In a situation of conflict, especially a permanent and violent
one, this difference deepens and evolves to a “conflict of identities” (Rouhana 1997)
both internally and externally: within the Israeli-Arab’s individual and collective
personality — and vis-a-vis the Jewish majority and the State.

Since the outburst of the violence in late 2000, Jewish-Arab encounters have faded out
and become rare within Israel and virtually non-existent with Palestinians. CHE is one
of very few organizations that managed to continue such activity, proclaimed as a
dialogue between neighbouring citizens of Israel. This is a clear attempt to confront the
identity conflict by setting a hierarchy: Citizenship over Nationality. In CHE view this
means that in accordance with democratic and humanistic values, backed by lessons
derived from the Holocaust — the main burden of responsibility for maintaining a
genuine democratic society lies with the members and institutions of the majority.

The past traumas intertwine with the agonies of the present in the group encounters.
Prevalent positions of the Jews revolve around their need for a sense of security.
Whether referring to the Holocaust, the Israeli-Arab wars from 1948 onwards or suicide
bombings by Palestinian terrorists - Jewish participants commonly demand of their
counterparts recognition of the Jews’ right to live in Israel securely. They find it most
difficult to contain their counterparts’ dual identity.

The Arabs bring their frustration from their inherent “stepson” situation, embedded in
the “original sin” of 1948, and their identification with their national brothers’ suffering.
“Your grandfathers, victims of European racism, victimized our grandparents; and now
you’re doing to the Palestinians what the Nazis did to you!” This is a familiar statement
that summarizes the complexity and reflects the intensity of emotions involved.

The impact of CHE on participants indicates that the pain of both collectives contains
the potential of serving as a bridge: Arabs learning about the Holocaust and its
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implications for the Jews; Jews learning about the Nakba and its relation to the present —
come to recognize and acknowledge each other’s narrative. Humanism, as a

comprehensive set of values, is offered as an integrative conceptual framework.
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THE IMAGE OF WOMAN AS WITCH IN SELECTED NOVELS BY FAY
WELDON AND MARGARET ATWOOD !

Nancy Peled 492 o3
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The word “witch” evokes in all of us a variety of responses and expectations which
have been inculcated through cultural and social myths, as well as through historical
fact. We may be afraid of a witch, or intrigued or envious because of some supernatural
power that by definition must be hers. In feminine literature, both feminist and by
females, empowered women are not always admirable heroines, but the very fact of
their empowerment makes them figures for approbation by other women, even if their
problematic identity allies them to witches. Literature and legend have appropriated the
witch from history for an extraordinary range of signification within feminine discourse.
Margaret Atwood and Fay Weldon are two contemporary female authors whose work
has touched on the core of the female condition in the middle- to- late twentieth century.
They have often chosen to write about angry, or difficult, or unattractive, or misused
women who have suffered and cause suffering. These women may have supernatural
powers, real or imagined, within the context of the novel; they may commit malicious
acts for no apparent reason, in order to seek vengeance, or perhaps to protest cultural
dictates of a woman’s “place” -- in the home, and in society, then and now.

In other words, these heroines might be witches, and a comparison of the historical
witch of legend and fact, to a selection of the modern (or post-modern) heroines of
Atwood and Weldon may illuminate one of the ways in which their fiction succeeds in
speaking so eloquently to their female audiences - by both affirming and denying the
complexities of being female through an image of witch that has come to be accepted as
referring to women only.

The witch, in feminist eyes, has become simultaneously positive and negative. She is a
reprobate in the maliciousness of her deeds, and admirable in the power, freedom and

! The International Conference on Narrative. Carleton University, Ottawa, Canada,
April 2006. From Speakers’ Biographies.

http://www.swan.ac.uk/english/conference/biographies.html
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independence the actual engaging in such deeds implies. This dual identity is one way
the witch can signify both denial and affirmation of the state of being female.
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IDENTIFYING THE BEST PREDICTORS OF ENGLISH
AS A FOREIGN LANGUAGE SPELLING
AMONGST MIDDLE SCHOOL HEBREW SPEAKERS*

DPINAD TV NIV GOV ,§%3997-1717 NPY)
Janina Kahn-Horwitz, Joseph Shimron? & Richard Sparks® horwitz@netvision.net.il

Key Words: Spelling, Predictors, English as a Foreign Language

This research looked at English as a Foreign Language (EFL) Spelling Development
amongst first language (L1) Hebrew speakers. Initial spelling ability of 79 students
at the end of 4™ grade was examined and the spelling of these same students was
once again examined at the end of 9" grade (5 years later).

Research questions included examining the extent to which Hebrew and English
literacy related variables predicted 4™ and later 9" grade EFL spelling. In addition,
we questioned to what extent EFL spelling developmental stages are similar to L1
English spelling developmental stages. Finally, we attempted to characterize the
spelling of strong, medium and weak EFL spelling using a developmental model.

4™ and 9" grade dependent variables included the spelling of English sentences
including words that reflected EFL level. 4™ grade independent variables included
knowledge of English letters and sounds, English word recognition and word attack,
phonological and morphological awareness, orthographic ability, word recognition
and word attack and reading speed (all measured in Hebrew). 9" grade independent
variables included word recognition and word attack, semantic knowledge, naming
speed (letters and numbers), working memory (all measured in English), and
phonological awareness, orthographic ability, word attack (accuracy and speed),
semantic knowledge, naming speed (letters and numbers) and working memory (all
measured in Hebrew).

Results of hierarchical stepwise regressions showed that 31% of the explained
variance for end of 4™ grade EFL spelling was accounted for (in order of

! (2005). The meeting of The Society for the Scientific Study of Reading, Toronto,
Canada, June 2005.

2 University of Haifa.
% College of Mount St. Joseph.

99 (X"vun-n"own) 0IX 720 'MI019N DY PN


mailto:horwitz@netvision.net.il

importance) by knowledge of English letter sounds and names, phonological
awareness and reading speed (measured in Hebrew). 74% of the explained variance
for end of 9" grade EFL spelling was accounted for (in order of importance) by end
of 9" grade English word recognition, end of 4™ grade English word recognition and
word attack, end of 9™ grade Hebrew orthographic ability (spelling), end of 4™ grade
Hebrew word recognition and attack and naming speed of numbers in Hebrew at the
end of 9" grade.

Knowledge of English letter sounds and names predicting 4™ grade spelling provides
support for a developmental model of EFL spelling where knowledge of English
letter sounds and names signifies the beginning stage of spelling development.
Decoding words in English was found to be the strongest predictor of EFL spelling.
English word reading experience facilitated the learning of orthographic patterns
which was subsequently used for EFL spelling. Partial support was found for L1
Hebrew literacy measures predicting EFL spelling from a longitudinal perspective
(phonological awareness, the speeded reading measure, word recognition and word
attack — at the end of 4™ grade) and in 9™ grade (spelling and the speeded naming of
numbers).

A qualitative analysis of spelling errors at the end of 9™ grade showed weak spellers
exhibiting semiphonetic and phonetic spelling. Spellers who received mean scores
were found to be mainly in the transitional stage of spelling. Strong spellers showed
mainly correct spelling. L1 interference was mainly observed amongst weak
spellers.

PREDICTING ENGLISH AS A FOREIGN LANGUAGE READING FROM A
LONGITUDINAL PERSPECTIVE!

PIOYTIN NANTI DPIRID TV )WDY GOV §*2990-17P N1393)
Janina Kahn-Horwitz, Joseph Shimron ?,
Richard Sparks * & Zahava Goldstein 2

! (2006). The meeting of The Society for the Scientific Study of Reading, Vancouver,
Canada, July 2005.

2 University of Haifa.
% College of Mount St. Joseph.
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This research looked at predictors of English as a Foreign Language (EFL) word
reading and reading comprehension from a longitudinal perspective. 152 Hebrew first
language (L1) students in their first year of EFL study were tested on Hebrew literacy
and linguistic related abilities including phonological and morphological awareness,
spelling ability, word recognition (accuracy and speed) and word attack as well as
vocabulary knowledge. At the end of 4™ grade, their first year of EFL acquisition, they
were tested on knowledge of English letter sounds and names, word recognition
(accuracy and speed), word attack, vocabulary knowledge and reading comprehension.
Five years later, 77 of the original 152 participants who were at the end of their 9™ grade
year agreed to participate in a follow up study. These same students were tested on
Hebrew (L1) phonological awareness, spelling, word attack (speed and accuracy), RAN
numbers and letters, and vocabulary knowledge. In addition, they were tested on the
following EFL literacy related measures: vocabulary knowledge, spelling, word
recognition, word attack, reading comprehension, and RAN numbers and letters.
Research questions examined which L1 Hebrew and EFL longitudinal and concurrent
variables predicted 9" grade EFL word reading and reading comprehension.

Results of hierarchical stepwise regressions showed that 52% of the explained variance
for 9th grade EFL word reading was accounted for (in order of importance) by 9™ grade
EFL spelling ability, 9" grade phonological awareness measured in Hebrew, 4™ grade
EFL spelling ability, and a composite measure of English and Hebrew RAN letters.
Results of a hierarchical stepwise regression analysis showed that 70% of the explained
variance for 9" grade EFL reading comprehension was accounted for (in order of
importance) by 9" grade EFL vocabulary knowledge, 9" grade EFL spelling and finally
9" grade phonological awareness measured in Hebrew.

These longitudinal results show that orthographic ability (measured by EFL spelling) in
9" grade and 5 years earlier, in 4™ grade is the strongest predictor of EFL word reading.
This provides additional evidence for the importance of orthographic sensitivity in a
deep orthography such as English, particularly taking into account that English is a
foreign language for these students. In addition, phonological awareness (measured in
Hebrew) at this relatively advanced stage of EFL word reading, still accounts for a
small but significant amount of explained variance. This supports the cross-linguistic
impact of phonological awareness which continues to impact on EFL reading 5 years
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after acquisition. The small, but significant contribution of EFL and Hebrew RAN
letters in explaining EFL word reading provides evidence for the importance of naming
speed for efficient word recognition.

A simple model of reading is supported for longitudinal English as a foreign language
reading comprehension by concurrent EFL vocabulary knowledge and EFL spelling
(representing orthographic ability) as well as cross-linguistic transfer of 9" grade
phonological awareness.

Key Words: reading, longitudinal, English as a Foreign Language
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NDYIN TP YOI 7R TIND DIMKD DO ¥ 131D 13 NNY MWW PRI NN 19w 2
YN 12 ,10IWIN NN PRI 19IN 2INIY INDT,NION T NYNNNNKD NRIPY PRI
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NT PHRYNY IWIN TR” (2001) 2IND) X)IP2 NIV NN NINIWY 72T DN DN PN
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(24
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DMVDMIY NIIPY DI DY NOYNN /NPWI NN’ NDOW SY NNDND NN PIAND 112 OND - T
DU 9NN DY NPIRIVDPVI 11T NIVARNDN NN 79N NN PIPYD DTN

TRY> (91NN ,YMAINN) 39790 11N, VPINONY M 9 NI INND ,(1993:68) PN 29-DY !
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{(DW) "TINN 10210 MYNHNI
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THE INTERNAL DESIGN OF SCHOOL LIBRARIES AND TERRITORIAL
BEHAVIOR OF STUDENTS*

MYY-919Y HANT DMV IINID
Snunith Shoham ? & Zehava Shemer-Shalman
zehava_sh@staff.oranim.ac.il

Research in environmental psychology shows the connection between buildings, places
of residence, seating areas and additional spaces and behavior. People behave
differently in different settings and under different conditions. Human behavior can be
changed through different planning of space or by repositioning furniture within a given
space (Sommer, 1968). Proshansky (1976) states conditions of noise, furniture, light and
proximity to other people affect feelings of tension and behavioral responses.

The issue of territoriality was studied by Sommer (1967, 1968) in the context of
academic libraries, Shoham (1991) in the context of public libraries, and the research
presented here focuses on school library spaces.

The purpose of this study was to examine the territorial behavior of students and the
implications of the internal arrangement of the library space for the students. The study
examined the behavior of students in the library relative to the tables in the study areas,
the position and design of the librarian station, armchairs area, and computer stations.
Methodology: Both qualitative and quantitative research methods were used. The
qualitative phase included observing four libraries of high schools in Israel (1,222
students were observed), photographing of situations in the libraries, and open
ethnographic interviews with all the librarians who worked in these libraries and with
five students in each library. In order to map behavior in the various areas of the library,
three one-day observation sessions at four schools were held (a total of 12 full days of
observation). In each observation session, using a sketch of the library, the observer
marked the place where students chose to sit or remain. Each student entering the
library was assigned a number and recorded on the sketch. This record was maintained
throughout the entire observation session, providing a picture of the concentration of

1 (2005). Information Leadership in a Culture of Change. The 34th Annual Conference
of the International Association of School Librarianship, and Ninth International
Forum on Research in School Librarianship. Hong King, China, July 2005.

Z Department of Information Science, Bar-llan University, Israel.
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students in the library during the various hours of operation. The different seating areas
were photographed, and the pictures were analyzed at a later date.

In addition to observation sessions, interviews were conducted with eight librarians and
20 students. The interviews all had a similar structure and were conducted freely. The
conversations were recorded, transcribed and then analyzed. After completion the
qualitative phase of the study, questionnaires were distributed to 394 students in these
libraries. All four of the libraries were well kept and had undergone recent renovation.
Findings: The map showing concentration of students showed that 53% of them elected
to sit at the desks; 17% sat in the armchair areas and 11% remained in the area of the
librarian station. Seven percent went directly to the photocopiers and another 7% to the
computer workstations. This distribution in the library space matched the declared
purpose of their visit to the library: Close to two thirds came to study, and one third of
questionnaire respondents reported that they came to the library for social reasons. Most
of the students preferred sitting in a central area in the library, and chose to sit in places
that enabled them to maintain territorial control. Students who entered the library on
their own, sat where they could ensure territorial control and a view of a wide area.
Similar observations were made in the armchair area. Frequently this control enabled
students to have friends join them later.

Some students entered the library in a group and chose a seating location that allowed
much proximity between them. Even in the computer area, we observed groups of
students gathering around a single computer even when other computers were available.
These findings are in line with known qualities of teenagers, including the need for the
peer group, and this strengthen the opinion that libraries have conditions typical of an
"open classroom”, and that students prefer to sit in central locations and in groups.
Students ensured themselves detachment from the environment and protection from
intrusion into their personal space by sitting at the tables with their backs to the
entrance. This was bolstered by body movements that indicated the desire to detach. At
times, students used their personal belongings in order to demarcate their personal
territory.

Despite this, in all four libraries the students did not respect the territorial needs of the
librarians. They tended to lean against the counter with their arms and upper body,
sometimes placed their personal belongs on the counter and sometimes even sat on it
(when the counter was low). The responses of the librarians to student behavior were
varied. Some performed most of the service activities while standing up in order to cope
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with the student 'takeover' of the counter space. In one library, the librarian left the
station and sat in his office. In another library they added additional tables in the corner
to increase the personal space and achieve more distance between the librarian and the
students.

Numerous students sat at tables near the librarian station because they need the help of
librarians from time to time, despite the fact that this is a noisy area, and although many
(42%) of them indicated in their responses that they prefer to sit in a quiet area. In
addition, the catalogs are located in the same area in the library, and there are students
who need to be close to the librarian in order to bolster their personal feelings, as the
librarian is an informal figure in the school system.

The research shows professionals involved in school libraries and library designers the
significance of design and planning of the physical conditions in the library on the
behavior of users.

The findings can assist in designing library space and furniture.

The study shows the need for dividing the library into subspaces that provide solutions
to various and often conflicting needs of students. We can also draw conclusions
regarding the design of each of these spaces.
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WEBSITES AND DIGITAL SERVICES IN SCHOOL LIBRARIES: HOW IS A
DIGITAL ENVIRONMENT CHANGING THE WAY THAT SCHOOL
LIBRARIES WORK?*

MYY-919Y NN DMV MINID
Snunith Shoham? & Zehava Shemer-Shalman
zehava_sh@staff.oranim.ac.il

Keywords: Websites, digital services, school libraries.

The lecture is dedicated to the memory of Prof. Ann Clyde. The subject of Web sites in
school libraries was close to her heart.

The question posed by the researchers is in what situation school libraries currently find
themselves. How is the digital environment changing the way that school libraries
work? As one of the most prominent characteristics of change in the information world
is the provision of digital services and construction of Web sites, this is the subject of
the research presented here. The objective of the current study was to examine the
extent to which school libraries are changing and adapting to the new and accelerated
technology era.

The study utilizes both quantitative (survey) and qualitative (content analysis and in-
depth interviews) research methods.

Quantitative study:

The study was conducted in two phases: A) In the first phase a survey of libraries in
Israel was conducted. Questionnaires were sent to libraries, and the librarians were
asked to provide information about the existence of a site and/or other online services in
the library along with a list of other services and activities. With respect to innovative
services, they were asked about the target audiences as well as what parties at the school

! (2006). The Multiple Faces of Literacy: Reading, Knowing, Doing -- IASL Reports,
2006: Selected Papers from the 35th annual conference of the International
Association of School Librarianship, and the Tenth International Forum on Research
in School Librarianship, Lisbon, Portugal, July 2006.

Z Department of Information Science, Bar-llan University, Israel.
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is involved in their provision and integration in educational processes at the school. B)
In the second phase, a survey of school libraries in various countries will be conducted.

The qualitative study is also comprised of two phases:

A) Analysis of Web site content in a sample of school libraries, to gain insight into the
changes in the services provided by school libraries. The services provided through the
site will be examined, as will organization of material on the site, its timeliness and
links. (The objective of this study is not to analyze and evaluate sites as has been done
in many other publications, but instead to learn about the developments and changes
school libraries are undergoing).

B) In-depth interviews with a number of librarians and Webmasters regarding their
perception of the “changing” school libraries in school environment and the purpose of

innovative services.
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LIBRARIANSHIP & INFORMATION SCIENCE DEPARTMENT, ORANIM
ACADEMIC COLLEGE OF EDUCATION, TIVON ISRAEL *

Zehava Shemer-Shalman yaYw-4mv nant
zehava_sh@staff.oranim.ac.il

A qualitative study of libraries’ physical conditions and their customers’ behavior was

conducted in 4 high school libraries in Israel. The research questions were:

1. What is the connection between the physical conditions in the library and the
concentrations of students in it and the choice of seating locations?

2. What characteristics of territorial behavior are connected to the physical layout of the
library? In addition to the 1222 students that were observed and the interviews with
all the libraries’ staff and a few students, 394 questionnaires were filled out by
students while in the library.

Over half the students who were observed in the libraries chose to sit in the area of the

reading tables and 17% settled in the armchair. Of the first 170 students who entered the

library, close to two-thirds chose to sit in a central location exposed to “neighbors” and

“passersby,” and about one-third chose tables in the corners of the library. About 75% of

the school students came to the library in the company of a friend or friends. The

students’ behavior in the libraries, related to their choosing of a place in the libraries and
the explanations they gave for their choice together with their territorial behavior
intended to keep their interests and privacy are described in details.

! The 34th Annual Conference of the International Association of School Librarianship,
and Ninth International Forum on Research in School Librarianship. Hong King,
China, July, 2005.

117  (X"vwn-n"own) omIIX 220 'MIOTON DYN


mailto:zehava_sh@staff.oranim.ac.il

AOIN NIMIY IDIVIN - INPNN YIN
LoD WIND SV IMA S92 INIWS YIN NYNYA UNHNN 1Y
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RENEWED STUDY IN KOLCHAK’S VISION OF ERETZ ISRAEL
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.PINTN NIND 12 WHIONN DY NOY MDY

YNV DYI2T MDD NYNINMD IMINNDN ;2D NONROT DY KN NNV PNSNP YV 1NIND
NIN PTIPY NHVY D271 DYANINII ANOY MDN 1Y OOIX  NINDID MWYN NIDN DY NYPN
TPYWNR MTNHNNN DY T : MYHWN HY MIAIY NI YW 31009 111N NYYI NNNN NOYN DRI
YN NYP YINI NPND DXOINN DXVIND MLINK YV TI17 [, INIY NIND 72¥HN NONY DY
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AN YN NVYDIVNIN
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DIPNN NVYYNA PRIVD NNNIANM PINYT DY NTHYI 1NN
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VYN DY POIY NIRVA PRSP VI TO2 199191 DXTH »Hn DNYN NNV NN .0 TN
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HOW TO FACILITATE EFFECTIVE TRANSITION INTO A HEAD OF
DEPARTMENT POSITION
AND HOW TO APPRAISE THE INCUMBENTS' FUCTION *

99 NPYNY 199 Y9
Michal Golan & Elka Yaffe
mgolan@macam.ac.il elka_y@staff.oranim.ac.il

This paper is based on two studies. The first is a multiple case study comprising three
individual cases at Oranim, an Initial Teacher Training College (ITTC) in Israel. It
concentrates on the socialization process of beginning Heads of Departments (HoDs).
The main interest in this study was to understand the difficulties better, to find ways of
improving the feelings and performance of HoDs during their socialization process and
to improve the support given to them by the organization.
The second study is based on a final assignment of an Academic Management Course,
which was held at the MOFET Institute - A Research, Curriculum and Program
Development for Teacher Educators in Israel. In the context of this paper, we see it as a
further step focusing on standards for managerial roles and monitoring performance. It
suggests two “soft” appraisal tools that emerge both from a professional attitude and a
culture of trust and support. We believe that a combination of the two has the potential
of providing us with a keener glance into the difficulties experienced by novice HoDs,
and could reflect the scope and contents of an occupation worthwhile studying and
assessing.
The following steps provided us with a clearer view of the themes discussed in the case
study:
1. We identified the specific features of the college’s academic management and the
demands they make on ITTC HoDs.
2. We studied the official job description, and examined the reasons for the gaps between

the official role definition and the individual’s perception.

! (2005). Proceedings of the ATEE 30" Annual Conference - Teachers and their
Educators - Standards for Development (pp. 161-166), Amsterdam, Netherland,
October 2005.
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3. We examined difficulties within the socialization process stemming from the entry
stage and institutional work patterns.

4. We sought ways of facilitating the entry stage.

The research findings reinforced the premise that teachers experiencing the difficult

entry stage paid a painful price in terms of the cultural tension within the institution and

the role ambiguities deriving from it and from local management culture. The lack of a

clear role definition, role standards, structured preparations and attentive support was

significant during the induction period.

The first study concentrated on the entry stage. It identified specific areas to be re-

considered and suggested ways of facilitating a more effective transition into the

position. The second study took a further step and sought ways of describing and

monitoring standards for assessing the performance and professional development of

ITTC academic managers.

We believe that performance standards for teacher educators and their leaders should be

coupled with support strategies and point to specific ways of monitoring continuing

professional development. We suggest here two vehicles for documenting professional

development, which might also serve as evidence for assessment: portfolios and

periodical interviews. In both the emphasis is on self-awareness and critical reflection.
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TWO-COHORT PARALLEL STUDY: WHEN IS THE OPTIMAL TIME TO
COMMENCE ONE'S PRACTICUM/FIELD PRACTICE IN A TEACHER
TRAINING PROGRAM?

99 9N 199 Yoo
Michal Golan & Rachel Nof
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D170 DMIPNNI NANINA PT IRNM TIOND 7IYIN NPDINT HWYNN DTIAYN 250
;1998 2N PYOWIAT ;2006 ,NPNDY ANIN ;2004 >IN-19) TPHD) DY NN NIYONL DIPOIVD
PT NNOMO /NI INYNNN DY NIYN nyawn (0NN 2004 ,Tigchelaar & Korthagen
VYN MY IRNNTY TONY DTIHN NONNN DR MNTY NIAT NI DY NXONIN NVOIX .1IND
9Y NVONNN VIDX22 25990 NIMYN HY IWPNA NMNIVYN IPNN TIIVD MIVIN 1Y YT ,NIvoNa
DYOLMNNN DODDAN P2 WPN INYYD NTIAYN MNOXD Oy MO MSPHa 17NN
PIDN OMTPIND DU 1HY MINPNRN DY OMVPIOM

NIN INNNN NSPHRY NN L1981 9n) B.Ed — 1 0X712 nwonn man ©0aa nnnnn nnnn
VTN OIMIND IR PN DD 1D DY (1998 ,1712IM PIVYIID) YDVPHIT SVPID NINPN
;2006 721MY 111992) NY NN DY PINDY D2APNna THDIND 08 NPPVPIN NPYOPTITN ,INTON
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MM NN NMNNIN IIND DX INY NV PIAND INNNN NIAY NY»HON 1T T TITY
DY) YY) NID POY SVNNNN DDIN NN IMYNIND DY DINWN DIWPNN DN MI¥PND DIN
,INNMN IO NYT P2 TPMVID?T NTIN NI NN WIKPNN DY IHOLDIN NI DY NODIN
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TPMIXPHRN MNNINNN DY V2NN NTYN IR NDDD 1203970 NTPYN NN (X : 1PN IPNNN MIVH
DI NR/NDND HY NNYIYN NPT (2 .WIXPNIY NHPRNN DY IR NPT HYI INNINN NI HY
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MmN ,B.Ed-n 0372 1935300 Man Ax NS (2005 ,0TYNN MXYND) NI2T DT DY NNSOHN
ATYNN M2N-T NDON DTN ,NIWINN TPIN DY 7PNIHYN YD IRNM TIPND DITINON NN
LDTIIOY INYRIN IV TONNA MNINPNY NHNNN DY NPT PYWINN TOMD 1YY TWIND
MIYNN RN TINND NIYINN NN DXNNNDI NYDNNN IR DYDY NN NVIINN N7OYN NIVA

DN NYDIN ,NIIVNDY IPNND MYIN NNON TIVI 1PN .(2006) !

123 (x"vwn-n"own) DmIIX 220 'MIONON DNYN


mailto:rachel_n@staff.oranim.ac.il
mailto:mgolan@macam.ac.il

INTINDY TND NIWIN PTIDD /N IV IN»PNN KD 1OUN MV NMIvn
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YT D02 HYa 9NN YW VITIVD IO MNIN NPNY DMWY A MYD NTYD NDNON NONT
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.1292 D PTO DVITIVDY DNPNM PIRPYDNDIT NYT
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THROUGH A PROJECT-BASED RESEARCH LEARNING ENVIRONMENT
AND PERFORMANCE ASSESSMENT"

Miriam Welicker-Pollak p9%9-49p%%9 (>11) 0291
miriam_w@staff.oranim.ac.il

The researcher conducted three workshops on research methodology for teachers
(n=43), with the aim of investigating and exploring a school project, and fostering
reflection on it. They studied educational research methodology (both quantitative and
qualitative) and conducted their own chosen project-based "field" research, some of
which was action research. The constructivist learning environment was multi-staged,
with student-student-instructor interactions. The teachers' research portfolio served as a
diagnostic and formative performance assessment strategy.

The research goals were to investigate the teachers' perceptions of their professional
development and their attitudes towards the learning environment and the portfolio
procedure. The research procedure included content analysis of the teachers' interviews
and reflections in the portfolios, as well as quantitative and qualitative analysis of their
answers in the questionnaire.

Research outcomes revealed that the teachers ascribed great importance [M=3.88, out of
4) to the project-based learning environment and formative assessment strategy. They
pointed out its contribution to their self-confidence and pedagogical maturity and their
acquisition of applicable research skills. They discussed their growth regarding a deep
and multi-dimensional comprehension of the investigated project, academic
improvement throughout the rewriting procedure, and awareness of their professional
development, and of the need for life-long learning. Despite difficulties - mainly the
'hard labor' process which accompanied the performance assessment, most of them felt
highly motivated autonomous learners (which indicates their internal locus of control
and professional development), within this challenging constructive learning process.
Some reported that the research procedure contributed to their social and professional
status at school, but this was sometimes accompanied by frustration and difficulties in

! (2005). The EARLI (European Conference for Research on Learning and Instruction)
11" Biennial Conference, University of Cyprus, Nicosia, August, 2005.
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leading the change process (related to their project). As part of their research
conclusions and insights, they raised some specific alternatives for coping with these
difficulties. This study widens the perspective on constructivist theory and its
implications on cognitive and professional development.
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The study topic was a yearly course on alternative performance assessment given to four
separate groups of Jewish and Arab in-service high school teachers (N=101). The course
followed the life-long learning approach, as part of the teachers' professional
development (Borko, 2004; Cooner & Tochterman, (2004). Holmesland & Tarrou,
2001). It included theoretical studies as well as workshop-based experience in building
assessment tools and applying them in teaching (Birenbaum & Dochy, 1996). The
courses took place in a constructivist learning environment which served as a model
(Brook & Brooks, 1993; Vygotzky, 1978).

The study objective was to evaluate the effectiveness of the course in acquiring
theoretical knowledge in relation to their students' formative performance assessment,
their self-efficacy and school-wide applicability.

Research instruments included a questionnaire composed of 74 closed items and two
open questions, given as a pre-test and a post-test, as well as portfolio analysis.

Research findings point at the course's contribution to a gain in self-confidence and self-
efficacy, awareness of students' difficulties, and transformation of innovative theoretical
knowledge acquired into pedagogical perception and practical knowledge of alternative
approaches to performance assessment, as follows: 26% mentioned their expertise and
their self-efficacy, especially in reflection skills and writing a reflective journal, their
control of formative assessment tools, constructing an authentic performance task,
organizing a portfolio and writing criteria-rubrics (20%). The acquired theoretical
knowledge was correlated to the participants' pedagogical beliefs and reports of actual
work patterns. There was a rise in the number of participants who declared their
enthusiasm, motivation, and openness to new ideas in instruction and assessment. 75%
mentioned their perception change as well as their work patterns regarding fairness in
assessment, so that they now inform their students in advance their grades' components,
and use more formative verbal assessment accompanying the grade. 25% allow their

! (2006). Proceedings of the ECER 2006 Conference (pp. 55). Geneva, Switzerland:
University of Geneva.
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students' self assessment and participation in determining multi-dimensional criteria for
their own performance assessment. At the same time, there were fewer participants who
assess their students globally and subjectively. The content analysis of the participants'
open questions and their portfolios strengthened the above conclusion about the
transformation of academic knowledge into pedagogical and practical knowledge, with
increased use of acquired professional terminology: 84% expressed interest in changing
their school's assessment policy, 56% related to the idea of variety in instruction-
assessment strategies, raising the students' involvement in their own learning and
assessment. 52% discussed the advantages of alternative assessment in regard to the
heterogeneity of the students' class and their multiple intelligences (Armstrong, 1998),
which allows for a fairer multi-dimensional assessment of students' competence. 20%
mentioned the idea of formative assessment as promoting challenge, meaningfulness,
motivation to learn, advancement of students and improvement of their attitude towards
learning, as well as encouraging the development of an independent self-regulated
learner. A quarter of the arguments related to the test limitations as sole or main
assessment tool, as they do not truly reflect the students' comprehensive abilities and
knowledge, and put some of them under tremendous pressure and anxiety. Another
quarter of the reasons also related to the need to transform their own knowledge into the
entire school staff's collective knowledge, and the need for a conceptual change in
school policy in relation to students' alternative assessment.

We can see that the active learning and constructive dialogues between course instructor
and participants in a constructivist learning environment, served as a base for modeling
and contributed to the acquiring of theoretical knowledge about alternative assessment
approaches which was converted into practical knowledge, control of performance
assessment skills and the gain of the participants' self-efficacy and ability to implement
this knowledge in their schools.
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MULTI-ANNUAL FORMATIVE EVALUATION OF THE PREPARATION
PROCESS OF EDUCATIONAL COORDINATORS FOR ROAD SAFETY AND
OF THE PROGRAM'S IMPLEMENTATION IN SCHOOL
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BRIDGING THEORY AND PRACTICE-THE REFLECTIVE BEGINNER

Elka Yaffe na» npyx
elka_y@staff.oranim.ac.il

IPNN TINK 21991 LN I AN 07T NYNNT DN SY TPWNXPHN MNNINNA )T IINRDN
MNN Sy MYRYA TPHRNNY ,INNNY NDMON 25va DNNNN DNN DY YNIY PPHR 1w
T2 NN INNNN DR DOYXIN DN YR ,DNDWYNA ,0MNINN IV 7URI’A 1P DN IR
DNV NPYVPION ITROY NNONN P IR DIVIN DN TN DN 1179V 1IN DY Moy DXavin
TNRSY MYTIND OXWMNN 0N ORN 10NYY MIANNN INIVINT NN DODITIN DN T¥ 111 PO
INNVYRIN VN HY MITIVINN NNPNN DIPIN DIRIPY THIVINPN

NN N NPYHYN NN PANT YTD DONHPNN DNN HY DNDYN AR NPNY TN NYIVON PPN
T ONY NINN NIMNIND PND XY DIPX DXTTINNN DIDNNN DY D3IINNN NRNNN YANN
NNIIN 2NN YINN HNTI YT HY MNNIND NIPNN NN DTN IPNNI .TONKPN NNANNY
A0y Mpanyn M wn (Shulman, 1992) 131379 19110 Y7 1Y N7VHN2 NHX T DXAININ
DX25¥1 DNN HY NDVPIHN NXWN DITTIVA DIIYANNDN DIINAND NN NNN MITPHNNN
DMPYM MNHPNNN MY THNNI MYND AMNNINNN 1PN 19 M .MNY MNI) 0NN
0P (Vygotsky, 1978; 1986) mxi9y N1INNY DNHRXRNN NTHY 1T MY DNIINDN
Yaffe, ) 211 %9pwn mysnNa NP 01982 1Y MR PN (Vonk, 1995) oo
NITO NPV YPRY N1 93 DY NIHNN DY 10N NTIPID PHTHI NON NN orvannn (2003
nwow (Feurrstein, 1998) P ow ma S MILIVORM NYNN 29 Y NINDD MM MINRY
NPT WA DO NPNRONM NPYOPIAN P2 NYI)N NITYD . NYWUN SR DY 1PIPIIT TIDYD
PONY NIVAR DN DY MYSPHNN PYHNN Tnd manann (Whitehead, 1989; 2001) o»n
MYNIN ININD YA I35 DINHNNND DI MDINYNN N9 ¥97T 19010

LTNN TIVN NIRKINT) TNIINT MNHNNN XYN 90D TYPHD ININRNDN !

VIPNTY DYND D1 NNINN ; MIYIING INTI NNONND NOINY DNYY GRND IWIT TWN DIIPYN
NP2 IR NYNN >TD TIN ONIWYA

2
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HELPING BEGINNING TEACHER EDUCATORS TO UNDERSTAND AND
ENGAGE IN REFLECTIVE PRACTICE !

NOIN AN N APYN
Jennifer Harrison? & Elka Y affe
elka_y@staff.oranim.ac.il

In this chapter, we emphasize the importance of sustained conversations and activities
between beginning and expert teacher educators, which can encourage a critical and
investigative stance towards teaching and learning. This is based on an extensive
international research literature on mentoring in general, and on our own research
projects with beginning teachers, investigating what happens if we try to intervene in
mentoring dialogues to promote deeper levels of reflective practice. We know of no
reported empirical work in the literature that investigates the conditions that might
support the acquisition of professional knowledge, the development of critical thinking
and problem-solving (or problem-setting) skills, or other aspects of professional
learning by beginning teacher educators. Thus our chapter attempts to focus and
speculate on some of these conditions through the examination of the impact of two
specific research projects, one in England and one in lIsrael, involving a range of
mentoring practices with beginning teachers and their school mentors. Through these,
we highlight the opportunities that structured support programmes in higher education
institutions might offer to beginning teacher educators to meet their specific needs at the
very beginning of their career.

We emphasize the crucial part to be played by the particular mentoring arrangements
(both formal and informal) and associated relationships that can be put in place in order
to value, and to model, reflective thinking and promote critical reflection on practice.
Throughout our writing in this chapter we explore the extent to which our developing
knowledge and ideas of effective mentoring with new teachers can also encapsulate a
professional framework for beginning teacher educators. As teacher educators how can
we benefit from the pedagogical and educational discourses which we expose in these
two studies?

YIn A. Swennen & M. van der Klink (Eds.), Becoming a Teacher Educator: Theory and
Practice for Novice Teacher Educators (Chapter 10, pp. 147-164). Springer & ATEE
(in press).

2 University of Leicester, UK
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ASSESSMENT STANDARDS AS A SUBTEXT REFLECTING THE
PROFESSIONAL DEVELOPMENT OF NEWLY QUALIFIED TEACHERS!

POWUN NNTY NDY NPYN
Yaffe Elka & Maskit Ditza ®
elka_y@staff.oranim.ac.il

Entry into the world of teaching is a complex process. In Israel, it begins even before
the completion of four years of intensive training in which practice and theory of
education go hand-in-hand. Internship, induction, takes place during the last year at
college. The unique process of entry into the world of teaching becomes more
meaningful in the first year of teaching and continues throughout the entire cycle of
professional life. Part of this progression is still a mystery, holding a great deal of
inexplicit knowledge. During the internship phase, the threshold stage, new teachers
begin to develop their professional self-awareness and to determine their own
professional standards. The National Assessment Standards evaluation is the first time
that these Newly Qualified Teachers (NQTSs) confront the desired standards for their
teaching license. During this year of induction, we can find the underlying foundations
of the yet unknown story of “becoming a teacher.”

The rationale for this research derives from the assumption that teaching and
learning standards have a great potential to serve as benchmarks for continuing self-
improvement.

The research field was a virtual workshop, available on-line for the NQTs who could
not attend the regular workshop. The virtual workshop required a weekly written report
of every NQT and weekly feedback mediated by an expert mentor. "Taking a break"
once a week, focusing on self reflections and thoughts, proved to be a productive
practice that enabled NQTs to gain a better understanding of the process of their
pedagogical decision-making and helped us, teacher educators, to be more effective and
tuned in to their different needs.

In this research, we sought to find out whether there is a correlation between the
criteria defined in the National Assessment Standards and the subjects reflected in the

1 (2005). Proceedings of the ATEE 30" Annual Conference - Teachers and their
Educators - Standards for Development (pp. 343), Amsterdam, Netherland, Oct. 2005.

2 Gordon - Academic College of Education, Haifa, Israel
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subtext of the students’ weekly reports. The purpose was both to examine the
adequateness and the relevancy of these criteria for NQTs and to find focal points
characterizing the internship stage.
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PDS AND THE INDUCATION PROGRAM: FIRST OUTCOMES OF A
COLLABORATIVE APPROACH !

OVN NYTY N9 NPIN
Y affe Elka & Maskit Ditza
elka_y@staff.oranim.ac.il

This paper is based on a pilot study of an initiative set up in the Induction Program of
Newly Qualified Teachers (NQTSs) in Israel. The Professional Development Schools
(PDSs) are relatively young and the Induction Program is very new in the Israeli
education system. During the last five years we have enhanced the Induction of NQTs
through the use of several components: a mentor from the absorbing school, a weekly
workshop in the college, and a national website with a virtual forum for NQTs and their
mentors.
The initiative provided opportunities for NQTSs to express and describe the way they
confronted the complex situations of their first year of teaching and to reflect on the
strength and weaknesses of the PDS environment.
The key questions were:

e What leading components will appear in the context of this collaborative approach

between PDSs and the college?

o How will it influence the first year of the NQTS' professional development?
The methodology selected was based on qualitative research. Data was recorded from
one general meeting of the five head-teachers of the PDSs with the staff of the
Elementary School Pedagogic Mentors from the college. In addition, data was collected
from weekly reports of ten NQTs teaching in PDSs during their Induction year.
Content analysis of the data collected revealed the special kind of pedagogical dialogue
that takes place under these circumstances; the high potential of professional
development for the NQTs and the continual collaboration activities of all parties:
PDSs, colleges and NQTSs; and the fact that teacher perception and representation are
key issues in this process and analysis. Guiding reflection and promoting the

1(2006). The ATEE 31" Annual Conference - Co-operative Partnerships in Teacher
Education, Portoroz, Slovenia, October 2006.

2 Gordon - Academic College of Education, Haifa, Israel.
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professional development of NQTs with the help of pedagogical dialogues proved to be
the heart of the Induction Program.

Emphasis is not placed on the results, but rather on the pedagogical didactic dialogue
that might develop between the parties. The benefits of this style of professional
development lie in the ownership and particular relevance of each activity to an
individual institution. Each action was reinforced by a common strategy and
underpinned by collaborative activity emerging from this participation.

This paper presents preliminary findings on how teachers use explanatory frameworks
to represent and shape their first year of teaching, their understandings of learning and
of their own pedagogy. The analysis of the teachers' explanation of the problems they
wish to address in the weekly reports reveals much about their views of learning and
teaching. The purpose of the paper is to demonstrate collaborative partnerships not only
in teacher preparation, where it has been widely recognised as a powerful issue in
teachers' professional development, but also in the Induction program at the very
beginning of the teaching career.

Further explorations of teachers' thinking and conceptualizations are needed. By
tracking more components, we intend, in the future, to investigate the ways in which
teachers use collaborative activities in PDSs to continue and improve their practice.
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DISCUSSING PEDAGOGICAL DILEMMAS WITH TEACHER EDUCATORS:
A WAY TO ENHANCE PROFESSIONAL INSIGHTS

POWN NNOTY N9 NPYN
Yaffe Elka & Maskit Ditza *
elka_y@staff.oranim.ac.il

This study explores a route to enhance the professional development processes of
teacher educators. These processes promote professional insights as an outcome of
understanding pedagogical problems and pedagogical dilemmas. The research was
based on investigating critical events that took place when teacher educators reflect on
their supporting workshops. In this study reflections and self-study are powerful ways to
enhance professional insights and develop life-theories.

The present paper presents initial findings from a groundwork study about the reflection
of teacher educators engaged in the role of Workshop Mentors (WM). The discussion
about pedagogical dilemmas proved to be a way to self study during the interactive team
meetings. The goal of these professional meeting was centered in facilitating and
empowering their Newly Qualified Teachers (NQTS). It gave the mentors an essential
opportunity to rethink, collaborating, their practices, key ideas, and even their values.

It is argued that, to appreciate the potential and limitations of pedagogical dialogues
there is a need to trace the issues that were discussed repeatedly. The article explores the
dilemmas notion that may enrich the professional insights of teacher educators
developed through collaborative work. We emphasize the potential contributions of this
activity to the scholarship of teaching and mentoring. This article also explores the
relationship between mentors engagement and their self-assessment of the way they
respond to professional real life situations. This can serve as a method that helps
reconceptualising ways of understanding teaching and mentoring. It is suggested to
continue and explore the power of discussing dilemmas as an innovative way and a new
application for in depth research.

! Gordon - Academic College of Education, Haifa, Israel
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TEACHER EDUCATORS' PROFESSIONAL DEVELOPMENT:
THE INDUCTION OF TEACHER EDUCATORS;
THE NEEDS OF BEGINNING TEACHER EDUCATORS 1

DINNY N9 NPYN
Corinne van Velzen® Marcel van der Klink®, Anja Swennen® &
Elka Yaffe’
elka_y@staff.oranim.ac.il

This article’ presents the results of an exploratory research study into induction
practices of novice teacher educators in six different countries. The study was a project
carried out by members of the Association of Teacher Educators Europe (ATEE)
Research and Development Centre (RDC) Professional Development of Teacher
Educators.

Induction is seen as a process of becoming a teacher educator and encompasses two
levels. Firstly, it refers to the organizational induction into the teacher education
institute. Secondly, it is about becoming a member of the profession (professional
induction).

Data was gathered through semi-structured interviews with 12 beginning Teacher
Educators in their first years of becoming Teacher Educators. The findings indicated
that induction is quite problematic. None of the teacher educators experienced a
satisfying induction into their institute and the profession as well. The article concluded
with recommendations for improvement of induction practices and further research.
This collaborative research project also revealed a lack of shared language in
communicating professional issues and the need to further develop this within the
international communities like ATEE.

1 2 Vrije Universiteit Amsterdam, The Netherlands; ® Open Universiteit Heerlen, The
Netherlands; © Vrije Universiteit Amsterdam, The Netherlands; ® Oranim College of
Education, Israel.

2 Professional Development in Education Journal (in press), 15pp.
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THE EFFECT OF MUSIC THERAPY ON SPONTANEOUS
COMMUNICATIVE INTERACTIONS OF YOUNG CHILDREN
WITH COCHLEAR IMPLANTS!

Dikla Kerem @45 nYp»v
dikla.kerem@gmail.com

.NPY0IN DIV, NVPNNYPN NPVNINN PINOIINP TNV NN M1
Key words: Cochlear implant, communicative interactions, music therapy.

Purposes: a) To investigate the value of music therapy for young children, following
cochlear implantation. B) To gather information from each parent regarding the child's
involvement with music in daily experiences before and after the music therapy
intervention

Primary research question: Does music therapy enhance spontaneous communicative
interactions (imitation, initiation, synchronization turn-taking,) of young children,
following cochlear implantation?

Sub-question: Among these children, the frequency and/or duration of these
interactions is greater in undirected or directed music and play experiences?

Method

Subjects: Five children, 2-3 years of age

= Speech awareness threshold no poorer than 40 dB with the CI

= No other known disability besides deafness

Parents: Normal hearing and a working knowledge of Hebrew
Measurement/Assessment tools:

1) The Infant/Toddler Sensory Profile (Dunn, 1997).

2) Video analysis.

3) Parent-Child Early Relational Assessment (Clark, 1980, 1985): Assessing
therapist/researcher’s interactions with child.

4) Parent pre- and post-intervention questionnaire about child's involvement with music.
5) Parent semi-structured interview.

! (2008). International Ph.D. research program in music therapy, Aalborg University,
Denmark. Supervisor: Prof. Tony Wigram.
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Design: Mixed methods study using a randomized A-B-A-B crossover design (or
counterbalanced, in order B, A, B, A). Condition A: Four 20 minute weekly sessions of
play; B: Same, for music therapy. 10 minutes of each session directed by therapist; 10-
undirected. Each parent completed a pre- and post-intervention questionnaire, and was
interviewed after watching systematically selected music therapy video segments.
Results: A) High inter-observer reliability for dependent variables in session analysis,
in independent variable of session part (directed / undirected) and in therapist's
behavior. B) Significant effects for all target behaviors in the condition variable and for
three variables in the session part. C) Questionnaires: Some information about
children’s involvement with music in daily life. D) Interviews: Thematic analysis
indicates parents’ high appreciation of and satisfaction with music therapy.
Conclusions: Music therapy enhances spontaneous communicative interactions of these
children. Parents attach great value to this treatment. Based on my clinical experience
and the encouraging findings for the five subjects, | would therefore suggest that: (1)
music therapy could be integrated into a total habilitation program; (2) parents and staff
can be given concrete recommendations regarding (a) exposure of these children to the
world of musical sounds and the use of music for communication, and (b) the value and
usefulness of an undirected approach balanced with more directive techniques.
Limitations:

= Limited generalizability of the results due to the small sample size

= The validity and reliability of the questionnaires

= The potential for bias of the therapist/researcher

= The number of parents who attended the sessions

= The possible influence of mothers learning from the therapist's modeled behavior.
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MULTICULTURAL EDUCATION IN A COLLEGE OF TEACHER
EDUCATION: FROM THEORY TO PRACTICE

1499 N1 YIN-2Y 995
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MOY5N ,MNANPN MXIAP HY NNXYN ,TINNY MIDXN 20D NPMIAIN-20 TN : NN M1
IYIPIVIS TIPN NOIYN IR TVND

D90 MM O PIPY D 12 DOPOIYN NN DINYND N NPMIAIN-119 TIPN YV INI0N
921D NN POINN .NNPHN MNP DY NHNSYN TOIN INT NN MDY YIND DPINON
MYIM ,7PONN MM 12D NANID NI2NND NITHIN NIX JIXY DY MYIAPN N2 )0 1YW 28D
Y VAN T PONN AW MAPN INNIN NN MIMNVYN 1 PIRY dNIINND 7NN NN PAND
SNV YNIIN MOW JINYA HYNY

TIOR3 NNND DXNNIN,TNYA TN MIN MDD DNRXYI PN WX, TINT MY DIVITIVD
DPPITRY DY NYAVM DMVIPINT DOIYD NIINKN NX2DI PMYHYN MOINN DIPTIDD
TNNN 2259 OPP NIPMN NIRMIND NYDINI DXNNN NIYIN NMION NPV NPNIAND
95,73 DINN2 MNITON DXONPN PWHITN P2 DIXINN P2 INIWN NIND 7MNT MIAIN Y TIIHD
172N DY MNPY NIAVPM NIRRT HY TONN ITD NIVND DNNYY DYDY MM YONP
.DNM DANNYNN DXVITIVDN TP DY DNXPHN ,TIRIWID

(DONATPNR NADNY MPIDNA DI PINN N DIXVITIVD) DIDNPN YANNVNI MTHY NN PT IPNNN
MIYON DX DOPIND IPNNN INYNN .NIYINN NPIDNL IMPKI NPMNIAIN-11D TIPND MNN Y20
NPMIIN-272 TIVN DX TTIVA TDINN TIPND NI 191 IRIY HYW OMIAINM YNI1INN MANNY
YV N9OWUNN NI IOW IMIAIN DX DWYNY PION DN HOW TID DN ,IPVDMINPIVIY
DXVITIVDN MTHYI MPINNN IPNNIN INID GON ANV DOV DMINK OMIDH YW MIAIND
MIN¥ND DY NPNPNN MTTINNNN AXIPY DNNYYNY X930 NPMIAIN-11D TN HW IMPN) 110
TN SV IYTIND NPNIY TPRYN INND MIVYY 1T DN . TORYI DNY NNOXD PM1AIN-19
NIND TINA JM ,MADN MDD ,NOYINN NNON N NPMIAIN-110 TINN BINN2 NIVINN
PMIAIN-279 TN NN POND ,TNY DRI TINN NIIWNA NHN DY AOWD

173N YWD Ny AN5) 134-101 ,5 98952 HHAAN NND
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The purpose of multicultural education is to empower those who practice it so that they
will have the power and educational tools to initiate social change. The process of
multicultural education attempts to empower deprived social groups, so that that they
will ultimately reject the wider society definition regarding their relative inferiority,
thus enabling them to understand the social structure that they belong to and its
deprivation mechanisms. Through this process they will be able to lead by themselves
processes of social change. Students in academic colleges of education, who themselves
will be socialization agents in the future, are supposed to benefit during their academic
studies, from a meaningful experience in a social setting emphasizing democratic
values that will influence their social and political attitudes. The "Culture and Identity
Studies" component in the Teacher Education Program in an academic college of
education studied here, despite variations among lecturers, and course content,
provides the students with the experience of dialogue with diverse groups within Israeli
society.
This study examined the participants' attitudes (undergraduate students and teaching
certificate students) to multi-cultural education and its place in the teacher education
program. The findings support the claim that Israel's social and cultural structure, as
well as its sector-based educational system encourages a particular approach to multi-
cultural education. Here each sector focuses on its own culture, with very little exposure
to the culture of other social groups. In addition, the study revealed an increase in
students' demand for multicultural education in preparation for future encounter with the
multicultural reality of their field of work. This trend may trigger re-examination of
college based Israeli teacher education programs regarding multi-cultural education on
the campus serving as a socialization agent. In addition it may impact future
implementation of multicultural components within the Israeli educational system, as
part of multicultural educational reform.

SELF-REGULATION IN WRITING: EXPLORING SELF-REGULATION
PROCESSES THAT JUNIOR HIGH-SCHOOL STUDENTS EMPLOY WHILE

WRITING A COMPOSITION*

1 (2006). 9" SigWriting conference. Belgium: Antwerp, September 2006.
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Keywords: Self-Regulated Learning, Writing, Writing Strategies.

Self-regulation learning is an active process in which the learner sets himself goals,
supervises his progress toward those goals, and regulates his use of cognition,
motivation and behavior for the purpose of achieving the goals (Pintrich 2000). Writing
is perceived as a complicated process of problem solving in an unclear environment.
The goal of teaching writing is to support the transition from associative strategies of
"knowledge telling" to strategies of "knowledge transferring” in which the writer relates
to structure, linguistic norms, and the communication process (Hayes, 1992;

Bereiter & Scardamalia, 1987). One of the ways to do this is by teaching writing
strategies together with instruction of self-regulation processes (Zimmerman &
Risemberg, 1997). Nevertheless, the research that deals with self-regulation in writing is
still scant (Graham & Harris, 2000). The goals of the current study is to characterize the
regulation processes in writing among junior high school students and to develop a self-
report scale of these strategies.

Setting and Results:

Study No. 1: Thirty-four ninth-grade students from the two different types of learning
environments took part in a writing activity. The students were observed individually
during the task and then interviewed using the stimulated recall method to probe the
cognitive strategies and regulation processes they used while writing. Analysis of the
results indicated that the students had used thirty different types of strategies, including
specific strategies for the writing task, meta-cognitive strategies and motivational
strategies. Some of the strategies had already appeared in the literature, while others
were new. Most of the strategies were characterized by a very broad internal division. In
this way, some 100 different writing strategies and regulation techniques were
characterized.

1 Ben-Gurion University of the Negev.
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Study No. 2: Based on the categories found in the first study, an initial 100-item
questionnaire was formulated. A factor analysis of the answers to the questionnaire
submitted by 250 tenth-grade students revealed fourteen categories of strategies. These
categories constituted the basis for formulating a focused questionnaire for examining
self-regulation in writing. An analysis of the questionnaire answers of the 200 ninth-
grade students corroborated the structure and reliability of the scales. An analysis of the
questionnaire answers of another group of 220 ninth-grade students from the same
environments provided corroboration of the convergent validity of the scales, and of
divergent and concurrent validity.

Discussion: The current study has contributed to define writing-specific self-regulation
strategies that junior high school employ while writing and to development of a tool for
reporting this strategies. This tool can serve as a research tool for examining the link
between regulation processes in writing and cognitive and motivational factors.
Nevertheless, there is a need for a further study combining qualitative and quantitative
methods that will establish the categorization of the strategies.
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NOVICES AND VETERANS JOURNEYING INTO REAL-WORLD
TEACHING: HOW A VETERAN LEARNS FROM NOVICES *
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This paper illustrates the experiences of novice teachers through self-reflection by a
teacher trainer. It shows how novice teachers recognize deficiencies in their professional
capacity, the coping strategies they adopt and implications for teacher training. As
teacher trainers we should know why novice teachers say ‘I wish they had taught me
about...” or ‘how lucky I am to have been taught this.” The paper accounts for the initial
experiences of novice teachers in their first school and clarifies how they address their
own self-improvement. It shows how novice teachers engage in meaning making as
they

connect theory and practice in the classroom. It also illustrates how within one
component of a teacher training programme a veteran teacher-trainer learnt from
novices whose experiences enabled practical theories to be recognised. The evidence
highlights potential areas of criticality in teacher education programmes in the real-
world of teaching.

! (2006). Teaching and Teacher Education, 24(1), 204-215.
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STORIES AS MIRRORS: REFLECTIVE PRACTICE IN
TEACHING AND LEARNING !
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This paper illustrates how learners who tell THEIR stories can enhance their learning.
Two educational contexts were compared to illustrate different forms of reflective
practices. From lIsrael, first-year students in a teacher training college who were training
to become English teachers participating in an ‘Introduction to Education’ course, were
contrasted with candidates undertaking a practice-based professional doctorate
programme in the United Kingdom. Data were collected from observations and the
analysis of linguistic autobiographies, personal diaries, reflective journals,

narrative accounts and research diaries. Evidence from narrative accounts of students
and teachers showed how they can improve the capability to learn and construct
meanings from their own life experiences. The use of research diaries on the two
professional doctorate programmes showed how candidates collect, and analyse, their
daily work as insider researchers. Our conclusions are that these tools represent an ever-
increasing, but low resource consumption, educative device and they extend reflective
learning beyond individuals to the wider group of learners.

! (2006). Reflective Practice, 7(1), 9-27. © 2006 Taylor & Francis.
2 Anglia Ruskin University, Chelmsford, UK.
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The entrance to the world of teaching is a long and complex procedure. The process
takes its full meaning in the induction year and advances throughout the professional
life. The basis of the research is the assumption that reflective strategy can improve the
teaching quality of beginning teachers and can serve as self assessment and prolonged
self improvement. The reference group is composed of five novice teachers that
participate in a virtual workshop and wrote 5X24 weekly reports. Those weekly
chronicles were qualitative analyzed. The explicit and implicit standards that novice
teachers point out are a set of criteria that enhance their professional self awareness.
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A COMPARISON OF FACE TO FACE AND DISTANCE LEARNING
COURSES IN A TEACHING CERTIFICATE PROGRAM
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TEACHERS' KNOWLEDGE

Orly Sela 50 »9nx
orly_s@staff.oranim.ac.il

Keywords: teacher education, teachers' knowledge, narrative research

The objective of the study is to examine the process through which pre-service teachers
acquire their professional knowledge throughout their lives, with a special emphasis on
the pre-service education stage. The literature discusses the topic of teachers' knowledge
extensively, through the work of people like Shulman, Schoen, Elbaz-Luwisch and
Clandinin & Connelly. It also discusses pre-service teacher education, trying to discover
where, when and how teachers formulate their specific knowledge. The present study
uses narrative research in order to examine the research question, as well as the work of
Mikhail Bakhtin regarding discourse and dialogue. The participants are two English
teachers from the center of the country who were interviewed extensively. Further
research tools used are observations of the teachers' work, reading of documents and
short interviews with other people. The research findings map the process of knowledge
formulation and the creation of the participants' present discourses. Implications for
teacher education are then formulated and discussed.
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COMPUTER ASSISTED ENGLISH TEACHING FOR ACADEMIC PURPOSES
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ACTION RESEARCH AS ABRIDGE BETWEEN PRE-SERVICE TEACHER
EDUCATION AND IN-SERVICE PROFESSIONAL DEVELOPMENT FOR
STUDENTS AND TEACHER EDUCATORS"

YI0 199IN) 519120 SINP
Kari Smith & Orly Sela
Kari@oranim.ac.il orly_s@staff.oranim.ac.il

Keywords: action research, teacher education, reflective teaching.

The first part of this paper describes the rationale for and process of engaging student
teachers in action research during the fourth and final year of their teacher education
which is also their first year as teachers (induction year). During this year the novice
teachers are engaged in an action research project as a compulsory assignment in the
course 'Teacher as Researcher'. The objective of the course is to provide novice teachers
with reflective tools for systematic examination of their work as teachers.

The second part of the paper documents the learning process of the teachers of the
course, (which can also be viewed as action research) since we jointly planned the
course, engaged in reflective dialogues with the students and among ourselves and
systematically examined our work by personal diary writing and inviting informal and
more formal (questionnaire) feedback from the students. The process of our action
research is documented in this paper, whereas the product is hopefully implemented in
teaching a better course and in more effective support of our students.

! (2005). European Journal of Teacher Education, 28(3), 293-310.
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WHAT CAN THEY SAY ABOUT MY TEACHING? "WHAT CAN THEY SAY
ABOUT MY TEACHING"? TEACHER EDUCATORS' ATTITUDES TO
STUDENTS EVALUATING THEIR WORK *

PIID-9PYYD) (112) D) 51D SINP
Kari Smith & Miriam Welicker-Pollak
Kari@oranim.ac.il miriam_w@staff.oranim.ac.il

Evaluation of teaching in higher education is a largely controversial issue. Evaluation of
teaching in a teacher education institution seems to be even more problematic as the
nature of the offered education is theoretical as well as practical. The clinical aspects of
the program are more complex in relation to evaluation than the theoretical aspects.
Poyas and Smith (2005) found that teacher educators, more specifically the clinical
faculty teacher educators (CFTE) were unaware of how their superiors evaluated the
quality of their work, and moreover, the superiors themselves made it very clear that
they had difficulties in defining the required standards of the CFTE' work and to
operationalize this in a way which allows for informative evaluation.

A major problem in evaluating teaching in teacher education is the lack of clarity
regarding what tools to use when evaluating the quality of teacher educators' teaching.
The most common evaluation instrument is student feedback in the form of a
standardized questionnaire, and whereas such a questionnaire collects opinions about
quality of teaching, other, not less important aspects of teacher educators'
responsibilities, such as creating knowledge, involvement in educational issues in
general, and pursuing professional development are not catered for by formalized
feedback from students.

It is often claimed that there is a lack of validity of student questionnaires due to the
narrow documentation of teacher educators' responsibilities and work (McKeachie,
1997). Many teacher educators are also doubtful whether students are capable of
evaluating teaching in teacher education and are worried that students misuse the trust
they have been shown and the power they have been given (Seldin, 1993).

! The ECER 2007 (European Conference on Educational Research) (EERA - The
European Educational Research Association), University of Ghent, Belgium,
September 2007.
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These are probably some of the reasons why there is disagreement among Israeli teacher
educators regarding the need for and the advantages of such a questionnaire (Nassar &
Fresko, 2001, Yorkovsky & Lapidot-Berman, 2003, Avdor, 2006), yet most teacher
education institutions still use student questionnaires as the main evaluation instrument
to evaluate the quality of the faculty's work.

The current study examines the attitudes of the faculty in one of Israel's largest teacher
education institutions to the standardized feedback questionnaire used by the institution.
88 teacher educators responded electronically to a questionnaire on which they were
asked to rate attitude statements regarding formal student evaluation of their teaching on
a scale from 1-4, with a column for not relevant™. The questionnaire also included open
questions aimed at eliciting more information from the teacher educators, as we were
fully aware that we could not grasp all feelings and attitudes in a questionnaire with
closed statements.

The response rate was only 20% which is, in itself, an interesting finding and
worthwhile discussing. The preliminary findings based on responses from 88 teacher
educators show that in the quantitative part of the questionnaire, the respondents reflect
a positive attitude to formal student evaluation of their work, e.g. 87% (mean score of
3.8 on a scale of 4) claimed agreed strongly with the statement that students have a right
to evaluate their teachers. However, the interesting issue is that the positive attitudes are
not reflected in the open statements, on the contrary.

« | am disturbed by the questionnaire

« It allows the students to "get back™ at their teachers.

The discrepancy between the two response formats will be in focus of our discussion.

TEACHER EDUCATORS’ ATTITUDES TO STANDARDISED STUDENT
EVALUATION OF TEACHING*

PIID-9PYYD) (112) B NIV SINP
Kari Smith & Miriam Welicker-Pollak
Kari@oranim.ac.il miriam_w@staff.oranim.ac.il

! (2008). European Journal of Teacher Education, 31(2), 203-214 (special issue on
professional development of teacher educators).
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This article examines teacher educators' attitudes to standardised student feedback on
the quality of their teaching in a teacher education college in Israel. It is part of a
comprehensive study initiated by the management of the institution, and the focus in
this writing is on teacher educators' attitudes to student feedback: the way they perceive
students relating to the feedback, and the extent to which feedback is used for
professional growth. Our findings suggest there is acceptance of feedback as part of
students' democratic rights (entitlement). However, differences were found between the
analyses of the quantitative and qualitative data. Teacher educators were much more
critical when expressing their attitudes freely. Moreover, professional development
based on the feedback seems to be carried out mainly in isolation. We suggest that
teacher education institutions should develop supportive professional development
centres in which teacher educators can be helped to view the feedback as a 'feed-
forward' tool, necessary for engaging students in purposeful professional development
activities.
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PATTERNS OF CURRENT EVENTS IN TEACHING GEOGRAPHY LESSONS
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Our research study? presents for the first time an up-to-date picture of teaching current
events in geography classes taught in the academic world. We have accumulated
detailed information concerning the way in which current events are taught by lecturers
and instructors of geography teachers (henceforth referred to as the subjects). We have
classified these teaching patterns into the following categories: teaching patterns of
‘Events and Current Phenomena’; teaching patterns of 'Developmental Current
Processes; and ‘Cyclical Current Processes'.

We discovered that this classification of ‘current events’ into categories was a unique
aspect of our research study, and is one of the attributes of the structure of geographical
knowledge. The research consistently demonstrates that on a day-to-day basis the
subjects discuss current events in their classes. However, the subjects' different skills
and experience highlight their different methods of teaching current events.

It should be noted that the subjects are free to use and utilize current events in their
lessons, either as a tool/means or a topic and/or as a meaningful idea. They have
developed a series of teaching methods in the area of current events, on the basis of
ideas that they considered important in their teachings. On the other hand, we have seen
instances where, while current events were relevant to the topic of their lessons, some of
the subjects neither took advantage nor used them. These included news reports on
volcanic eruptions, earthquakes, floods and geopolitical events, all of which had good
illustrative potential. In their defense, the subjects claimed that they had not been
prepared, were not versed in the material and did not want to create any controversy.

On the cognitive level, the subjects try to make the students understand the ideas and
content of current events, as well as values and new concepts. They strive to create a

494- 1Y) NP9INMNNA DIPAIN DY 7BIWAINN 990 (DD7I) 1Y /M) YX-92 » TIN .(2005) !
19N NVIDIININ,NDXA0N YTIIDY TPIININDD NN (479

,TPI2YN NVIDININD )0 ONIAX 7T ) 2T /99 MMND ,VNVPYIT NTAY YY DVINN
.0V

2

175 (X"vwn-n"own) omIIX 220 'MIONON DYN


mailto:yael_sn@staff.oranim.ac.il

feel for the places that are mentioned in the news, including their geographical location,
as well as to teach national and international events that have just taken place.

On the level of effectiveness, they demonstrated concern regarding stimulating interest
and motivation. The research subjects share a desire to create a positive self-image for
students of geographic current events. They expressed this when they said, "We are
dealing in matters that are of the utmost importance, and we make the students feel that
they are ’in on things’ and involved.” On the other hand, we found that some of them
think that one should not deal with particularly stormy and emotional events such as
natural disasters or politics, i.e., they preferred employing an academic, disinterested
approach.

In respect to teaching methods and skills, we found that the research subjects tried to
equip their students with orientation and understanding capabilities that are directly
related to current events taking place in geographical space, by pointing to the specific
location of the current event and/or its distribution. When handling information related
to current events, they would utilize commonly used geographical skills, including new
statistical data, satellite images, charts, video films, up-to-date maps and more. Some of
them even compiled information from news features and articles, the source of which
was the contemporary computer environment, such as the Internet.

From statements and interpretations the subjects made, it appears that the more they
matured and the more teaching experienced they gained, the greater share current events
had in their geography teachings. In addition, they were inclined to make more use of
the improved teaching methods of current events in geography, and to incorporate them
in their lessons.
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THE MEDIATING MEANING OF COMPUTER GAMES, INTERNET AND
TELEVISION, AND THEIR REFLECTIONS IN THE DISCOURSE OF
ISRAELI ADOLESCENTS!
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The present study examines the meanings that Israeli adolescents (ages 12-17) extract in
their daily encounters with virtual environments on the internet, computer games and
television. It was conducted by a group of communications students (Jews and Arabs) at
Oranim College during the 2006-2007 academic year. The aim of the study was to
examine the ways in which adolescents interpret and understand their interactions with
several types of texts that shape their social reality: 5 popular TV series, virtual chat
(ICQ), a computer game (GTA) and internet pornography sites. Thus, the study reflects
the contemporary media culture experienced by Israeli adolescents in their leisure time,
a varied, interactive system of symbols and meanings that constitute a dominant frame
of reference for defining their cultural-social world and their personal identity.
According to post-modernistic approaches, we are flooded with a culture of screens —
TV, computer, cellphones and PDAs — with their representations of reality, which are
often more attractive and charming than actual reality. This changes what is "real" or
"realistic"; romantic love in the soap opera seems of much more attractive than that
actually experienced by the adolescent, setting an unrealistic threshold of yearnings and
longings; on internet, chat partners are not influenced by external appearances and
correspondents can "fiddle" with their identities as they formulate that personal core
which they call "the real me" (Lemish, 2007). Discourse processes during adolescence
are known to be critical for developing one's psycho-social identity, which is assisted by
interpersonal meetings and experiences. Meetings on the web offer children and
adolescents the chance to reflect, imitate and identify with many more and varied

! (2007). The National Media Education Conference — “iPods, Blogs, and Beyond.:
Evolving Media Literacy for the 21% Century, AMLA - Alliance for a Media Literate
America (p. 15). USA: Saint Louis, June 2007.
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significant others, which helps them in the formulation of their authentic adult identity
(Green, 2005).

These processes highlight the importance of this study, which is intended to shed light
on the space in which "realistic" events take place for Israeli adolescents. This space
often represents a faulty reality check of the real world. "We live in a sort of "hyper-
reality", explains Bourdieu: no longer are we talking about imitation, duplication or
parody. We are talking about "exchanging reality for symbols of reality"(Bourdieu,
2000).

The prominent presence’ of the internet and television (the Israeli child views an
average of 3.5 hrs per day) in the leisure culture of Israeli children and adolescents
further enhances the challenge of the study. Its cultural approach (Carey, 1989)
examines the language, symbols and value-social intentions simultaneously in various
texts and the manner of expression and reading of 40 Jewish and Arab adolescents in
various social and cultural contexts. This approach sees adolescents as active,
interpretive individuals who made use of media content to give meaning to their socio-
cultural world®. At the same time, it takes into account the meanings intended by the
text creators, including preferred points of view of society and its values. Therefore, the
study will clarify the nature of the interpretive negotiations of chat (Lindlof, 1988),
porno, computer gamer and TV series viewer communities.

Employing the qualitative-constructivist approach®, this study tries to trace the
phenomenon of structuring social reality from the viewpoint of the interviewees
(adolescents) and from sensitivity to their various contexts and interrelationships with
several types of media texts.

To this end, 15 students (some of them practicing teachers) designed a joint research
question in their areas of interest and involvement with adolescents as part of the
educational frameworks in which they are active. Preliminary pilot interviews with
adolescents - both group focus interviews and semi-structured personal interviews -

1 A new study shows that half of the Israeli children have an internet connection in their
bedroom, and that popular activity on the net begins at age 9 (Lemish & Riback,
2007).

2 James & McCain, 1982; Palmer, 1986; Buckingham, 1993; Tobin, 2000.
Sefton-Green, 2003;
® Stake, 1995; Maykut & Morehouse (1994); Guba & Lincoln (1989).
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were used to build the research instrument together. The processing of findings is in its
final stage.

It is clear that this study may have implications for how we perceive adolescents of the
‘Net Generation’, or the ‘Screen Youth’, and may stimulate new questions as to the self-
perception of adolescents in today's social reality in Israel.
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CRITICAL MEDIA LITERACY EDUCATION (CMLE) — AN OUTLINE FOR
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The study was conducted as part of a doctoral dissertation submitted to the University of
Liverpool (Feuerstein, 2002). The aim was to examine the ability of 10-12 year old
pupils to think critically about three popular television series and advertisements from
the press after participating in a systematic learning program based on the media
education model codified in the British Film Institute’s ‘Curriculum Statements’ - BFI,
(Bazalgette, 1989). The model provides a coherent and systematic form of education
about the mass media (Buckingham, 2001), and it was chosen in an attempt to engage
pupils in critical investigation of media texts and in fact, activating the notion of CT
education.

In other words, it follows the main idea of being critical thinkers — the power to reflect
and to probe questions (McPeck, 1981) and to develop thinking skills for deliberating
about reason and truth behind events in daily life (Haloren, 1995).

Such a view reflects the MLE empowering approach towards young people; a form of
preparation aimed to develop their understanding of and participation in the media
culture that surrounds them, and to enable them to cope with this mediated environment.
There is a reasonable probability that these three aspects will ensure that children will
play an active role in society, which also includes the complex manifestations of
contemporary citizenship.

Based on the above, this research intended to illuminate and expand on the findings of a
small but growing body of research on the connection between the two subject area, CT
and ML (Buckingham, 1993; Coles, 1994; Quin & McMahon, 1993; Luke, 1997;
Neilsen, 1998). The idea of combining thinking with a specific field of study, gives

! (2007). National Media Education Conference —“iPods, Blogs, and Beyond: Evolving
Media Literacy for the 21% Century”. (AMLA) Alliance for a media literate America.
(p. 8). Saint Louis, USA, June 2007
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learners the opportunity to think reflectively about problems in a particular area from a
familiarity with it, and to apply logical patterns in dealing with problems that arise
(Salomon & Perkins, 1989). In this sense, the research study provides further support by
its CMLE approach which demonstrates the effective results of combining the fields of
ML and CT.

The contribution and originality of this study lie in its clarification and sharpening of the
CT perspective in the media context and its attention to a question that has not yet been
studied sufficiently (Piette & Giroux, 1997): evaluating the CT skills of children in the
higher grades of primary school. It also facilitates understanding of the interrelationship
between learners’ social contexts and the level of critical discourse.

Evaluation in this study entailed the use of a holistic approach - combined quantitative
and qualitative methods - to reflect the interrelationship between CT and ML through
the CML skills of 273 pupils from six primary schools. From the data gathered from
personal interviews with teachers and from observations of media classes, it was
possible to learn about the contribution of the MLE key concepts and its special learning

environment characteristics to promoting pupils’ thinking abilities.

Results and implications

Broadly speaking, the study found that systematic learning of CMLE supports pupils'
CT about TV series and newspaper advertisements. It also showed that there is a
tendency to transfer such learning even some time —two months - after the program has
ended. Similarly it was found that the program especially advanced the CT abilities of
pupils rated as low and medium school achievers and of those coming from a low-
medium socio-economic level.

These findings point to the importance and contribution of CMLE to the elementary
school curriculum and to the special characteristics of the learning environment of the
media program. The combination of the teaching of thinking skills with media
knowledge, augmented by active experiences of the learners with communications
technology nurtures what Harpaz (2006, 194) argues is ‘good thinking’; "What
distinguishes between good thinkers and bad thinkers is the extent of their
understanding of the content about and through which they think
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Fostering a critical approach to the media and imbuing CT skills as  described in this
study can encourage children to develop higher expectations of the media and its
products, both at present and later as adults.

With the advent of multi-channel television, home video, computers and the internet,
children consumers have a greater choice, which increases the need to apply CT skills to
media contents. This is the source of the recent widespread use of terms such as
personal “empowerment” and giving pupils their "own special voice". These are
intended to develop their autonomy in contemporary society (Green, 2005), in a manner
that allow them to speak more directly and collectively to producers and policy-makers.
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,MDWN NNNAN APNI-NNNN ,7PTHD) YTHI PR NDWN ,MA) TTON NBWN : ANSM MM
PPN NN ,NDPI00 DY) ,NIUNN NOY

DXVINVD) DMPM 74 2P NIND OMN NIWINY MOTIN YKV MINT-1 TV NT IPHN
ANNND ONY2 OMPMN HY MYINM MTHYN DX PNIY N9VH ,(OYITT MNN DN ,AIRNNID
NBDYNN STIPAN NN TN L(DNNN NNVPN) T DYTN : NYTN NN NWN NNNAN
DTN RN DNYY

NPVHPN P2 NIAYYNN THNVWY NTNRY DXVITIVDY DNND SY NMDINN NN AP IPNHN
N5 SY NN SY T DTN :DMINN MY P (Resnick, 1989) »maix 9Ton nawny
MIDDNN TINDY 1N TNON MINPNA OINDON BNON RN NDYNN DNNN P2 DHINN
YNINND (2006 ,0°1T ,1998 ;70720 ;1999,1996 ,AMT ; 1994, DPIN NINND :119) 1PN
NNMN AR NPINHD NDYND INND : THPIVD-IT OIIN - NIN NDHNY ,NMNINN DT 1T N5
PRMD YN AR TTIN IPNNIN I YPI Y .NDYNN INND DX NPINKD DNIOINN NINNM DIONN
PN DNIPMINY DPYPN NN 121 ,NIRNN YIN NION DY VDN ,NDYND INNNA POY
INMNYTN NINTD , MDD WIDY DY MNY NHNY MBI DY DNYY TPSPRIVIND YpI Yy DNa
ANPNPM

‘DY DONP IVIYYA DM NN DVITIVD YY ALY APRY ToNN VNN Ipnnn
12X IPON DOMPI MIVHM PN .DNHN NIVINY MYITY MOOINI NDWNHN IRNNY
P2 DY) YNIDNNY NW) O DY MHYYIN YNV MNY MY INYY X ,MIPIND T Yy 9muna

ANGT 1790 10 ,7PNEYIN-PAN IPNNN NTINY W (2005)

SY INDYIN NN NIVANY ,(2005) D79 119N NPOOON-PIAN APNNT NTIND NN NDNTIN 2
TITYN DY ,DNNIN NYYINI NN IPNNY MYIN UKD ,PI9-9P89) YT 9719) [ Ipnnn
LTI TR D30 NN

DXXYVPN AN N9 3
TIPNY PRTPRA N9 — AMPN
PN YDV ,97830 TN V7T DY NYWH NIPWA ,0X0NPN MTIIM DY WY MIPINN wibw 2
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5y ANN NYYINIY L(NDWNN NMVLIVON PPN, TIVON DM MM NDWN NPVNN

NMVIVONI T NOD TN ,TIDY I NDYNN NPVNPNI P DY) 72201070 YN

(M2ownn

:(1999 ,771%) D> %)W Y9 HY NN DXVITIVDN DY NDWNN YTIPIN

,NPUN HY2HNN AN5) N9 JY2 INND W DN NN VNI — NYNN YN by vy .1
-V PITNTINND NI JN2 WHAYAY NDYNN NPHNPN NN DY DN DYIN5
(1991 133921 NVOIP) 71NAYNN DMIATH ON ONN THDVINP

MM NDYN NPNNRPHI ARNN P2 NDIWN NYUYI T DN — NIYN NN INNTO Y1 .2
NN MNIINN NIRNND ITT IVYNN OND 17990 1DINN DINH PAY — HNNPA NDdWN —
.(Shulman, 1987) n2>wnn Mo

:IOND DNPIVIIPN 9 DY 19N NN DYIIN

NDYN NPV MPINN ,OXPNION OY NI NPNHDY NMPYs Dw») Nona - .1
PIND ,MOPAN IPNYY MAPN NNPON P ,MTNYY MYT P2 1NN :DHNTY /MM
W (1996 ,9M03) 7120WN YN DODVINP DOVPPIMNP DY MTTINNN ,N1Ya

DTN DY NNIN DIYHI NN NN MNNN NTIND-NIXNN NMIVIVON NV .2
LTIV PRVN SYIPRY NPY  DODOVPIN DINT P TPTTN TINTPY NTNY” 1193)

1992 NRIIND MDVINP-NVM MDLPHIT ALY MY .3

WPV DOYPN PN ,NDYNN NNIND DN DOOVITIVDN Y MYONM MTHYN NOwn .4

.0M

NNNIANN IWAND NIVNA NI NPNT NN (POMPN IPN”) MIMION NVIY ITDN) DN
,(2000 ,728) DMIPNIN DY PY NONT NI ,NH5ON Y52 PONN MNONNIN HY NIYIN
DY DYYHN NIPNI 1Y) .NDYN NNNAHD IRNDND DN DIPMTIY NIX PN IWINRNDD
TIPXN NP PN TIY) 127 ,0NDY ARDND YYD NN DMWY JY NP DMIPNIN
.DYTID9N DD DYN DOVWTIN YWY ,DXONPNIN TNXI

VI PNONN NY2 DN VPN DXVITIVDNY DOYPN PN TIiPNI NN IPNND YW INDMIN
.N99917 93 HY HMAIN-TPIWNN MNOXHDT DN THMHN WP ,DMINNNN TNX D32

NN NDYND MNP MDYN DY NNIONN MYTINND NNNI DD 2P YD NIV DINNININ
105 L.NTWa X0I9INA NHNIN DOWPNN PITY DTN TN, TIPNN NIIWNI NN NN
NDYN DNNAND INNND 9T DY MHVDIDLPIIVONPN DTN NN DIAND NPVIN NP 1D

LY 12 WYY NWHA” : DINNA DINYY DNV DOWP DXIPWNN DXIPNIN 12TN DI 1nd

7T ON ...02TI577 7122915 12200 29N ZIN (12°WN7) 23N 0O TIND” ;72509139 7115 71N

I3 TIN3 72UN NTY) OIFN N2 OX” ;777 5Y OWTP N9 D2INN D>79) 190 1733 077 NO
VA7 522 23PY NI 71 ON ...OW0 5190 NI [IIN .OXWTN 1Y 22990 DY, 19077
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SN2 N2WN NPNNPIY AW PNDYNN NIY/I WY NN NHOND N0 NINNDN DD DSN
LNDNN DY NSYMN 102) MOYONN dNWA LANRNINN POYN IPNMP NVN” MY
NDUN ARDNL MINNTI YD TR DVTHO TWPNA 7N2OWN OIONNA YT 1PN DMIPNIN
SY MARPDONDYT NDWNI Y 1NN DMIPMNIN ,7N2PA0NN NWINN 29 DY Y THo DAY NYYONa
LOMPN DY TPSLIMNINND YAIY N¥HN — NN NIRNNIY INTIN YO MONMNN NIY 7 THN
DYVITIVDN YT IYYI NNXR NPY DTN DWTHD NIMI) NDWN NPNHPHD P2 ONPN 1DV
OIYD NMIN NANY DNPN DY PO T-TINNTON TPNVINNIND YONMD MY N8HN .0V
.DYINND DYONPN NV

,MUN NNNSN IXIIND DN DNIYMYIONI DXVITIVDN YW DYMTIYI YW DOYPN MINY
NMIPYI NAN DONPA NNY MTNPHN IMDINAN .ONYY IRNINN DY IYTN MINIAND NIND
DN NIYONL DHYMD JNNIY DIVWTN NDIYD INIY
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NPNY NPHRI-NINND,NNNND NTNY IO NDYT NYN ,NDYNN TN : NN M1
NWN

,NPIPHPNDMT MIYOPADIY DY NIANT NYI2 DOVITIVD DY NWNN YIPHNN NN M2 IPNHN
UM (DOTIVD NMOM OXOPMIY ,NPNINN) DMV #2127 MINT INPTIND NN
INIDY IO PYTY TN NPPLPIAN Y INYAWN ,NDYNN MM DIND INYIY PNIYD
ApNnn SY Imavn

5S¢ NN DTN DAY DNNN ,DINNNNI DHYNND NIPWNN PYTY 990N SN2 INMIN INNIN
N2 IN - O ONY ,NNT DWW DN RXIDNY DWOIIN DN L2005 ,3990) YT NIy
790N A NN DHMDN DY DXPHRYNY o0 YRnWN 101N NHWY Ty v N/ ,vITNN

DN DPRY PP NP dNO TOPON NYIT 1NPIAYN DYDY NNNDNL DY DNYD
NPNY” DTNY NDIAD AN O DY WD (1995) DPPI DT DNY DONWDN HY NVYNI
DY DNV NN BY VN HY 2IWND DY PHRYNN DX DOTHYHN ,7DMION” 19D PN ,"NVN
: 11719 %N Y1aNN DY DPIATH DI N2 N YD N1

DYNDN NPNY ; ANPON NNN PPOND) YVDIVLVD PO RITPY NYTY DI NN DN M [...]7
NN NPNINN-1T NPYI NN ;5 17PDY NTRY WD NPT NN 1N DIDINNI NNV NTH
> nop-0vn

2UN MMPNYY MDNNRD DTID-NRINN ¥ITT YINND 1NN IPNNN AN YR DMI2T YPI DY
SY MMNDN MDXANN NN PAND IWARD TINDINNG 7INVINIIND TINDN IPNN DY) NHYAN
DYNNN I DY NPT ,DIMNINY) 19DNY DN .ONYY N2WNN YPDNN NNY DIVITIVON

AN ST 179 10 ,7PNYYIN PAN APNNN DT NN T APHnn .(2008)

5S¢ DIPNHRM ,NYNN DINNA IPAN NN MAMON YW 120807 PPN TINN N9y T
/(1999 ,1996 M3 ,INY) DINN

DN212 NOWIIY SNINN N : DOPIANY DI NN TIPNND TIVDY ,/NIND 2.4.06 PYSMIN YOV
/(110 NINDAN

2

3
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79921 INPINL DXV MDY T PVDMNIND ITIN NNIY DY WHD> (DNYWI NPANM
DIV YITT WINNDY ,MINYNN TYIPNN MINIXN NIWINN NIV NN DINDINN NWN MDNNRND
DNIYON ToNNA ONY DWATI IXNNY DOVITIVDY MM MNP DY AIPN TINY> IPNHN
1999102 019 NIYIN HY NTNY-NNNNN N0 S NIIN TY NNIN PX9,1INXTIM NIV
,M19IYNY 1°2NY JNNN 7277 1PN SV MANN NN TION2 WP AV ,(2000) PRV DP9 .NINN
JTNANN DY DOININ NYOAN” 112N DY DNYY MNINONY INIPY ,71)2N OYIN AN NN WAL
DMZIY ,0PTHNT YNNIV YT IV YT DY DYDY DIYINID NITHIN DOXTMIDN NN ,MINN D02
DNPIVIP PYN IPNNI IWNY NONX INIIWNDY DIDNN MINIAN 2DWH DXNIVN DM 0NV
102NN NN DIXONN DAY PP 0NN IRIDY ,0MNIYYN THNNI DXVITIVDN NN NOWNY
ANNA%Y INMNID IV I9INT IMN DXAYINT ,DINNY NS

NN PNY NWY NYYONI NTNYN TONNI DOXVITIVDN HY NDWN 0NN MIAN MY NN
MY MDYN NN DINYND 7Y ,DX0ITIVDN DY NTNY MYHNYN PNIYNY DX NN DY INNNN
.(1996 ,3991) POV YN MYSNNI IWND — 7NPIPOSDYTN NDVNND

,NUN ODT NNY IIONNT MOINNY 1DV INNND DXVITIVDY 19N XY D NN NMYV
YOWN NI 1IN NPNY DNV IDIND IDINNT MPNRD MINT MITHN SY DINNYIN DINY
NPNY DY PNRON THOY NI Y RPN ,IAITSDITY MONIVPIVIN NVPIDIN YYa NPNY
(1996 ,13¥r1L) DPIY) DIND) DIYPNL PNNPI TNV NDYND TPYINADIT oY

INYY DYPYSN D¥NNIN O) .DHOP 2HYN NN ,NDY5NI NTNY NIRIIN DNV YN XY DN
TIT2 1959 WP’ 1991 ,NYNI NADWN NTND 1D DY P KD TINN NN NHIININ
DMIPOPONDT NDWYN MIONNI YT YIAND NON IPNHNN NN J1a (28 ,1999 AN
TPMYNYN NIWINY NINNDY D¥NN NIWIND MOYINI NTNON NIV NN PNY ¥TI ,DMVPTT

Rapbhalaba)
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DYDY NN ,MNVOIIN NIRNN, PNV, T 1D 1NN MY

YI92 [ TYNY PDMN NN 9IVNT DI0VHN TIND DININKD DMWY NNONN TINODN 1190 IPNN
NN YT MNPV DMIND ,MIM2 N1PNIAN MXIAP IMYIHNIY POANN IN PN
PIDTN NOMINA IDIN DD WHYN PITY THODN 990 .DNDN AT TINN MITOW MYNNNI
PPN IPNNN P9 IPID DT NI OMAINT NI IDINDT PN NYA TNNY YDVPLIPN
IND YYD MNVDIN TN MV TIT IRIY YTION HY XDOPIIPN PIDTN NIPY MTIN DY
.2004 Ty N THN DWP

DM DM0N DN ,DONPRA NN DDDN INNN NIV TITH NPNI TPHNHD IINHDN
DONIYIN TIPNN MV NN NPX->TITPT 270NN NN NPWY 1I9INI IIRONDIPN

NRND NN 095N YMX NIYY YT 12NN TIMHN MDY 7DD PNVDIN TN NMION
TN PN J9INT DHYN TYHNA DINIYNY HNIW DY DY P NVDMNN AIRNNY NPYH5IN NPNVDNIN
90 1 NYNIAN NPMIAIN-1D ITIIIIN NIND NYIN NPITH A0 THHNN NP VDN
LYNI DN GPNVARN ONINITIND 12NN 1OV PVINAN PHVNI 1IN PPN DIPNVN TN
oY HY MNVDNM NHHYIN NNVDINNN OXPIFN NI .TNIONN HY NNPIID TINYD 9137 1RY
Y995 NVDNN NNNN NN TIONY NYPANN TINININIDR NIPYN NIN ,1DIPN NPX HNXIY
15 AN NININ NIV NNIWH NPR T INYNNY ORI TRINN PAY IWPA 2150
JPDMPI INING NAWNND NIWAN TIN , AN PIYN DY YT 1IN

YPII TN, NN N2IND 1150 DIPH DOPNIYN MO MNVDINY THDHN MDY THMON NMION
,DINN MY DY HY NPIIVDNN NRNN NN DIWMINDY KNI DY DY P NVODNIN IRMIND
NNANNN OLWY NMANN BYIWN P WD MIAN DYDY YYD NPNVDINN NRNN TIN»)
PN Y PNVDNN TIN ,NAPND INKY DY DY NP NVDNN IRNN D)2 DNIPNI
AN NN NIYAND NN TIOTIYN NN, NTHN-TN TPHVINIVD NN NPYINN DI 19,10
.02 O»HI9IN MNIDDY DMVINAN NINIIA DWW DIWINNN NIV INND DAY MNINNN

1 (2005). Essays in Education, Essays in Education, 15 (online journal).
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MY YPdaw 7PN VPN NN DINIVA DNXY IXT TIVON MDY DITIION NION YAMD
DX 1IN 113 3 HYY IR . TIDN MNIN DX PYN DITNYND 21992 9315 NIPINY TPMIND NYTIN
TPYIN INIY DT YNODNN NN NN NYA .DXIDDN ORYI DN NMIOINN YW MIvnn
TPPING NYTIN NNAD 71712 1PD NIN DI PYSN 292 INININ MV .13 NYTIN DY NTIINI NTIIY
DY 129 .1PNVDNN TN 13799 DIWN PN NINDM NOTHN IV NYTIN ,NNNINN
Y L TPMIND NPPVING DY 27 WIT DN YWOW INRWN 1PYYON PNVDIN YPI9N DMNVDN
TIDN NN INPY DN PV ,DINND NP D0MDI 12 DPTHN Y NP IY DIVOHY
.DWIRNN NN NT NN 12 NDAIY DTN

P79 TANN NV TN PI9 HY ,XINA TIONN NIV OUNT TW 1T NONRWUN NP I8
INPY ROV DP9 IMINDD PN 1IN NN HYN-10 NN NIVNN LYY PNV
VDN DMDWN MINY DINYY IMININ IN PN NNG

,NPTHN DIP DY TIONN TIVN NV DTYNN SWRIN ,ITIN IR YT DY NANMN I NN
92PN P NINND NN NN .DXMDY 192 NN XN, TIION M0 M9IN DY M WY
nyn ,0»aN > ,PINYN NI NPNVDNN MNPNNHD NNN Y92 IMNON NPNIVDNIN P2
IWANOY I9IND 15D MPIVDYIA DPNANT DMVINAN DIWYPNN P (MYITHN DY NYTNN
TPNVDIN INYTINT YIYIN INTIINI NN NT N2 1157033 XINIWIN TIINN MIVHD VN NN
INIW DY HY
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DT DMNNVNN NPPINT T¥2PNA ,XO1NN 1NN DINNA MTIND NYIND YW MITTHINNNN
-T2 NN ,NPYN — THTIN NYOIN HY NNTIAY YDIFTA TPHNN NT IIND DI T DO NI DPN
NMNNONND ,NNAT YW STINON MDD NN XD INNNDTD ORANYD DI, NN 19N 19D
NN NIND NYOIND NIYORD NITIND NIINN TN 1NNY 1PDPNN NNDIAN TPYINRN TOVINDNHN
NN WNINPN NYRY DX,V DT

NNNNNI ANV NP NNIAP INVPNA ,POPITINNNR-NMVIIN TPTINND NTYN DN NNID NN
173N .(Goshen-Gottstein, 1985 : 1988 15 ;1989 XMW 1201)) MINN DYPA NTOPN TONTN
,7IIN P2 N2WI NPV TTTN MYN HY NDDIAD PLDIDVPIIP PIVINTNNI MMAINNN N
L NIN) ONANA MPEAN D) TI),N1PDIDIVIN N2 NPNIANT NPXPRIVIND .PNIAN P TINMI)
NTN (1989 NI 12913) 20N NITNHNN NI DY NIIWHD NHRMP MTIND NN (1997
.(Goshen-Gottstein, 1985 :1985 ,3»»0Vw112) DONN NN 925 NI MYNYHRN NN NYIP
NN N2NINT NN NZYNYY NN MY PN DTRN NN NI, TIVININDD,TPNTN NOXINN
MBWYN NN IYHTH I NN .NI2IDN NN DPYWOIN-PIAN PONDY INNY 122D 192 DMWY
oY TPRINKD (1989 XMWY 1201)) DNDN DY NPNY TIN NN DTHYM MINYD NN
oY NPNY TIN ANTAPI INXHDD DN DNAT NOYOH  IINNN DN JPIMNAYND [, dMTRYN
NI 120)) NN MAIND DY PIMIYOUNNY DYNDN DPMIAIN DNONY N9OVUNHD MY
(1985 Y1) anbw ;1977 )19 : 1989

NN GNY L DPNNN TN 0D NIPYM OVDLVPIP ,NPIPNDY PLN SNTH DINND
16;1979 1N TN : 339; 1989 ,XN 1MW) 1203 : TINA 1975 ,302) NYNIPM NYIN N2 MAWNN
NPNNN MONMNM NPIIIN MPIND NNANY DI DYHXNNP AIYNTH (1992 ,0MN
NI NN MIPNND SNIAND ITONH MPIND

M TN DY TPRINK NP NN DY DY TTHINNNY NNAT NINA N2 TITY ONMNN IPNNN
IRMND INND OV NN MNANN

! (2006). In I. Oplatka & R. Hertz-Lazarowitz (Eds.), Women Principals in a
Multicultural Society, New Insights into Feminist Educational Leadership (pp. 103-
122). Rotterdam: Sense Publishers.
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MNP TIPH TIN PIMIRN IPNNN NNPTIO JY NODIANN SNVPI NI TIPNNN IYIN
Tuval-Mashiach, Zilber, Lieblich, ) mooon nwn Sy 1003 apnnn (life history) mwx
DNLPN PDOINY NN NN PION IPINN ,223APNY DOV NXIPN YR Non ad (1998
I8N OTIRNY XN 1o nnan .(Rosenthal, 1993; Tutty, Rothery, Grinnell, 1996 ) anya
YONN PMDAN IMNT NN GPWNn 01N N DTN 935 (Corrtazzi, 1993) Dy N9D 190m
MIYOa ¥Y»on MN9on W Nt (Bar-On, 1994; Rosenthal, 1993) 1n21>10 oy ow Y9000
.(1999 5xpIn?) 1NY 1N 90NN MYHRWNHN

NN YPI NNITY .DIIND TN NV NTNRON - NMTI2 925 VYA NNAT DY NIV
NPLHPIONT NMININD M ,INPYR DY TN NON DMWY MDA ,NPPOINN ANIND
92 NNNNN MNAD RN MY INNRY .MPNNA N9IT NN DO, NPNYN NMPNN NN
T2 99T AYNNNY NPV NOMWY PTOMN AN NNMNIY ,NNAD NN 190-2 NOMND 1151 26
P NINDN 12T .TIT DXNN L, TPITIO TPIINY NN TPTIN DPYS DY PIyN 119w I3
MIVN SNV DY ININN NN 1T DIPNY NINAN ,INIIND IUN ;7721 WIN N9 NWN
NP2 NPTIIN MDWN DX OOTIVD DAY DXDIYY TIVN : INTIAY NN MXNON NPIIIN
N ,90N2 .OMITINN MTPIN NDMTYT INNN NPHYS ,DMANT O1NY NN TN NINN NN
TIPY DYS MM NTIVA PYND NN TWAND YT DOTIDON DMWY NI 2D NMIVN DY TN
TP OTIDA 1OINNT YYD IWANOY NINPN

Y MDA K¥ND) I9DN-Y27 :NIMIND NNAT NNIDN TPIIW-TPIIPNN INDAN THINHPN NN
NYONY N2 N2 DI YIVYY RO T2 DML YN 191N 1NV NN HY TYN XY POPINP
NTPON GPINAY NPNHRND NNAT /NPPIN WHNHN DWN DRI ORND MIDIM 1IN PHN OY
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This research aims to identify, classify and quantify the evolving use of web pedagogies
on course websites, by lecturers in a traditional university.

The main research questions are: (1) For what purposes and to what extent do lecturers
integrate the Internet in their courses (e.g., content delivery, learning activities and
course management)? And (2) to what extent do lecturers realize the web's pedagogical
potential in terms of learning flexibility, representational means and interaction? To
asses this current state, a course website characterization scheme was developed. This
scheme categorizes 116 variables of pedagogical web usage into 15 components of 5
main dimensions: [1] Basic descriptive information - include basic information
regarding the course characteristics and technical data. [2] Content dimension - It
reflects the pedagogical decisions of the developers regarding the type of knowledge
presented, its structure and the media used to present it. [3] Learning activity dimension
- It reflects the pedagogical decisions of the developers regarding the type of learning
activity, the nature of interaction among participants and the means of communication.
[4] Management dimension - It relates to two basic components — course management
(e.g., participant information, time schedule, student work group allocation) and
learning process management (e.g., lecturer messages, feedback). [5] The instructional
implementation mode - Represents the web integration model embedded and the
learning modes that emerge from the web activities. This scheme was implemented to a
random sample of 202 academic websites from all academic units of Tel-Aviv
University in the year 2002/3 (about one third of all websites). Within the 202 course
websites, 6507 valid items were categorized and analyzed. These data reveal that 73%
of all items were aimed at content delivery, e.g., syllabus, digital articles and slide
presentations; 22% of all items included learning activities, and only 5% were lecturer's
messages regarding course management. While 100% of the courses had at least one

! (2007). International Journal on E-Learning, 6 (2), 235-246.
2 School of Education, Tel-Aviv University, Israel; nachmias@post.tau.ac.il
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content item, learning activities were found only in 60% of the courses and course
management items were found in 70% of the courses. Results suggest that most
lecturers conceived course websites as content providers rather than communication
facilitators. As a result, most website courses are used as a large virtual library, and only
a small part of them is used as asynchronous learning networks. Only few courses
encourage interaction among participants and collaborative learning. Most interaction
was between students with software and learning materials. Collaboration and peer
interaction were rare. The realization of the web's potential was limited as well. Total
flexibility in learning time and space was hardly achieved. None of the lecturers (in our
sample) did create fully on-line courses and very few gave up actual meetings in
classes. Other not yet realized potentials are related to the representational means.
Lecturers avoided realizing the pedagogical advantage of enriching the learning
materials in a multi-sensory way. From the above we can conclude that Internet
integration at Tel Aviv University remains in a transitional phase characterized by the
implementation of traditional pedagogical solutions by means of the new technologies.
For greater transformation of teaching and learning to occur, most lecturers need
appropriate support to make the conceptual shift towards the generation of more sound
technology-based learning activities. This support should be both pedagogical and
technical in nature. The Lecturers might adapt more easily to ready pedagogical
templates of web activities and the learning management system and its interface should
be interactive in nature. Other solutions depend on University policy and resources such
as academic acknowledge of the web-supported course development, providing teaching
assistants and financial consolation for the round the clock teaching that the web
requires.
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A MODEL FOR LINKING PHYSICS AND PEDAGOGY: COLLABORATIVE
DIAGNOSIS AS AN INSTRUCTIONAL APPROACH FOR TEACHING
OPTICS TO PRE-SERVICE SCIENCE TEACHERS*

NN YAV N2 NN ITIN MDN
Eldar Osnat?, Ronen Miky® & Eylon Bat-Sheva*
osnat_e@staff.oranim.ac.il

Pre-service teachers programs consist of subject matter physics courses and pedagogical
courses, sometimes offered in different academic departments. As a result, the way
teachers are taught physics may be quite different from what they learn about teaching
strategies. The paper presents an attempt to bridge this gap by integrating the subject
matter and the pedagogical subject matter aspects in an optics course. The instructional
model is based on an approach of collaborative diagnosis of conceptual understanding
(CDC). The strategy consists of three stages, implemented for each part of the physics
content:

- Individual activity aimed to elicit learners' conceptions.

- Collaborative group work of mutual diagnosis aimed to form interaction between
learners about different views and the possible underlying conceptions leading to
these views.

- Class discussion aimed to expose all students to the conclusions of the groups, and to
build a common knowledge-base on both subject matter and pedagogical aspects.

The exploration activities are facilitated by a computer simulation and real experiments,
and the sharing of ideas and reflections is performed with a web-based collaborative
environment.

The strategy supports both meta-cognition on the learning of physics content and on the
pedagogical aspects, by exposing the learners to different conceptions and giving them

! (2006). The GIREP 2006 Conference: Modeling in Physics and Physics education.
Amsterdam, Netherlands, August 2006.

2 Oranim Academic College of Education & the Weizmann Institute of Science, Israel.

® Holon Institute of Technology, Israel.
* The Weizmann Institute of Science, Israel.

211  (X"vwn-n"own) DnMIx 220 MIONON DYN


mailto:osnat_e@staff.oranim.ac.il

an opportunity to diagnose, discuss and reconsider their ideas, and by habitual reporting
of learning that occurred in the pedagogical areas.

The instructional model was implemented in a teachers' college for the last 4 years. Our
findings demonstrate the potential benefits of using meta-cognitive interventions in a
content course, for the integrated acquisition of content and pedagogical content
knowledge by pre-service science teachers.
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ENVIRONMENTAL BEHAVIOR OF NEW STUDENTS *

NS NI XY 1D )TN T
Daphne Goldman?, Bela Yavetz® & Sara Pe’er
sara_pe@staff.oranim.ac.il
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The authors measured the level of environmental behavior of new students in 3 major
teacher-training colleges in lIsrael and investigated the relationship between behavior
and background factors. Factor analysis of students’ responses resulted in grouping of
environmental behavior items into 6 categories that represent increasing levels of
environmental commitment. Findings indicated that graduates of the educational system
who chose to prepare themselves to be teachers were characterized by a low level of
environmental literacy, as reflected in their environmental behavior: Students
demonstrated limited performance of behaviors that require a high level of commitment,
and hence, reflect a high level of environmental literacy, and visa versa. The authors
discuss the influence of background factors on environmental behavior and its
implications for environmental education in teacher training. Analysis of responsible
environmental behavior from the viewpoint of environmental commitment may provide
an alternative framework for evaluating environmental behavior.

! (2006). Journal of Environmental Education 38, 3-22.
? Beit Berl Academic College of Education, Kfar-Saba.
® Kibbutzim College of Education, Tel-Aviv.
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CAMPUS-BASED UNIVERSITY STUDENTS' USE OF DIALOGUE. STUDIES
IN HIGHER EDUCATION !
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Keywords: campus-based students, distance education, inter- and intra-personal
dialogue.

This investigation explores the kinds of study strategies used by campus-based
university students in terms of the dialogues they engaged in while learning physics and
chemistry in both large and small classes. Research objectives were threefold: (1) to
document what dialogue types, mediated through which resources, were generally
utilized by students as they learned, (2) to document what dialogue types, mediated
through which resources, were specifically utilized by students to solve problems, and

! (2006). Studies in Higher Education, 31, 71-87.
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(3) to compare these findings with previous ones obtained from distance education
students. It was found that campus-based students in small classes learned in a highly
interactive environment characterized by interpersonal dialogue, especially with the
lecturer. It was also found that campus-based students in large classes learned primarily
through individual study, characterized as intrapersonal dialogue. Both college and
university students opted for interpersonal dialogue, especially with peers, when faced
with insoluble problems. Findings about students in large campus based lecture courses
replicate earlier findings obtained from distance education students, thereby
highlighting similarities between the two seemingly different instructional systems.
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THE PHYSICS LABORATORY - PAST, PRESENT AND FUTURE *

Ricardo Trumper 991290 1199
rtrumper@research.haifa.ac.il

LDVDOPIVONP DTN, NPV : AN MY

MPYT2 ,NPAXN Yy MODIIN MNIAD 9915 DY NN "NTAYN’D ,DXWTNN IRNN NNONI
Y TIADY PNIN VTN DT TR TINDY IWIN T¥D PINTY NYP .DYPNIN DIYSINY DMDM
DIPN YY Y NVDIN HY-VIAN INY NN IINNA DTV NTIAY N DTV NHIAY YN D3 YN
VI MTIPY DY THY ,DNVYN TYNI NP IITINY MIVHM NMINON ,NPPHIN IRNNA NTIVN
MYNo DMNVYPN NIN AP NP1 NIRIIND DMDTY DMIPNN JYW MINXNIND TWpna NNyD
YYUND 1D NON MY D01 HY .N1PNIAN-NPLDDVPITVONP NPVLDIDVPITVONP RN
NTAYNI IRIN NP2 MNPVIRT MDVPIDION NNN 1 AWNH MINM MTIVHY NYTN NN
PYYN 11NN DN PVLNNON NINAN D) ,NPIVN
Keywords: physics, laboratory, constructivism.
In the framework of teaching the natural sciences, “laboratory” is a general name for
activities based on observations, tests and experiments made by students. It is hard to
imagine learning to do science, or learning about science, without doing laboratory or
fieldwork. In this paper, a historical overview of the place, purposes and goals of the
laboratory in physics teaching will be presented, together with perspectives for its future
related to the most recent results of research in physics education, mainly those
concerning the constructivist and social constructivist learning approaches. Based on
these approaches we shall try to validate the belief that the microcomputer-based
laboratories (MBLs) are one of the most promising perspectives in physics laboratory
teaching, based both on theoretical and empirical grounds.

1 (2005). In: M. Michelini & S. Pugliese Jona (Eds.), Physics Teaching and Learning.
(pp. 79-92). Editrice Universitaria Udinese srl., Udine.
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TEACHING FUTURE TEACHERS BASIC ASTRONOMY CONCEPTS -
SEASONAL CHANGES - AT ATIME OF REFORM
IN SCIENCE EDUCATION!

Ricardo Trumper 99m49v Y1999
rtrumper@research.haifa.ac.il
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DMAN NN Y MIPAN MNP DN NONN NP D) .NNYN Y9N MNWPN MIXRHINM
NN PYN MDD NXAP TN ,DPVDVLD NPNAN PHNAIN PINT PHRIIVONI IV NWINI
NXIAP P L(0PINY DMPW) 1T IDNNY DPVINTIN DIRYDIN Y1) AN MDIVINN MININN
SY NN AR WYND PITNNN 72T ,ODVLD NNIAN PN SMIYHYN NDY NNXRIN MDD
NNMN DY NPIDNA NN DINYNN AIWURIY NN NDIPDN .HPVDIDLPIVONPN NI

NN IITT NN D) KON, TIION INW NN 77 KD D10 PIX N»YUN DOy 10N

Keywords:
astronomy, misconceptions, constructivism, seasonal changes.

Bearing in mind students’ misconceptions about basic concepts in astronomy, the
present study conducted a series of constructivist activities aimed at changing future
elementary and junior high school teachers’ conceptions about the cause of seasonal
changes, and several characteristics of the Sun—Earth—Moon relative movements like
Moon phases, Sun and Moon eclipses, and others. The activities and results concerning
the cause of seasonal changes are reported. Both the experimental class and the control
groups improved their grasp of basic astronomy concepts statistically significantly,
although the experimental class made the most impressive progress of all. Regarding
subjects relevant to this study (seasonal changes), only the experimental class showed a

! (2006). Journal of Research in Science Teaching, 43, 879-906.
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statistically significant improvement, which justifies the constructivist approach. We
conclude that in implementing a reform in the science curriculum, the change has to
include the subjects taught and also the way they are taught.
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FACTORS AFFECTING JUNIOR HIGH SCHOOL STUDENTS’ INTEREST
IN PHYSICS?

Ricardo Trumper 99m49v Y1999
rtrumper@research.haifa.ac.il

NPV, 0PPIN NDON ITNIN PHY : NN MM
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YTID NPIONT ANINKY WY DMWY DIVOY YN RPN MIONY DIYN NON OINNNIN
NN PINY XN NIVND DX TNPHNI 0PN NBVN N PTIVPN 90N M 1N IRV YTHN
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Keywords: interest; junior high school students; physics.

We report the results of a study on students’ interest in physics at the end of their
compulsory schooling in Israel carried out in the framework of the ROSE Project.
Factors studied were their opinions about science classes, their out-of-school
experiences in physics, and their attitudes toward science and technology. Students’
overall interest in physics was “neutral” (neither positive nor negative), with boys
showing a higher interest than girls. We found a strong correlation between students’
“neutral” interest in physics and their negative opinions about science classes. These
findings raise serious questions about the implementation of changes made in the Israeli
science curriculum in primary and junior high school, especially if the goal is to prepare
the young generation for life in a scientific-technological era. A more in-depth analysis
of the results led us to formulate curricular, behavioral, and organizational changes
needed to reach this goal.

! (2006). Journal of Science Education and Technology, 15, 47-58.
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TEACHING FUTURE TEACHERS BASIC ASTRONOMY CONCEPTS -
SUN-EARTH-MOON RELATIVE MOVEMENTS -
AT A TIME OF REFORM IN SCIENCE EDUCATION !

Ricardo Trumper 99m49v Y1999
rtrumper@research.haifa.ac.il
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.DPDOVPIVONP ,NPIDY XIRD NTIN

YTIDN D9DN M2 NRNND DXVITIVD DY MYV MDXIN NNYH NN NT IPNN DY INIVN
MY NITO O APNNN NIMIVONT NDY NYINT WNI DY NDLND
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Keywords: astronomy, misconceptions, Sun-Earth-Moon relative movements,
constructivism.

In view of students’ alternative conceptions about basic concepts in astronomy, we
conducted a series of constructivist activities with future elementary and junior high
school teachers aimed at changing their conceptions about the cause of seasonal
changes, and of several characteristics of the Sun-Earth-Moon relative movements like
Moon phases, Sun and Moon eclipses, and others. The activities concerning the
characteristics of the Sun-Earth-Moon relative movements and their results are reported.

! (2006). Research in Science & Technological Education, 24, 85-109.
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The experimental class as well as the control groups improved their grasp of basic
astronomy concepts at a statistically significant level. Regarding subjects relevant to this
study (Sun-Earth-Moon relative movements), only the experimental class and one of the
control groups showed a statistically significant improvement, and in both cases the
experimental class made the most impressive progress of all, which justifies the
constructivist approach. We conclude that in implementing a reform in the science
curriculum, the change has to include the subjects taught and also the way they are
taught.

225  (X"vwn-n"own) DnMIX 220 MIONON DN



FACTORS AFFECTING JUNIOR HIGH SCHOOL STUDENTS’ INTEREST
IN BIOLOGY?

Ricardo Trumper 99m49v Y1999
rtrumper@research.haifa.ac.il
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Keywords: Interest, junior high school students, biology.

Our study, conducted as part of the ROSE Project, on students' interest in biology at the
end of their compulsory schooling in Israel, and its relation to their views on science
classes, out-of-school experiences in biology, and attitudes to science and technology,
showed that their overall interest in learning biology was relatively positive but not
high; girls showed greater interest in it than boys. Students' interest in learning biology
correlated closely with their negative opinions of science classes. These findings raise
critical questions about the implementation of changes in the Israeli science curriculum
in primary and junior high school, if the goal is to prepare the rising generation for life
in a scientific-technological era. From deeper analysis of the results curricular,
behavioral, and organizational changes needed to reach this goal were formulated.

! (2006). Science Education International, 17, 31-48.
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TEACHING OF ENERGY ISSUES: A PROPOSAL FOR A DEBATE
ON GLOBAL REORIENTATION!

DMINN 9912190 119929
Domenech, J., Gil-Perez, D., Gras, A., Guisasola J., Martinez-Torregrosa, J., Salinas, J.,
Trumper, R., Valdes, P. & Vilches, A.
rtrumper@research.haifa.ac.il
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Keywords: Teaching energy, debate proposal, global reorientation

The growing awareness of serious difficulties in the learning of energy issues has
produced a great deal of research, most of which is focused on specific conceptual
aspects. In our opinion, the difficulties pointed out in the literature are interrelated and
connected to other aspects (conceptual as well as procedural and axiological), which are
not sufficiently taken into account in previous research. This paper aims to carry out a
global analysis in order to avoid the more limited approaches that deal only with
individual aspects. From this global analysis we have outlined 24 propositions that are
put forward for debate to lay the foundations for a profound reorientation of the
teaching of energy topics in upper high school courses, in order to facilitate a better
scientific understanding of these topics, avoid many students’ misconceptions and
enhance awareness of the current situation of planetary emergency.

! (2007). Teaching of energy issues: A proposal for a debate on global reorientation.
Science & Education, 16, 43-64.
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ENVIRONMENTAL LITERACY OF BEGINNER TEACHER TRAINING
STUDENTS IN ISRAEL!

AND Y ITON AT XAy’ Y2
Bela Yavetz?, Daphne Goldman® & Sara Pe’er
sara_pe@staff.oranim.ac.il

Development of an individual's environmental philosophy and values is influenced by
personal history and previous experiences. This paper reports on the relationship
between the environmental literacy of beginner teacher-training students in Israel and
various background factors: ethnic background, type of community environment the
student grew up in, level of parents' education and the subject the student chose as
disciplinary major. The study was conducted by a questionnaire administered to 765
students from three major teacher - training colleges during the first month of their
studies.

Results reveal a complex picture: the ethnic environment a person functions up in is one
of the cultural factors influencing a person's values and behavior. Jewish students were
more active than non-Jewish students in environmental behavior categories that reflect
low environmental commitment. In categories that reflect a high level of environmental
commitment, non-Jewish students reported significantly higher activity as compared to
Jewish students. The fact that the level of environmental knowledge of non-jewish
students was significantly lower than that of Jewish students raises questions with
regards to this discrepancy in reported environmental behavior. These results may
reflect social desirability bias on the part of non-Jewish students, as has been suggested
in other EL studies.

A positive relationship was found between students’ attitudes and level of knowledge
and the extent of their mothers’ education. On the other hand, no significant relationship

was found between students’ behavior and their mothers' education.

! (2005). Annual Conference of North American Association for Environmental
Education (NAAEE). Albuguerque, New Mexico, October 2005.

Z Kibbutzim College of Education, Tel-Aviv.
® Beit Berl Academic College of Education, Kfar-Saba.
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Students that grew up in different environments (urban and rural) did not differ in their
attitudes towards the environment. However, the environmental knowledge of students
that grew up in an urban environment was significantly higher as compared to that of
students that grew up in a rural environment. In spite of their higher level of knowledge,
students who grew up in an urban environment were found to be less active in most of
the environmental behavior categories as compared to students who grew up in a rural
environment.

Students that chose environmentally- related subjects as their disciplinary major scored
significantly higher in all the EL variables as compared to students that chose non-
environmentally related disciplines.

The results of this research indicate that on the onset of their studies, teacher-training
students are characterized by a low level of EL, and a complex relationship exists
between EL and various background factors. Differences in physical environment,
social and cultural interactions, religious traditions and many other factors that lead to
the development of a personal perspective, together create the context within which
environmental educators work. The characteristics of beginner students with regards to
the relationship between EL and background factors should serve a guiding factor for
effective integration of EL into teacher-training programs.

This paper reports that beginner teacher-training students in Israel are characterized by a
low level of EL and a complex relationship exists between EL and background factors.
These characteristics should serve as guiding factors for effective integration of EE into
teacher-training programs.
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ENVIRONMENTAL LITERACY IN TEACHER TRAINING:
ENVIRONMENTAL ATTITUDES AND KNOWLEDGE
OF BEGINNER STUDENTS AND THEIR RELATIONSHIP
TO ENVIRONMENTAL BEHAVIOR*

N2 NP2 YITHN NMST ,IND H9Y
Sara Pe’er, Daphne Goldman & Bela Yavetz
sara_pe@staff.oranim.ac.il

Key Words: environmental literacy, environmental attitudes, environmental
knowledge.

This paper reports on environmental attitudes and knowledge of beginner students in
three teacher-training colleges in Israel, and examines the relationship between these
variables and background factors and their relationship to environmental behavior.
Students’ environmental knowledge was extremely limited. They maintained overall
positive attitudes towards the environment in all attitude categories investigated. A
positive relationship was found between students’ environmental attitudes and level of
knowledge and extent of their mothers’ education. Environmentally-related majors were
more knowledgeable and had more environmentally oriented attitudes as compared to
other students. Relationship between knowledge, attitudes and behavior and influence of
background factors on environmental literacy of the students are discussed.

! Pe'er, S., Goldman, D. & Yavetz, B. (2007). Environmental literacy in teacher training:
Environmental attitudes and knowledge of beginner students and their relationship to
environmental behavior. Journal of Environmental Education, 24.
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A super-ordinate educational goal objective of contemporary science instruction is the
development of students' HOCS? in order to empower them to function rationally and
effectively in our modern complex science- and technology-based democratic society,
within its STES® interfaces context, regardless of their particular role in it.

The HOCS conceptualization and transfer constitute key capabilities on the trail of
attaining this goal”.

The nurturing and development of these skills via the STES - oriented project approach
instructional strategy, and the attainment of this goal, are in the focus of the study here
presented, the guiding research question being: Does science teaching via this approach
contribute to the improvement of conceptualization and transfer abilities of high school
students, compared with those studying science through traditional teaching?

The project method is an important component in science teaching via which the student
finds his way through interaction with phenomena, processes and mechanisms existing,
operating and functioning in his environment. Within this strategy the student is an
active participant in choosing the topic, formulating the research questions, collecting
the relevant data and carrying out the related experiments. Thus, the student is in charge
of the inquiry and research based process. The teacher, on her/his part, acts as a mentor
and guide whose responsibility it is to assist the student in navigating while crossing the
sea of information and in directing the learning processes, while providing encouraging
and constructive feedback.

Integrating Multiple Perspectives on Effective Learning Environments, Earli
(European Association for Research on Learning and Instruction) 11" Biennial
Conference. Nicosia, Cyprus, August 2005.

2 Higher-Order Cognitive Skills

# Science-Technology-Environment-Society

* Cohn, A. (2005). Conceptualization and Transfer in Science Education, using a STES
Oriented Project Approach. Doctoral dissertation, University of Haifa.
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The present study examines the effect of STES - oriented project-based science teaching
on the development of the students’ HOCS of conceptualization and transfer and the
correlation between the two with respect to the expected gains. Specifically the
conceptualization of the super-ordinate concept of periodicity in time and space and its
transfer within these domains. Thus, in the present study, the learners meet phenomena
and scenarios which facilitate their conceptualization of the cyclic nature of time and
space. The learners conceptualize the learned concept based on their knowledge,
understanding and previous experience, and transfer it from one familiar area to another.
Methodologically, the gains in both of these skills, followings the STES - oriented
project approach "treatment” of 10 graders (N = 110) in 2 high-schools, have been
assessed, quantitatively using specially developed and validated questionnaires and
qualitatively, by means of a case study. In essence, the study compared the gains (or
loses) in conceptualization and transfer between groups that studied science in the
traditional manner and those that learned science through the STES - project method
within a pre- (one semester apart) - post design.

Results show clearly, that teaching through the STES-project approach achieves
considerable improvement in conceptualization and slight improvement in transfer
abilities even within a short period (one semester) of time. Yet, this gain should be
examined in different contexts, with larger and diverse-type populations, in order to
confirm the external validity of this finding.

As part of the qualitative research the students work was followed via open interviews,
conversations with students and systematic observations made by the researcher. Most
of the informants strongly insisted, that in contrast to their difficulties and, sometimes,
resentment associated with traditional science learning, the project approach is
enjoyable, interesting, attractive and leaves the "taste of more" in the sense that it
motivates them to really make it. Thus, teaching via the STES - project method assists
students in emotional aspects associated with science learning; that is, lessening their
fears from the unknown and increasing their motivation.

The results of both components of this study suggest, that (a) STES- project-based
teaching generates an intellectual stimulus for the students, increases their involvement
in the learning process and, consequently, contributes to their cognitive readiness which,
in turn, facilitates the realization of their HOCS.

Pedagogically, our study demonstrated that even students who were 'defined' as "having
no chance to understand anything in science" did gain, considerably, via the teaching-
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learning science through the STES - project approach and their motivation to be
involved in research has been raised.
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EXPERIENCED JUNIOR-HIGH-SCHOOL TEACHERS’ PCK IN LIGHT OF A
CURRICULUM CHANGE IN THE CELL TOPIC®

YT T 915 HNY
Rachel Cohen & Anat Yarden?
rycohen@bezeqint.net

Keywords: living cell, pedagogical content knowledge (PCK), science teachers.

The cell is the basic structural and functional unit of every living organism and it is
central to understanding some of the most important biological phenomena. Here, we
examine junior-high-school science and technology teachers' pedagogical content
knowledge (PCK) with regards to the cell topic. Teachers who participated in this study
participated in three focus groups (n = 59) and one workshop (n = 12). In addition, six
experienced teachers were interviewed in the course of this study. Specific tools were
developed to capture the teachers’ PCK. Data analysis was carried out following a
characterization of the teachers’ PCK components following Magnusson, Krajcik and
Borko (1999). The teachers attribute great importance to the cell topic, but they have
ambivalent feelings towards it, since they view it as not tangible and difficult to
comprehend for junior-high-school students. The junior-high-school teachers were
found to have no PCK capacity to integrate biological phenomena at the macro-level
with their cellular explanations. We also found a duality among the teachers with
regards to relating macro- and micro-levels in biology and in chemistry. The research
findings reported here may shed some light on the source of students’ comprehension

difficulties in relating macroscopic phenomena with their cellular explanations.

1 (2007). Research in Science Education, 39(1), 131-155.
2 Department of Science Teaching, Weizmann Institute of Science, Rehovot, Israel.
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THE LIVING CELL TOPIC!
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A model which is based on analysis of interviews with six experienced junior-high
school teachers, teachers who participated in a workshop (n = 16), and policy-makers
(n=4) about their conceptual and procedural views with regards to teaching the living
cell topic will be presented. The analysis of the semi-structure interviews included the
characterization of the conceptual and procedural views of the interviewees. In the
subsequent stage of the research, the change in the teachers' conceptual and procedural
views following an implementation of the innovation in teaching and learning of the
living cell topic, was analyzed. The analysis was based on transcripts from workshop
discussions, teachers' questionnaires, and teachers' portfolios. The educational
importance of this research will be presented in light of understanding that teachers'

! (2007). 5th International conference on teacher education: Teacher education at a
crossroad. Tel Aviv: Mofet, July 2007.

Z Department of Science Teaching, Weizmann Institute of Science, Rehovot, Israel.
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professional development should consider the fact that often teachers are required to
teach a subject in a different way from the way they learned it themselves as students.
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ASSESSING PROFESSIONAL GROWTH OF PRE-SERVICE TEACHERS
USING COMPARISON BETWEEN THEORETICAL AND PRACTICAL IMAGE
OF THE '‘GOOD TEACHER'*
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llana Lavy & Atara Shriki
ilanal@yvc.ac.il atara_s@staff.oranim.ac.il

Keywords: Mathematics pre-service teachers, innovative teaching / learning approach.

The aim of the study was to assess the professional growth of third year pre-service
mathematics teachers during and after the implementation of a computerized project-
based-learning (CPBL) approach into a didactical course. For this purpose we
implemented an integrated tool - class discussion and portfolio. From the portfolios we
could learn about the theoretical image of the 'good teacher' as perceived by the pre-
service teachers and from the students' presentations which were followed by class
discussion, we learned about the practical image of the 'good teacher'. In order to learn
about the impact of the CPBL on the pre-service teachers' professional growth, we
compared the resulting two images and received unexpected results.

1 (2005). In H.L. Chick & J.L. Vincent (Eds.), Proceedings of the 29th International
Conference on the Psychology of Mathematics Education (PME), IV (pp. 185-192).
Australia: Melbourne.
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COMPUTERIZED PROJECT-BASED-LEARNING APPROACH AS MEANS
FOR SUPPORTING PROFESSIONAL DEVELOPMENT OF MATHEMATICS
PRE-SERVICE TEACHERS*

MY NIV NOAY MYIN
llana Lavy & Atara Shriki
ilanal@yvc.ac.il atara_s@staff.oranim.ac.il

Keywords: Mathematics pre-service teachers, professional development, personal
perceptions

In the last two decades there have been meaningful changes in the way teacher
educators perceive the objectives of mathematics education. One of the expressions of
that change is the NCTM’s standards (2000), according to which educational programs
should emphasize inquiry learning, problem posing, interconnections among
mathematical ideas, and provide opportunities for mathematical communication.
Inspired by the standards’ vision, we designed a method course intended for preOservice
teachers of mathematics, which was based on the implementation of the computerized
project-based-learning (CPBL) approach. Analysis of the findings points to the
contribution of learning via CPBL approach to the pre-service professional
development. This development was expressed mainly in: (a) The students’ growth with
regard to their mathematical knowledge; (b) The development of self-confidence in
mathematical competence; (c) The change in the perception of mathematics and (d)
adopting new perspectives regarding the teacher’s role. In this paper we describe the
various aspects in which the professional development was expressed and discuss the
connections between this development and the components of the CPBL approach.

! (2006). In Douglas, Q. (Ed.). Proceedings of the 3rd International Conference on the
Teaching of Mathematics at the undergraduate level (CD format) 6 pages. Istanbul,
Turkey.
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CHANGE IN PERCEPTION OF PROSPECTIVE TEACHERS REGARDING
THE IMAGE OF THE TEACHER AS A RESULT OF ENGAGEMENT
IN A COMPUTERIZED ENVIRONMENT *

MY NIV NOAY MYIN
llana Lavy & Atara Shriki
ilanal@yvc.ac.il atara_s@staff.oranim.ac.il

Keywords: Mathematics pre-service teachers, computerized project-based learning
approach, teachers' role.

Calls for implementing a reform in mathematics education inspired the creation of new
roles attributed to teachers. It is the teacher educators’ responsibility to provide students
with proper learning experiences. Such experiences should support the development of
the students’ abilities and skills and to enable them to adjust their teaching to the spirit
of the reform. The present study aims at examining the change in prospective teachers’
views regarding the image of the teacher as a result of experiencing a computerized
project-based learning approach. In order to achieve this aim, we analyzed data received
from two open questionnaires and written portfolios. The analysis revealed that
experiencing learning in a computer-based environment has the potential to support the
professional growth of prospective teachers in terms of developing their ability to

reexamine the teacher’s roles.

1(2007). The 5" CERME - Conference of the European Society for Research in
Mathematics Education. Larnaka, Cyprus, February 2007.
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PROBLEM POSING AS A MEANS FOR DEVELOPING MATHEMATICAL
KNOWLEDGE OF PROSPECTIVE TEACHERS*

MPIIY NIV NOAY MYIN
llana Lavy & Atara Shriki
ilanal@yvc.ac.il atara_s@staff.oranim.ac.il

Keywords: Mathematics pre-service teachers, mathematical knowledge, problem posing.

In the present study we aim at exploring the development of mathematical knowledge
and problem solving skills of prospective teachers as result of their engagement in
problem posing activity. Data was collected through the prospective teachers’ reflective
portfolios and weekly class discussions. Analysis of the data shows that the prospective
teachers developed their ability to examine definition and attributes of mathematical
objects, connections among mathematical objects, and validity of an argument.
However, they tend to focus on common posed problems, being afraid of their inability
to prove their findings. This finding suggests that overemphasizing the importance of
providing a formal proof prevents the development of inquiry abilities.

1 (2007). In: Jeong-Ho, W., Kyo-Sik P., Hee-Chan L. and Dong-Yeop S. (Eds.),
Proceedings of the 31th International Conference on the Psychology of Mathematics
Education (PME), Il (pp. 129-136). Seoul, South Korea.
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THROUGH THE LOGIC GLASS -
ADAPTING "ALICE'S ADVENTURES IN WONDERLAND" TO AN
UNDERGRADUATE COURSE IN LOGIC FOR FUTURE ELEMENTARY
MATHEMATICS TEACHERS*

YPYIVY NIOM ITI-PIVIN NN
Nitza Movshovitz-Hadar & Atara Shriki
atara_s@staff.oranim.ac.il

Keywords: Mathematics pre-service teachers, logic, literature and mathematics

Alice's Adventures in Wonderland, by Lewis Carroll, is beloved by both families and
scholars. Inspired by Gardner’s "The Annotated Alice" (2000) we recently developed a
mathematics education annotations to Alice in Wonderland, having in mind its
implementation in training prospective elementary school teachers in general, and in
particular those specializing in mathematics. Sample annotations will be attached to the
paper.

The paper will present preliminary results of a pilot study aimed at examining the
impact of integrating Alice in Wonderland in a logic course for future elementary
school mathematics teachers.

! (2006). In Douglas, Q. (Ed.) proceedings of the 3rd International Conference on the
Teaching of Mathematics at the undergraduate level (CD format) (6 pages). Istanbul,
Turkey.
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WHAT IS ATRIANGLE? IS IT A SQUARE? HOW MUCH IS HALF? HOW
DO PRESCHOOL CHILDREN DEVELOP MATHEMATICAL CONCEPTS?

Zvia Markovitz §»ypan nras
zvia_m@staff.oranim.ac.il
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RELATIONSHIP BETWEEN ENVIRONMENTAL LITERACY AND
BACKGROUND CHARACTERISTICS OF BEGINNER TEACHER-TRAINING
STUDENTS - IMPLICATIONS FOR TRAINING PROGRAMS! ?

N2y NP2 YTIN NMIST ,IND N9Y
Pe’er Sara, Daphne Goldman® & Bela Yavetz*
sara_pe@staff.oranim.ac.il

A major challenge facing environmental education is to strengthen the environmental
literacy component of pre-service teachers’ programs. This study aimed to characterize
the level of environmental literacy of beginner students in teacher training colleges and
investigate the relationship between these variables and background factors. The study
was conducted by a questionnaire administered to 765 students from three major teacher
— training colleges in Israel.

Major results: Students’ environmental knowledge is very limited. The students
maintain overall positive attitudes towards the environment but they don't translate these
positive attitudes into responsible environmental behavior. The environmental
knowledge of Arab students is even lower than that of Jewish students and their
environmental attitudes are less positive, but the two groups did not significantly differ
in their reported behavior. A positive relationship was found between students’ attitudes
and level of knowledge and the extent of their mothers’ education but no difference was
found in reported behavior. Students who chose to major in environmentally-related
subjects scored higher in all the environmental literacy variables as compared to those
who chose non-environmentally-related subjects. This up-to-date profile of the
environmental literacy of teacher-training students is one prerequisite to ascertain how
environmental education, as a tool for developing environmental literacy, might better
be incorporated into their professional training.

! (2008). The Annual Conference of National Association of Research In Science
Teaching (NARST): Baltimore, USA, March 2008.

Z(2008). AERA Annual Meeting, New York, March 2008.
® Beit Berl Academic College of Education, Kfar-Saba.
* Kibbutzim College of Education, Tel-Aviv.
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PRE-SERVICE STUDENTS’ PERCEPTIONS OF THE CONCEPTS OF
PERIMETER AND AREA OF GEOMETRIC FIGURES

PNIIN YD 1999 3N
Ruth Reiz & Greisy Winicki
reiz@oranim.ac.il greisyw@csupomona.edu
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ASSIMILATING INNOVATIVE LEARNING/TEACHING APPROACHES INTO
TEACHER EDUCATION — WHY IS IT SO DIFFICULT? !

N2 NITINY ¥PrIY NIVY
Atara Shriki & llana Lavy
atara_s@staff.oranim.ac.il ilanal@yvc.ac.il

Keywords: Mathematics pre-service teachers, pre-service teachers' beliefs, innovative
teaching/learning approach.

Research shows that most training programs aimed at qualifying pre-service teachers have
a slight influence on their beliefs regarding learning and teaching. In order to understand
the reasons of this phenomenon we asked our pre-service teachers to write a portfolio
while experiencing learning via a Computerized-Project-Based-Learning (CPBL)
approach. Analysis of the pre-service teachers' portfolios raised two main possible reasons
for the stagnation of their beliefs: a lack of sufficient success in achieving expected goals,
and an inadequate synchronization between the experience of innovative approaches and
their implementation. In this paper we present a case study of one of our written
reflections, in which those two issues are addressed.

1 (2005). In H.L., Chick & J.L., Vincent (Eds.), Proceedings of the 29th International
Conference on the Psychology of Mathematics Education (PME), IV (pp. 185-192).
Melbourne, Australia.
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IMPORTANCE OF MICRO-HABITAT ON DESIGNING THE ANT COMPANY
IN THE CARMEL MOUNT

AN 1Y T 10y APY,NPNTN 1A
Boaz Idelovitz, Yaacov Ofer & Ido Izhaki
izhaki@research.haifa.ac.il
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THE INFLUENCE OF THE ALKALOIDS NICOTINE AND ANABSIN IN
THE FLOWER NECTAR ON THE ICOTIANA GLAUCA-ANTS INTERACTION

YINNY 1T 923y WU ,)ND DY)
Noam Cohen, Inbar Moshe & Ido Izhaki
izhaki@research.haifa.ac.il minbar@research.haifa.ac.il
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DM MY NN N2I0N
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LIGHT PULSE-INDUCED HEME AND IRON-ASSOCIATED TRANSCRIPTS
IN MOUSE BRAIN — A MICROARRAY ANALYSIS!

DMINNY NNYY ja hn9
Rachel Ben-Shlomo, Ruth A. Akhtar, Ben H. Collins, David J. Judah, Reginald Davies
& Charalambos P. Kyriacou
ekly@research.haifa.ac.il

Synchronization of circadian oscillators with the outside world is achieved by the acute
effects of light on the levels of one or more clock components. In mammals the PAS
transcription factors Clock, NPAS2, and Bmall regulate gene expression as a function
of the day-night cycle. Both PAS domains of NPAS2 were found to bind heme as a
prosthetic group, form a gas-regulated sensor, and exert heme-status control of DNA
binding in vitro. In a microarray analysis comparing overall changes in brain transcripts
levels between mice subjected to light pulses during the dark phase with animals
maintained in darkness, we traced consistent changes in more than 200 different
transcripts. Of these, 20 are associated with heme and iron biosynthesis and catabolism.
A maodel for the pathway of induction of heme and iron homeostasis-related transcripts
resulting from light pulses suggests that light signals (as stressors) induce transcription
of heme oxygenase 2 (Hmox2) and cytochrome P450 oxidoreductase (Por) which may
serve as a primary line of cellular defense. HMOX2 degrades heme from proteins such
as hemoglobin. This degradation generates CO, a signal molecule, and may also change
the redox state of the cell by reducing the NADPH/NADP ratio. This could lead to up-
regulation of globin gene transcription, thereby releasing iron that in turn controls
production of ferritins, and further up-regulating aminolevulinate synthase 2 (Alas2).

! (2005). Chronobiology International, 22, 455-471.
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POST GLACIAL PERIOD AND RECENT INVASIONS SHAPE POPULATION
GENETICS OF BOTRYLLID ASCIDIANS
ALONG EUROPEAN ATLANTIC COASTS'
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Rachel Ben-Shlomo, Guy Paz & Baruch Rinkevich
ekly@research.haifa.ac.il

The colonial urochordate Botryllus schlosseri is a Mediterranean Sea sedentary species
that became cosmopolitan probably because of postglacial period dispersal and human-
mediated invasions of colonies attached to ship hulls. Here we studied microsatellite
allele diversity of Atlantic coast populations from European regions south to the last
glacial front to areas that had been ice-covered permanently. Gene diversity levels vary
dramatically between populations residing in areas with different glacial conditions.
Five populations from the Iberian Peninsula, in an area south of the last glacial time
front, as well as two populations from presumed refugium in Brittany, expressed high
gene diversity values (expected heterozygosity (He): 0.76-0.80; average number of
alleles per locus (A): 7.25-8.75). Two populations inhabiting areas that faced permafrost
conditions (Helgoland Island, Germany and Plymouth, England) exhibited intermediate
values (He: 0.40-0.42; A: 3.0-4.0), and the Auchenmalg-Scotland population, residing
an area previously covered by ice, showed a remarkably low value (He: 0.17; A: 1.75).
Therefore, most European populations of B. schlosseri mirrored the last glacial period
move of the ice front. A second population from an area that was covered by permanent
ice (Lossiemouth marina, Scotland), however, revealed a high He value of 0.61 and an
intermediate A value of 3.67. Results were compared with recent invasions (less than
200-year-old populations) in the USA and New Zealand that exhibited higher amount of
genetic variation than the European native populations established thousands of years
ago.

Given the overall dearth of studies, we suggest that in contemporary established
Botryllus populations, gene diversity is affected by ecological components, some that
can be drawn directly to the last glacial period. Other parameters of gene diversity are
influenced by selection pressure that might be more intense in northern regions.

! (2006). Ecosystems, 9, 1118-1127.
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THE DYNAMIC OF THE T-HAPLOTYPE IN WILD POPULATIONS OF THE
HOUSE MOUSE MUS MUSCULUS DOMESTICUS IN ISRAEL!
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Rachel Ben-Shlomo, Esther Neufeld , Dov Berger,
Sarah Lenington & Uzi Ritte
ekly@research.haifa.ac.il

The t-haplotype, a variant of the proximal part of the mouse chromosome 17, is
composed of at least four inversions and is inherited as a single genetic unit. The
haplotype causes embryonic mortality or male sterility when homozygous. Genes within
the complex are responsible for distortion of Mendelian transmission ratio in males.
Thus, the t- haplotype in heterozygous males is transferred to over 95% of the progeny.
We examined the dynamic and behavior of the t-haplotype in wild populations of the
house mouse in Israel. The Israeli populations show high frequency (15-20%) of both
partial and complete t-carrying mice, supporting the suggestion that the t-complex
evolved in the M. domesticus line in the Israeli region. In one population that had the
highest frequency of t-carrying individuals, we compared the level of gene diversity
between t-carrying and normal mice in the markers loci: H-2 locus of the major
histocompatibility complex (MHC) on the t-haplotype of chromosome 17, three
microsatellites on other chromosomes, and the mitochondrial D-loop. Genetic
variability was high in all tested loci in both t and (+) mice. All t mice carried the same
chromosome and showed the same H-2 haplotype. While t-carrying mice showed
significant H-2 heterozygotes access, (+) mice expressed significant H-2 heterozygotes
deficiency. There were no differences in the level of gene diversity between t and (+)
mice in the other loci. Heterozygosity level at the MHC may be an additional factor in
the selective forces balancing the t-haplotype polymorphism.

1 (2007). Genome, 18, 164-172.
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PATTERN OF SETTLEMENT AND NATURAL CHIMERISM IN THE
COLONIAL UROCHORDATE BOTRYLLUS SCHLOSSERI*
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Rachel Ben-Shlomo, Uzi Motro, Guy Paz and Baruch Rinkevich
ekly@research.haifa.ac.il

Colonies of the cosmopolitan urochordate Botryllus schlosseri that share one or both
alleles at a single allorecognition locus (Fu/HC) and come into tissue contacts, may fuse
and form a mixed entity, a chimera. Botryllus populations worldwide exhibit
unprecedented extensive polymorphism at this locus, a result that restricts fusions to kin
encounters. By using four microsatellite loci, we tested genetic consanguinity of
colonies settled naturally along spatial vectors on both, natural (native populations) and
man-made (introduced) substrates. Four populations were studied. Results revealed that
B. schlosseri colonies, on both substrate types, assemble in groups of relatives that share
similar microsatellite profiles. We suggest that this pattern of settlement promotes the
formation of chimeras, which evoke conflicting interactions: cooperation between
different somatic cell lines that constitute the colonial soma and competition between
germ cells that inhabit the chimera gonads. Under natural conditions, the chimera may
allow genetic flexibility that depends on joint genomic fitness of its partners. This is
probably one of the life history characteristics that led to the worldwide distribution
success of this species.

! (2008). Genetica, 132: 51-58.
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ONTOGENESIS OF MERICARPS OF BITTER FENNEL (FOENICULUM
VULGARE MILL. VAR. VULGARE)
AS RELATED TO T-ANETHOLE ACCUMULATION!
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Gross, M., Joel, D.M., Cohen, Y., Bar, E., Friedman, J. & Lewinsohn, E.
michal_g@staff.oranim.ac.il

Keywords: Foeniculum vulgare Mill. var. vulgare, t-anethole, oil ducts, anatomy

Bitter fennel (Foeniculum vulgare Mill. var. vulgare, Apiaceae) is a common perennial
hemicryptophyte, used since antiquity as a medicinal and aromatic herb in the
Mediterranean basin. We describe the anatomical specialization and some of the factors
that affect phenylpropene accumulation in the fruits of a t-anethole-rich chemotype
during development. Histological examination of fruits by longitudinal sections
indicated that each oil duct is an elongated cavity with a series of internal septa at 200—
400 um intervals. Oleoresin accumulation is accompanied by an increase in the oil duct
area, as observed in transversal cross sections in early stages of development (from the
yellow bud stage to the open flower stage). Upon maturation, oleoresin is further
accumulated due to increased duct volume as a result of duct elongation. The main
component of the oleoresin, t-anethole, is synthesized during flowering and in the early
stages of fruit development, as monitored by the levels of S-adenosine methionine: t-
anol O-methyltransferase activity. Upon transition from the waxy fruit stage (28 days
after the yellow bud stage) to fully ripe fruit (42 days after the yellow bud stage) O-
methyltransferase activity apparently ceases, indicating the cessation of de novo
biosynthesis, while oleoresin levels remain constant, likely due to a lack of further
metabolism and minimal volatilization, as indicated by apparent high lignification of the
cells lining the ail ducts.

1 (2006). Israel Journal of Plant Sciences, 54, 309-316.
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THERMOREGULATORY AND ENDOCRINE RESPONSES TO ACUTE IGHT
INTERFERENCES ON IN SHORT-DAY ACCLIMATED SOCIAL VOLE
(MICROTUS SOCIALIS)
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Abed Elsalam Zubidat, Rachel Ben-Shlomo, and Abraham Haim
ekly@research.haifa.ac.il

Social voles (Microtus socialis) in Israel are short-day (SD) breeders that enhance
energy allocation for both reproduction and thermoregulation following SD-
acclimation. The purpose of this study was to examine the effect of light interferences
(L1) during the dark period, on both thermoregulation and endocrine stress responses in
M. socialis under SD-acclimation. Voles were acclimated to either SD (8L:16D; SD-
voles) or SD+LI (LI-voles). Body temperature (Tp) was measured in two hours
intervals, for six hours, during an exposure to cold (T,=5 °C). Daily rhythms of: oxygen
consumption (VOy), urine excretion and urinary catecholamine content, were measured.
At the end of these measurements, voles of each group were decapitated and serum
corticosteroids concentration was determined.

Cold exposure resulted in hypothermia of LI-voles, while SD-voles under the same
conditions managed to maintain their body temperature. After 6 h of cold exposure, the
mean Ty value recorded for LI-voles was significantly (p<0.01) lower than that of SD-
voles. LI elicited a significant decrease in both average daily VO, (p<0.05) and mean
urine volume (p<0.01) compared with SD-voles. Urinary catecholamine content
rhythms of LI-voles exhibit elevated values, all through the day and night, with
comparison to that of SD-voles. Both mean total catecholamine in urine and mean
serum corticosteroids concentration were approximately three-folds higher in LI-voles
when compared to SD-voles.

Taken all together, these results and those reported previously suggest that LI negatively
affects the winter acclimatization of thermoregulatory mechanisms of M. socialis
apparently by mimicking summer acclimatization and consequently the
thermoregulatory mechanisms will initiate inappropriate responses to the outer
condition. Moreover, these results strongly suggest that LI may act as an acute stressor

! (2006). Chronobiology International, 24, 269-288.
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and accordingly may impose a major threat to the physiological homeostasis of M.
socialis, such that over-winter survival might be compromised.
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SHADE AVOIDANCE AND ZAHAVI'S HANDICAP PRINCIPLE IN DENSE
PLANT POPULATIONS!

Simcha Lev-Yadun y47s-a% nhnw
levyadun@research.haifa.ac.il

| propose that tall plants "show off" and that the shade avoidance syndrome is a case of
spectral communication among plants in dense populations, enabling the operation of
Zahavi’s handicap principle in plants. The costly signal triggering shade avoidance is
composed of: (1) the FR irradiation that plants emit as a by-product of photosynthesis,
and (2) the phytochromes and the down-stream factors that respond to phytochrome
signalling that evolved to analyse the FR emission and act in response. This is a special
case of a complex system serving as a signal. Because various types and levels of shade
avoidance are common in most, if not all, dense plant populations, it seems that the
operation of Zahavi’s handicap principle in plants is a common phenomenon. Although
plants do not see, they can use light for inter-plant communication about their relative
strength. Unlike the many types of species-specific operations of Zahavi’s handicap
principle in animals, the handicap signal in plants is not species specific, like prey-
predator interactions. This difference probably stems from the fact that plants are
sessile, have no animal-like vision, and compete with individuals of many other species.

! (2005). Biological Journal of the Linnean Society, 84, 313-319.
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DEFENSIVE FUNCTIONS OF WHITE COLORATION
IN COASTAL AND DUNE PLANTS*

Simcha Lev-Yadun y47s-a% nhnw
levyadun@research.haifa.ac.il

Trichomes are known to have many functions, including protecting plants from excess
sunlight, improving water economy, salt secretion, defense from herbivores and
signaling to animals. Additional anti-herbivore functions of trichomes, especially in
coastal and desert habitats, are reviewed and proposed. Many sand-dune and sandy
shore plants are white, whitish, or silver colored because of white trichomes, because of
sticky glandular trichomes that stick sand grains and clay, or because of light-colored
waxes. The common explanation for this coloration is that it protects from irradiation,
and that in addition, the glued sand defends them from abrasion by moving sand. This
coloration was also proposed to camouflage the plants from herbivores. Similar
coloration in animals that live in white snow-covered habitats or light-colored sand or
other soil substrates is commonly referred as camouflage and the same logic may also
apply to plants. It has also been proposed that white plant surfaces undermine the
camouflage of herbivorous insects that have other colors and expose them to predation.
Three novel defensive mechanism are proposed here: (1) because dust is a strong insect
repellent and is lethal to insects; attached soil particles (especially clays) may defend
plants with sticky glandular trichomes from insect herbivory; (2) in dicotyledonous
plants that have sticky glandular trichomes, the attached sand may defend from
herbivory by mammals by causing teeth wear as do phytoliths (silica bodies) of grasses;
(3) white coloration of leaves and branches may mimic fungal infestation. Direct
experimental data for the functionality of these defensive mechanisms are missing for
many of the old and all new hypotheses, but there are many indirect supporting
indications.
DEFENSIVE COLORATION IN PLANTS: A REVIEW OF CURRENT IDEAS
ABOUT ANTI-HERBIVORE COLORATION STRATEGIES ?

1 (2006). Israel Journal of Plant Sciences, 54, 317-325.

2 (2006). In: Floriculture Ornamental and Plant Biotechnology: Advances and Topical
Issues, IV (pp. 292-299). London: Ed. Teixeira da Silva, J.A. Global Science Books

272 (X"vwn-n"own) DnMIx 220 MIONON DN


mailto:levyadun@research.haifa.ac.il

Simcha Lev-Yadun y4s-a% nhnw
levyadun@research.haifa.ac.il

In addition to the many anti-herbivore defense mechanisms, plants have probably also

adopted various types of defensive coloration:

1.

7.

o gk~ wbd

undermining herbivorous insect camouflage,

aposematic (warning) coloration of thorny and poisonous plants,
camouflage,

insect and dead leaf mimicry,

various unexplained types of leaf variegation,

delayed leaf greening,

signaling about trees' defensive quality by red and yellow autumn leaves.

At this initial stage of study of defensive plant coloration, many additional types and

aspects of defensive plant coloration very likely remain experimentally unexplored, and

even not recognized and described. Visually oriented animals were the selective agent

for such types, by attacking defended and non-defended genotypes differentially. Many

of the defensive types of coloration certainly perform various physiological functions
concomitantly.
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WHAT DO RED AND YELLOW AUTUMN LEAVES SIGNAL?*
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Simcha Lev-Yadun & K.S. Gould
levyadun@research.haifa.ac.il

The widespread phenomenon of red and yellow autumn leaves has recently attracted
considerable scientific attention. The fact that this phenomenon is so prominent in the
cooler, temperate regions and less common in warmer climates is a good indication for
a climate specific effect. In addition to the putative multifarious physiological benefits,
such as protection from photoinhibition and photo-oxidation, there are several proposed
plant/animal interaction functions for such coloration. These include (1) that the bright
leaf colors may signal frugivores about ripe fruits (fruit flags) to enhance seed dispersal;
(2) that they signal aphids that the trees are well defended (a case of Zahavi's handicap
principle operating in plants); (3) that the coloration undermines herbivore insect
camouflage; (4) that they function according to the "defense indication hypothesis”
stating that red leaves are chemically defended because anthocyanins correlate with
various defensive compounds; (5) or that since sexual reproduction advances the onset
of leaf senescence, the pigments might indicate to sucking herbivores that the leaves
have low amounts of resources. Although the authors of hypotheses 3, 4 and 5 did not
say that bright autumn leaves are aposematic, since such leaves are chemically
defended, are unpalatable or both, we suggest that they are indeed aposematic. We
propose that in addition to the above mentioned hypotheses, autumn colors signal to
herbivorous insects about another defensive plant property: the reliable, honest and
critical information that the leaves are about to be shed and may thus cause their
mortality. We emphasize that all types of defensive and physiological functions of
autumn leaves may operate simultaneously.

! (2007). Botanical Review, 73, 279-289.
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JOINT PARENT-OFFSPRING CONTROL OF BROOD SIZE IN A
POLYEMBRYONIC PARASITOID WASP *

DMNNY 0P 199
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Brood size has important implications for the fitness of both parents and offspring.
When resources available for offspring are limited, brood size and individual fitness are
traded off. Accordingly, parasitoid females often adjust egg number to host quality. In
polyembryonic parasitoid wasps, each egg develops into many genetically identical
embryos through clonal division. Thus, offspring may further adjust brood size by
controlling the degree of embryonic division. Aggression between competing clones
may also enable offspring to affect brood size. We investigated how relatedness
between competing clones affects final brood size in the polyembryonic wasp
Copidosoma koehleri. We allowed two wasp eggs (laid either by one female, or by
different females) to develop in a host, and counted the emerging adults. Relatedness
between male clones did not affect brood size. However, female-containing broods of
related clones were larger than broods of non-related clones. Additional data suggest
that relatedness probably reduces larval aggression rather than increasing clonal
division. Next, we tested whether ovipositing females avoid hosts parasitized by a non-
relative, where their offspring may incur aggression. Surprisingly, females avoided self-
parasitized hosts, and  preferred allo-parasitized hosts. We suggest that offspring
survival is not the main selective force driving host choice.

! (2007). Conference abstract.
2 Dept of Life Sciences, Ben Gurion University, Beer Sheva
® Dept of Entomology, Agricultural Research Organization, Bet Dagan

* Dept of Life Sciences, Achva College, Mobile Post Shikmim & Dept of Biology,
University of Haifa - Oranim, Tivon.
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GENE DIVERSITY AND MODE OF REPRODUCTION IN THE BROODED
LARVAE OF THE CORAL HETEROXENIA FUSCESCENS *
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& Rachel Ben-Shlomo
ekly@research.haifa.ac.il

The soft coral Heteroxenia fuscescens is a common shallow-reef brooding species in the
Red Sea. By means of AFLP markers we studied modes of reproduction of planulae
(sexual vs. vegetative) and levels of gene diversity of a population residing in the
northern Gulf of Eilat, Red Sea. Eighty-nine larvae were collected from nine mother
colonies at three locations over a distance of 5 km. Amplifications revealed 221 putative
loci, of which 81.4% were polymorphic; gene diversity was 0.29, allowing good
identification of individual genotypes. No two identical DNA samples were present, so
no asexual reproduction of planulae was indicated. The sampled planulae did not exhibit
any genetic structure characteristic to a specific location, indicating one large gene pool
and extensive gene flow among H. fuscescens specimens inhabiting the northern Gulf of
Eilat.

1 (2006). Journal of Heredity, 97, 493-498.
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EVIDENCE OF POLAR AUXIN FLOW IN
375 MILLION-YEAR-OLD FOSSIL WOOD*
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In living woody seed plants (conifers and dicotyledons), when various obstacles such as
buds and branches disrupt the axial polar auxin flow, auxin whirlpools are formed that
induce the differentiation of circular tracheary elements in the secondary xylem.
Identical circular patterns also occur at the same positions in the wood of the 375
million-year-old Upper Devonian fossil progymnosperm Archaeopteris. We propose
that this is the earliest clear fossil evidence of polar auxin flow. Such spiral patterns do
not occur in the primary xylem of the ca. 390--385 million-years-old Lower Devonian
fossil land plants, fossil progymnosperms, Psilotum nudum, living ferns, and current
seed plants that we examined. This discovery reveals an exciting potential for plant
fossils to provide structural evidence of evolutionarily diagnostic physiological and
developmental mechanisms, and for the use of a combination of fossil evidence and
developmental biology to characterize evolutionary patterns in terms of genetic changes
in growth regulation.

! (2005). American Journal of Botany, 92, 903-906.
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PHENOTYPIC PLASTICITY AND GENE DIVERSITY IN PISTACIA
LENTISCUS L. ALONG ENVIRONMENTAL GRADIENTS IN ISRAEL *
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The Mediterranean common shrub Pistacia lentiscus is distributed in a wide range of
habitats along the climatic gradient in Israel. We studied the factors that may shape its
morphological, physiological and genetic differentiation. We examined phenotypic and
molecular genetic variability among and within six Israeli populations as correlated
with local environmental conditions. The genetic structure of the shrub on the island of
Cyprus was also examined. Plant morphological parameters correlated significantly
with local environmental conditions, especially with annual precipitation and
temperature. Gene diversity did not differ significantly among locations, and, hence, no
differentiation among Israeli populations or between populations in Israel and Cyprus
was found. The major part of the molecular variance (69%) was found within
populations, 22% of the variance was found between Israel and Cyprus and 9% among
populations within region. Gene flow estimates among all tested populations were high
with no indication for isolation by distance. We did not find any pattern of ecologically-
related genetic differentiation; hence, the morphological and physiological differences
are probably due to phenotypic plasticity. It seems that the ability of P. lentiscus to
express different phenotypes in response to the varying conditions in the Mediterranean
region and its ability to transmit epigenetic imprinting to its offspring are adaptive traits
in a species that is characterized by intensive gene flow.

! (2008). Tree Genetics & Genomes, 4, 777-785.
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